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U. S. Department of Education
Office of Career, Technical, and Adult Education
Strengthening Career and Technical Education for the 21st Century Act (Perkins V)
State Plan
A.

Arkansas
State Name: ______________________

B.

Eligible Agency (State Board) submitting plan on behalf of the State: Arkansas State Board of Education

C.

State Agency delegated responsibilities by Eligible Agency under section 131(b) for the administration,
operation, or supervision of activities of the State plan (if applicable): Division of Career and Technical Education

D.

Individual serving as the State Director for Career and Technical Education:
1. Name: Angela Kremers
2. Official Position Title: Director
3. Agency: Arkansas Department of Education, Division of Career and Technical Education
4. Telephone: ( 501 ) 682-1040
5. Email: angela.kremers@arkansas.gov

E.

Type of Perkins V State Plan Submission - FY 2019 (Check one):
1-Year Transition Plan (FY2019 only) – if an eligible agency selects this option, it will then complete Items G and J
State Plan (FY 2019-23) – if an eligible agency selects this option, it will then complete Items G, I, and J

F.

Type of Perkins V State Plan Submission - Subsequent Years (Check one):
X State Plan (FY 2020-23) - if an eligible agency selects this option, it will then complete Items H, I, and J
State Plan Revisions (Please indicate year of submission: ) - if an eligible agency selects this option, it will then complete Items H and J

G.

Submitting Perkins V State Plan as Part of a Workforce Innovation and Opportunities Act (WIOA)
Combined State Plan – FY 2019 (Check one):
Yes
X No

H.

Submitting Perkins V State Plan as Part of a Workforce Innovation and Opportunities Act (WIOA)
Combined State Plan – Subsequent Years (Check one):6
Yes (If yes, please indicate year of submission: )
X No

I.

Governor’s Joint Signatory Authority of the Perkins V State Plan (Fill in text box and then check one box below)

J.

Date that the State Plan was sent to the Governor for signature:05/15/2020
X The Governor has provided a letter that he or she is jointly signing the State plan for submission to the Department.
The Governor has not provided a letter that he or she is jointly signing the State plan for submission to the Department.

K.

By signing this document, the eligible entity, through its authorized representative, agrees:
1. To the assurances, certifications, and other forms enclosed in its State plan submission; and
2. That, to the best of my knowledge and belief, all information and data included in this State
plan submission are true and correct.
Authorized Representative Identified in Item C Above (Printed Name)
Angela Kremers

Signature of Authorized Representative

Telephone:
501-682-1040

Date:
06-10-2020
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II.

NARRATIVE DESCRIPTIONS

A. PLAN DEVELOPMENT 				
AND CONSULTATION
1.

Describe how the State plan was developed in
consultation with the stakeholders and in accordance
with the procedures in section 122(c)(2) of Perkins V.
See Text Box 1 for the statutory requirements for State
plan consultation under section 122(c)(1) of Perkins V.

The Arkansas Department of Education – Division of Career
and Technical Education (DCTE) developed the state’s Perkins
V State Plan in close collaboration with key stakeholders
across the state through a thoughtful consultation process
that was built in partnership with business and industry,
community, nonprofit and governmental leaders. Upon
release of the Perkins V Guide from the U.S. Department
of Education, a state core team was assembled comprised
of secondary, post-secondary, legislative, education
administration associations, workforce services, and special
populations. The core team expanded as different sections of
the plan were being addressed.
Throughout these stakeholder engagement efforts – and
development of this Perkins V State Plan more generally
– DCTE was guided by the belief that innovation requires
change. Change means risk. To create a national vision for
excellence in student-centered CTE, DCTE must rethink CTE
and take to heart the U.S. Department of Education’s charge
for states to be bold in their state plans.

STAKEHOLDER ENGAGEMENT
EFFORTS GENERALLY
To ensure wide participation and deep engagement,
DCTE offered numerous opportunities to provide feedback
on the plan in writing and in person. DCTE hosted
stakeholder meetings, town hall meetings, face-to-face
regional meetings, and conference interactive sessions and
participated in career and technical student organizations
(CTSO) and CTE teacher state conferences. At face-to-face
meetings, participants were asked a set of guiding questions,
given an opportunity to participate in roundtable discussions
and asked to complete a stakeholder survey. DCTE also
solicited community feedback through formal survey
links on the websites of each of the state’s 15 educational
cooperatives. Stakeholders were also polled and surveyed for
ARKANSAS CAREER AND TECHNICAL EDUCATION

input on definitions, performance indicators, needs of special
populations, and size, scope, and quality. Additionally,
stakeholders were asked to assess and provide feedback
on middle school course offerings, expansion of course
curriculum, and the current programs of study.  A subsequent
working session followed the initial 15 education cooperative
stakeholder meetings and a technical assistance visit from the
U.S. Department of Education, Office of Career, Technical,
and Adult Education.
As a result, the development of this plan was informed by
hundreds of stakeholders:
• Representatives of secondary, postsecondary, charter
school and adult CTE programs including teachers,
faculty members, other school leaders, specialized
instructional support personnel, career and academic
guidance counselors, and paraprofessionals. Note
that DCTE created opportunities for the secondary and
postsecondary communities to meet together, as well
as meeting with the groups separately to ensure both
communities had an adequate opportunity to share any
feedback or concerns.
• Community members, including parents and students.
• Representatives of learners with disabilities, students
in foster care, and other special populations (through a
presentation to the Council for the Education of Students
with Disabilities).
• Representatives of Arkansas’ workforce development
board.
• Representatives and members of special populations,
including agencies serving out-of-school youth,
homeless youth, and at-risk youth.
• Representatives of employers from both large and small
businesses and industries.
• Representatives of labor organizations.
• Military school liaisons.
• Representatives from various state and local agencies
impacted by this State Plan, including the Arkansas
Educational Cooperative directors and staff, the Arkansas
Division of Higher Education (ADHE), the Arkansas
Economic Development Commission, the Arkansas
State Chamber of Commerce, Arkansas Association of
Educational Administrators, and other interested parties.
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The takeaways from the stakeholder engagement had a
significant impact on the development of this plan. For
example, as discussed in more detail in Section B.1.b) below,
the most consistent, topline feedback from employers as
well as other stakeholders was the need to improve the
employability skills of Arkansas’ CTE students. This feedback
informed the overall vision of the plan. Arkansas also
received substantial feedback on its proposed revisions to
the definition of programs of study and CTE concentrator
as well as its selection of the program quality indicator.
Feedback from representatives of more rural communities
and those with less access to two-year colleges raised
equity issues that helped convince DCTE that selecting a
program quality indicator of work-based learning or earning a
certificate was unfair to certain communities.
For a list of the public stakeholder meetings and several
examples of summaries of the feedback received during
Cooperative meetings, please see Appendix A.

STAKEHOLDER ENGAGEMENT ON
ACCOUNTABILITY AND DATA
Perkins V requires greater accountability and comprehensive
analysis of disaggregated data for special populations. To
accomplish this analysis, DCTE engaged multiple groups,
including the The Office of Innovation for Education (OIE)
at the University of Arkansas, funded by the Arkansas
Department of Education. OIE collaborates with public
schools, districts and educators across the state to explore,
investigate, and design ideas and opportunities for
innovation that improve outcomes for every student. OIE’s
goal is to spearhead and promote innovation in education in
ways that will cultivate and support a teaching and learning
culture that will increase students’ readiness for success in a
continually changing college and career landscape. DCTE
also collaborated with the National Alliance for Partnerships
in Equity on a PIPE (Program Improvement Process for Equity)
project to develop a data dashboard for special populations.
Specific to reliability and validity of data
and data modeling, DCTE collaborated
with the Arkansas Department of
Education, Division of Elementary and
Secondary Education (DESE) to engage
an established Technical Advisory
ARKANSAS CAREER AND TECHNICAL EDUCATION

Committee (TAC) comprised of researchers from across the
nation. The TAC has been working as a committee for the
state’s development and implementation of its Every Student
Succeeds Act (ESSA) plan and is now also collaborating with
DCTE on key decision points related to the state’s program
quality indicator, definition of proficient, and approach to
setting baseline data. In addition, the DESE Public School
Accountability team was instrumental in aligning data for
Perkins with the State’s ESSA Plan. With the Accountability
Team’s support, DCTE was able to leverage over 18 months
of experience in data modeling, development of business
rules, and development of a theory of action to inform this
Perkins V Plan.

ONGOING STAKEHOLDER FEEDBACK
Arkansas has created several structures to ensure ongoing
stakeholder feedback throughout implementation of
this Plan. For example, a Perkins V Guiding Committee
will periodically convene key government stakeholders
to monitor implementation and address challenges that
arise. In addition, the Arkansas Economic Developers have
recently invited DCTE to participate in their educationindustry conferences throughout the state that will provide
opportunities for regular engagement with employers. And
finally, local CTE coordinators will regularly convene their
regional advisory groups in an effort to ensure program
offerings are aligned to local needs.
2.

Consistent with section 122(e)(1) of Perkins V, each
eligible agency must develop the portion of the
State plan relating to the amount and uses of any
funds proposed to be reserved for adult career
and technical education, postsecondary career
and technical education, and secondary career and
technical education after consultation with the State
agencies identified in section 122(e)(1)(A)-(C) of the
Act. If a State agency, other than the eligible agency,
finds a portion of the final State plan objectionable,
the eligible agency must provide a copy of such
objections and a description of its response in the final
plan submitted to the Secretary. (Section 122(e)(2) of
Perkins V)
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DCTE, DESE, the Division of Higher Education, and the
Department of Commerce, Division of Workforce Services
are aligned in their desire to rethink CTE, increase student
interest in CTE programs in ways that promote student
success in college and career and, ultimately, impact
workforce development in the state. These entities
collaborate to identify programs that could be scaled
for statewide implementation and to encourage locallydeveloped CTE programs to align their efforts to state
priorities across all program levels.
DCTE developed the portion of this State Plan relating to
the amount and uses of funds proposed to be reserved for
secondary career and technical education, postsecondary
career and technical education, and the Arkansas Division
of Workforce Services, after consultation with the statutorily
required entities, including:
• Arkansas Department of Education – DESE;
• Arkansas Department of Education – Division of
Higher Education; and
• Arkansas Division of Workforce Services - 1% Perkins
Funds.
These agencies were given the opportunity to file objections
to Arkansas’ Perkins V Plan prior to submission of this
document to the Governor of Arkansas and to the Secretary
of the U.S. Department of Education. To date, no objections
have been filed.
3.

Describe opportunities for the public to comment in
person and in writing on the State plan. (Section 122(d)
(14) of Perkins V)

ARKANSAS CAREER AND TECHNICAL EDUCATION

The public had multiple opportunities to comment in person
and in writing on the State Plan.
As described in Section II.A.1, DCTE hosted numerous
meetings for stakeholders and the public at large during the
transition year. During these meetings, participants were
invited to ask questions and provide feedback on the Perkins
V State Transition Plan. In addition, the surveys created by
Arkansas’ Educational Cooperatives teams were available
over email for stakeholders and the public to provide
additional input following the meetings. See Appendix A for
a list of all meetings.
At the postsecondary level, individual public comment
meetings were held with 25 colleges and universities across
the state with representation from faculty, administration,
support services, students and community leaders. During
those meetings, participants generally expressed a strong
preference for reserve funds to be designated for competitive
grants for purchase of innovative, technology-based
equipment such as simulators and robotics.
The public was also invited to submit public comments
on the draft of the State Plan from December 8, 2019 to
February 9, 2020. During this period, the draft State Plan
was posted to the Arkansas Department of Education (DESE)
website (dese.ade.arkansas.gov) and the DCTE website (dcte.
ade.arkansas.gov), and the public was invited to submit
comments .
A sample of the public comments can be found in Appendix B.
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B. PROGRAM ADMINISTRATION
AND IMPLEMENTATION
1. State’s Vision for Education and
Workforce Development
a)

Provide a summary of State-supported workforce
development activities (including education and
training) in the State, including the degree to which
the State’s career and technical education programs
and programs of study are aligned with and address
the education and skill needs of the employers
in the State identified by the State workforce
development board. (Section 122(d)(1) of Perkins V)

Arkansas’ workforce development activities are focused
on ensuring its programs are aligned with the education
and skill needs of employers across the state and designed
to ensure every child graduates ready for college, career
and civic engagement. These efforts are powered by
close collaboration from the Governor’s office down to the
classroom and across all the relevant agencies, as evidenced
by the examples below.

THE GOVERNOR’S COMPUTER
SCIENCE INITIATIVE
Governor Hutchinson has been promoting
increased enrollment in computer science since
his 2014 campaign. His goal is to vastly increase
the number of students with a computer
science background and to meet the needs of
existing and potential employers in Arkansas.
In 2015, the Arkansas General Assembly
passed legislation requiring that all public schools offer at
least one high-level computer science class. Additional efforts
to expand computer science include increased investment
in CTE programs, stipends for computer science teachers
and incentives for schools that help students pass Advanced
Placement exams in computer science. The Governor’s office
has also collaborated closely with the DCTE Director who now
serves on the State Computer Science and Cybersecurity Task
Force established by Executive Order 19-17.

education – and the first state to meet all nine of Code.org’s
policy recommendations. The number of students taking
computer classes has increased from 1,104 in 2014-15 to
9,813 in 2019-20. To make this change possible, Arkansas has
increased the number of computer science-certified teachers
from 20 in 2014-15 to 225 fully endorsed teachers and an
additional 220 holding an approval code gained through
development and training.
Nationally, between 2016 and 2018, there were 398,058
unique job postings for information security analysts. To
meet this growing need, Arkansas plans to: expand computer
science opportunities in higher education and through directto-industry options; ensure its programs stay up-to-date with
new technologies and security related to those technologies;
and focus on high-demand cybersecurity education,
including direct-to-job and internship opportunities for
students and an expansion of the 22 cybersecurity programs
in state universities.

BE PRO BE PROUD
Be Pro Be Proud is an initiative led by the Arkansas State
Chamber of Commerce and the Associated Industries of
Arkansas with collaboration from multiple state departments,
including DCTE and the Division of Workforce Services.
Be Pro Be Proud is bringing a new generation of pride,
progress, and professionals to Arkansas’ skilled workforce.
The key strategy of the initiative is to reach those who will
make up the skilled workforce of the future by bringing the
opportunity directly to students in their local communities.
The Be Pro Be Proud mobile unit, the Workforce Workshop,
provides hands-on experience with skilled professions
while demonstrating jobs to a live audience. The Workforce
Workshop tour features a customized, interactive trailer
loaded with high-skill, high-wage, in-demand career
information, skills challenges, virtual reality experiences, and
more as it makes its way across Arkansas, visiting companies,
schools, and community events. The comprehensive outreach
strategy also includes teacher resources and a large and
growing number of business partnerships and sponsors. Be
Pro Be Proud is now being emulated with agreements with
other states such as Georgia and South Carolina. Career and
Technical teachers actively engage with Be Pro Be Proud
along with CTE Coordinators throughout the state who
oversee engagement for their districts.

As a result of these policy changes and increased investment,
Arkansas has become a national leader in computer science
ARKANSAS CAREER AND TECHNICAL EDUCATION
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POSTSECONDARY
Also at the higher education level, new requirements for
approval of new programs were implemented in 2019, which
require documentation of alignment with business and industry
needs before program approval is granted. Arkansas also
offers several grant/scholarship programs designed to support
student success in programs of study aligned with the needs of
employers in the state. For example, the Workforce Initiative
Act Regional Workforce Grant Program, passed into law in 2015,
created a statewide, comprehensive structure enabling students
in Arkansas universities, community colleges and secondary
centers to participate in CTE programs developed with input
from area employers. These grants are competitive awards
with preference given to those institutions that encourage and
facilitate regional workforce and education alignment. Grants
are awarded by the Arkansas Division of Higher Education,
based on recommendations from state agencies with workforce
development interests.
The Arkansas Future grant program is available
to students enrolled in Science, Technology,
Engineering and Math (STEM), education,
accounting, or state high-demand areas of study.
The grant is a last dollar aid program that covers
tuition, fees, books, and supplies for qualifying certificate and
Associate degree programs at Arkansas’ public institutions
for eligible students. The Workforce Challenge Scholarship
supports workforce training in high demand areas of healthcare,
information technology, and industry and is available for both
credit and non-credit workforce-training classes.
For a model student pathways to an identified high-wage, indemand job, see Appendix C.
b)

Describe the State’s strategic vision and set of goals
for preparing an educated and skilled workforce
(including special populations) and for meeting the
skilled workforce needs of employers, including in
existing and emerging in-demand industry sectors
and occupations as identified by the State, and how
the State’s career and technical education programs
will help to meet these goals. (Section 122(d)(2) of
Perkins V)

Passage of the Strengthening Career and Technical Education
for the 21st Century Act (Perkins V) comes at an opportune time
for Arkansas and its education system.
ARKANSAS CAREER AND TECHNICAL EDUCATION

At the K-12 level, ESSA (2015) gave Arkansas the
opportunity to engage stakeholders, create a more
nuanced accountability system that prioritizes excellence
over adequacy, and empower local education agencies
(LEAs) to support their underperforming schools and
subgroups.
The Arkansas ESSA Plan (approved January 2018) is intended to
achieve the following expectations:
1.

To identify underperforming schools and subgroups of
students within schools and notify LEA leaders when
schools within their systems are most in need of the
LEA’s support to achieve immediate and sustained
improvement.

2.

To provide support that will empower LEAs to uncover
the needs of their underperforming schools and/or
student subgroups and enable LEAs to implement
evidence-based strategies to address those needs.

3.

To inform educators and stakeholders about school
quality and student success as well as the progress
and outcomes of schools’ and districts’ continuous
improvement efforts.

At the postsecondary level, the Arkansas Higher Education
Coordinating Board approved in 2015 Closing the Gap 2020: A
Master Plan for Arkansas Higher Education for 2015-2025. The
long-term objectives in the plan are:
1.

A 60 percent postsecondary attainment rate in Arkansas,
increasing from the current estimate of 43.4 percent.

2.

Increasing the number of postsecondary credentials by
50 percent over the 2013-2014 academic year levels.

3.

Increasing the number of certificates awarded to
19,200; the number of associate degrees to 12,700;
and the number of bachelor degrees to 19,900.

The Master Plan also includes the goal of transitioning from
enrollment-based to performance-based funding. Under
the performance-based model, funding is provided for all
credentials awarded, with special consideration for credentials
earned by students who contribute to closing the attainment
gap of underserved populations in Arkansas as well as
credentials that meet state workforce needs. Underserved
populations include students from an underserved race, Pell
recipients, those enrolled in remedial courses, and students of a
nontraditional enrollment age.
PERKINS V 2020 • 10
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And finally, Arkansas’ education system has consistent,
committed leadership. Second term Governor Asa Hutchinson
will be in the Governor’s mansion until 2023. And, in 2019,
the Governor implemented a new law that consolidated the
Department of Career Education within the State’s Department
of Education. The new Department is headed by Secretary
Johnny Key who, like the Governor, is devoted to leading the
nation in student-focused education.
Building on this momentum, implementation of Perkins V has
DCTE with the opportunity to engage with the state’s key CTE
stakeholders for feedback on the strengths and weaknesses
of the existing programs and their hopes for the future. From
hundreds of stakeholders across dozens of meetings (see
Section II.A.1 above), certain consistent themes emerged,
including: the need to align CTE programs with employer
demand; the value of actively engaging business and industry;
and the importance of expanding internship opportunities. A
2019 survey by the Arkansas Chamber of Commerce found that
82 percent of companies regularly have jobs or positions that
they are not able to fill with qualified workers based on specific
skill sets. However, the topline feedback across every meeting
was the need to improve the employability skills of Arkansas’
CTE students. In fact, 91 percent of employers participating in
stakeholder meetings listed employees’ lack of employability
skills and core skills (e.g., reading, writing, interviewing,
computer skills, etc.) as their greatest challenge.

ARKANSAS’ VISION FOR EXCELLENCE IN
CAREER AND TECHNICAL EDUCATION
The Arkansas Department of Education is committed to
transforming Arkansas to lead the nation in student-focused
education so that every child graduates ready for college,
career, and community engagement. In our 21st century
economy, the lines between college, technical education and
career have blurred. And to succeed on any of these paths, our
students need more complex academic skills, including creative
problem solving, synthesis and design; they need interpersonal
and teamwork skills; and they need a work ethic and flexibility
to thrive in an economic and technological future where change
and innovation will be constant.
Arkansas’ CTE programs must, therefore, be highquality and aligned with high-skill, high-wage, or indemand occupations or industries. These high-quality
opportunities must be personalized, flexible and
available to students, including those populations that
are chronically underserved in our state.1
This vision for excellent, student-centered CTE has five key
goals that are aligned with the goals of DESE.

Development and implementation of this Perkins V Plan,
therefore, provides DCTE with two essential opportunities:
(1) to enact the state’s commitment to a national vision for
excellence in student-centered career and technical
education (CTE); and
(2) to integrate this renewed approach to CTE within the
state’s student-focused learning system that harnesses
federal resources under ESSA and the Workforce
Innovation and Opportunity Act (WIOA) as well as
state and local resources to ensure students have an
opportunity to graduate prepared for college, career
and community engagement.
DCTE’s commitment to taking advantage of these two
opportunities are evident in each section of this Perkins V Plan.
1

Based in part on ACTE’s Putting Learner Success First (2016),
available at https://www.acteonline.org/putting-learner-success-firsta-shared-vision-for-the-future-of-cte/.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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DIVISION OF CAREER AND
TECHNICAL EDUCATION GOALS
GOAL

1

GOAL

2

GOAL

3

GOAL

4

GOAL

5

PREPARED CTE STUDENTS
Each CTE student will have the opportunity
to complete CTE program(s) wthe the
most competitive academic, technical and
employability skills for future sucess.

STUDENT PROGRESS
Each CTE student will establish a student
success plan including college, career and
community engagement goals aligned with
expected student progress toward skill
attainment reviewed annually.

DIVISION OF ELEMENTARY AND
SECONDARY EDUCATION GOALS
GOAL

1

GOAL

2

GOAL

3

PERSONAL COMPETENCIES
Each CTE student will develop and apply
personal competencies and employability
skills that promote learning and success in
college, career, and life.

GOAL

4

STUDENT SUCCESS
The second quarter after graduation, each CTE
student will be actively engaged in college,
further career preparation, military service, and/
or competitive employment.

CUSTOMER SERVICE
The Division of Career and Technical Education
will build the capacity of each division team
member to provide efficient and effective
customer service that benefits students,
respects taxpayers, and serves all stakeholders.

ARKANSAS CAREER AND TECHNICAL EDUCATION

GOAL

5

PREPARED GRADUATES
Each student will meet or exceed educational
milestones along pathways to graduate
prepared for college and community
engagement.

STUDENT GROWTH
Each student will meet or exceed his/her
expected individual growth annually.

PERSONAL COMPETENCIES
Each student will develop and apply personal
competencies that promote learning and
success in life.

STUDENT SUCCESS
Each student will be actively engaged in
college, career preparation, miltary service,
and/or competitive employment one year
after graduation

CUSTOMER SERVICE
The Arkansas Department of Education will
build the capacity of each team member
to provide efficient and effective customer
service that benefits students, respects
taxpayers, and serves all stakeholders.

PERKINS V 2020 • 12
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Across both divisions, the vision and goals are anchored in
several key values.

LEADERSHIP
• Striving to be a model of excellence that
is dedicated to professional and ethical
standards, the whole child, and effective
results.
• Driving act on toward excellence through
informed risk-taking.
• Protecting the public trust by ensuring qaulity
and accountability.

SUPPORT
• Collaborating with others through mutual
respect, trust, and professionalism.
• Communicating in an open, honest, and
transparent manner.
• Fostering new ideas and promoting effective
practices

This commitment to equity and excellence will require DCTE
to realign itself to meet new student and industry needs as
well as the requirements of Perkins V. As described in more
detail below, DCTE has (and will continue to) host trainings on
Perkins V for CTE coordinators, teachers, and directors, and
the Division has implemented extensive stakeholder meetings
to support the development of this Perkins V Plan. DCTE has
also strengthened its state office operations by implementing
a series of strategies designed to improve division efficiency,
effectiveness, partnership building, and teamwork.
This Perkins V Plan exemplifies this commitment to
excellence and equity and provides a blueprint for how
DCTE will support eligible recipients in providing studentcentered CTE programs and services that accomplish the five
goals of prepared CTE students, student progress, personal
competencies, student success and customer service.

SERVICES
• Provicing quality service in a respectful,
effective and professional manner.
• Administering agency programs and services
with integrity, honesty, and transparency.
• Leveraging state resources in a wise, efficient,
and productive manner.
Through this Vision, DCTE has set a new course not only
for its students but also for eligible recipients of Perkins V
funding, and for the Division itself. Adequacy is no longer
good enough for the CTE students of 21st Century Arkansas.
Instead, the Division must support eligible recipients in
providing students with their choice of excellent and diverse
CTE learning opportunities and services and ensuring students
complete their CTE programs prepared to succeed in college,
career and civic life.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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THEORY OF ACTION
A theory of action is used to explain how a system is
intended to work to achieve the desired results. DCTE has
created a coherent CTE support system guided by the goals
and values outlined above. The purpose of DCTE’s support
system is to set Arkansas on a path to lead the nation in
student-focused CTE programs and services so that every
child graduates ready for college, career, and community
engagement. The support system is intended to achieve the
following expectations:
1.

To promote state- and locally-developed CTE
programs and services that are aligned with and
address the needs of the employers of Arkansas.

2.

To increase the quality of CTE programs and
services by empowering eligible recipients to
continuously improve the academic achievement
and technical skill attainments of CTE students,
ensure students are gaining essential employability
skills and provide teacher professional development
as defined by Perkins V.

3.

To expand access to high-quality CTE programs and
services to special populations within the state.

4.

To increase transparency by ensuring information
on high-quality programs of study and career
pathways are available to students, parents and
representatives of secondary and postsecondary
education.

ARKANSAS CAREER AND TECHNICAL EDUCATION

The theory of action is emblematic of DCTE’s commitment to
building the public trust by promoting transparency, ensuring
access and quality, and requiring accountability for the use
of state and federal resources. By harnessing resources and
aligning systems to federal legislation, student needs and
workforce opportunities, DCTE can ensure middle schools,
high schools and postsecondary institutions implement highquality CTE programs and services that increase academic,
technical and employability skills as well as workforce readiness
and provide diverse pathways, especially to students from
groups that are traditionally unemployed or underemployed.
Over time, this approach will ensure that all Arkansas students
are prepared for 21st century careers and our businesses and
industries have the workers they need to thrive.
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DIVISION OF CAREER AND TECHNICAL
EDUCATION THEORY OF ACTION
IF...

A
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C AREER

A DIVISION OF THE
ARKANSAS DEPARTMENT
OF EDUCATION
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UC

ARK

TEC H NIC AL

the Arkansas Division of Career and
Technical Education aligns its support
and services with federal legislation,
student needs and workforce
opportunities,

THEN...
middle schools, high schools and
postsecondary institutions will implement
high-quality CTE programs that increase
students’ workplace readiness and
provide equitable and diverse pathways
aligned to in-demand careers...

AND THIS WILL...
ensure Arkansas’ students are prepared
for 21st century careers and that the
state’s business and industry have the
workers they need to stay economically
competitve.

c)

Describe the State’s strategy for any joint
planning, alignment, coordination, and leveraging
of funds between the State’s career and technical
education programs and programs of study with
the State’s workforce development system, to
achieve the strategic vision and goals described in
section 122(d)(2) of Perkins V, including the core
programs defined in section 3 of the Workforce
Innovation and Opportunity Act (29 U.S.C. 3102)
and the elements related to system alignment
under section 102(b)(2)(B) of such Act (29 U.S.C.
3112(b)(2)(B)); and for programs carried out under
this title with other Federal programs, which may
include programs funded under the Elementary
and Secondary Education Act of 1965 and the
Higher Education Act of 1965. (Section 122(d)(3)
of Perkins V)

ARKANSAS CAREER AND TECHNICAL EDUCATION

As emphasized in Section II.A.2 above, DCTE, DESE, the
Division of Higher Education, and the Department of
Commerce, Division of Workforce Services are united by the
goal of creating excellent, student-centered CTE programs
that align to the state’s workforce needs. To achieve that
goal, the state entities are committed to close collaboration
and leveraging of federal and state funds between CTE
programs and the state’s workforce development efforts.
Following the transformation within ADE, DCTE has become
a participant in the Arkansas Federal Programs Committee
of Practitioners. Membership consists of the following
stakeholders:
• representatives from local educational agencies;
• administrators, including the administrators of special
programs;
• teachers from traditional public schools and charter
schools and career and technical educators;
• principals and other school leaders;
• parents;
• members of local school boards;
• representatives of private school children;
• specialized instructional support personnel and
paraprofessionals;
• representatives of authorized public chartering
agencies; and
• charter school leaders.
The duties of the committee include a review, before
publication, of any proposal or final State rule or regulation.
In an emergency situation where such rule or regulation
must be issued within a very limited time to assist school
districts with the operation of the program, ADE may issue a
regulation without prior consultation, but shall immediately
thereafter convene the Committee to review the emergency
regulation before issuance in final form.
Arkansas will also develop a CTE State Advisory Committee
chosen from members of the initial stakeholder committees
that helped develop the Arkansas Perkins V State Transition
Plan and who helped plan, promote, align, and coordinate
stakeholders’ participation in the final Arkansas Perkins
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V State Plan. The Committee will focus on business and
industry leaders, teachers, CTE Cooperative Coordinators,
and parents and will focus on ensuring CTE in Arkansas
is accountable and aligned with the Arkansas ESSA Plan.
Committee members will strive to align Arkansas CTE
with workforce development activities with Local Needs
Assessments and ensure high-quality, high-skill, and indemand careers are available to Arkansas students.
This Advisory Committee will begin working in July 2020.

CAREER EDUCATION AND WORKFORCE
DEVELOPMENT BOARD
Much of the joint planning and coordination between these
entities occurred via the Career Education and Workforce
Development Board, which is charged with creating a
comprehensive statewide program of CTE and workforce
development focused on educational opportunities and
retention with the goal of economic development.
Act 1079, which was passed in the 2019 legislative session,
revised the Board’s membership and its authority, empowering
it to play a key role in building Arkansas’ excellent, studentcentered CTE program in collaboration with the State Board of
Education.
The law added a representative from the
following agencies and organizations as nonvoting members to the Board: Department of
Human Services, Department of Corrections,
Arkansas Economic Developers and Chamber
Executives, and Department of Career and
Technical Education. The law also amended
the powers and duties of the Board, requiring collaboration
with the Department of Higher Education, Higher Education
Coordinating Board, and Department of Education to bring
together business, education, state agency, and workforce
development stakeholders to develop a strategic plan for future
workforce demands by July 2020. The plan must: assist agencies
in understanding the changing economy; promote alignment
between workforce education and higher education; identify
costs with implementing the proposed plan; identify revenue
streams that could support the plan; and identify areas of high
unemployment.

ARKANSAS CAREER AND TECHNICAL EDUCATION

As required by the statute, the Career Education and Workforce
Development Board meets quarterly and is beginning a
subcommittee model to begin sector reviews beginning with
HVAC and Machining in November 2019. Sector reviews
(detailed in Act 1079) along with asset mapping, and the state’s
catalog of Industry-Recognized Credentials (in collaboration
with the Division of Career and Technical Education). Other
planned ongoing activities and collaboration include: discovery
and vetting of third party groups to assist with verified data
for credentialing. The Director of the Division of Career and
Technical Education sits on the board as an ex-officio member.

ADDITIONAL EXAMPLES OF COLLABORATION
Additional, specific examples of this collaboration, and the
leveraging of federal funds, include the following:
• Arkansas Career Coach Program - This program is
awarded a grant from the Division of Workforce Services
- Temporary Assistance for Needy Families (TANF) to
offer Career Exploration Camps. These activities are
designed to partner with business and industry and
provide hand-ons career exploration experiences for
students in middle and high school. These grants
are awarded to two-year colleges participating in the
Arkansas Career Coach program. This program has
been included in the Arkansas Workforce Innovation
Opportunities Act (WIOA) state plan as a tool to provide
support to students seeking career opportunities.
• Jobs for Arkansas Graduates (JAG) - JAG receives a
grant from the Division of Workforce Services - TANF
to award grants to sub-recipients for the purpose of
providing career readiness and work-based learning
opportunities for students from special populations.
These grants are awarded to middle schools, high
schools, post-secondary institutions, and adult education
centers. This program has been included in the
Arkansas WIOA state plan as a tool to provide career
opportunities and support out-of-work youth.
• Career Readiness/Work-based Learning - DCTE partners
with the Division of Workforce Services to train teachers
and offer the WorkKeys curriculum and Career Readiness
Certification to secondary students in the traditional
and alternative learning education environments. DCTE
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has collaborated with the Arkansas State Chamber of
Commerce and their business partners to offer additional
on-going partnerships and more work-based learning
experiences for our students.
d)

Describe how the eligible agency will use State
leadership funds made available under section
112(a)(2) of Perkins V for each of the purposes
under section 124(a) of the Act. See Text Box 2 for
the required uses of State leadership funds under
section 124(a) of Perkins V. (Section 122(d)(7) of
Perkins V)

DCTE will use Perkins Leadership funds for all the activities
listed in Section 124(a) and selected uses from Section 124(b)
of the Perkins V legislation.
• Preparation for non-traditional fields in current and
emerging professions: DCTE will use Leadership
Funds to support the preparation of students for fields
that are non-traditional for their gender, and other
activities that expose students, including members
of special populations, to high-skill, high-wage, or indemand careers. For example, state leadership funds
will support dual enrollment initiatives that connect
colleges with high schools in their service delivery areas
and to improve capacity for gap and equity analysis
so that program improvement and student success
initiatives will be more effective, particularly for those
from special populations categories including nontraditional.

ARKANSAS CAREER AND TECHNICAL EDUCATION

• Support for individuals in state institutions: State
leadership funds will be used to train staff from
correctional institutions to provide them with expanded
skills for reentry preparation, particularly for those
individuals coming from generational poverty or
returning to unstable environments.
• Recruiting, preparing or retaining CTE teachers: State
leadership funds will support a number of professional
development and leadership activities throughout
the state to prepare and retain career and technical
faculty in both secondary and post-secondary schools.
This includes a partnership with Arkansas Community
Colleges that will expand professional development for
teachers at two-year colleges.
• Technical assistance for eligible recipients: Using
state leadership funds, DCTE will provide technical
assistance to secondary CTE programs and schools
as well as to individual colleges to help them improve
their comprehensive needs assessments and local
assessments. State leadership funds will also be used
to develop statewide programs and programs of study,
approve locally developed programs of study, and
conduct ongoing program reviews.
In addition to these statutorily required uses, DCTE will
use state leadership funds to support career and technical
student organizations and provide comprehensive training
for high school career coaches and college placement
advisors to improve employment readiness, especially for
nontraditional students and members of special populations.
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2. Implementing Career and Technical Education
Programs and Programs of Study
a)

Describe the career and technical education
programs or programs of study that will be
supported, developed, or improved at the State
level, including descriptions of the programs of
study to be developed at the State level and
made available for adoption by eligible recipients.
(Section 122(d)(4)(A) of Perkins V)

Arkansas’ CTE programs and programs of study are
designed to address industry needs and to help students
navigate their way to greater success in college and career.
To develop a strong CTE program across the state, Career
Coaches will support and guide students in grades 5 and
6 in career exploration skills. In grades 7 and 8, the Career
Coaches will continue to provide support for student
success through Career Action Plans and the Student
Success Plans. In addition, standards have been developed
for grades 5 and 6 to promote the exploration of different
careers and the employability skills needed to succeed in
those careers.
The National Career Clusters® Framework provides
the infrastructure for organizing and delivering 61
comprehensive programs of study within 16 career clusters.
Career Clusters provide essential knowledge and skills
to bridge secondary and postsecondary curricula. They
also facilitate the development of individual student plans
of study for a complete range of career options and can
empower CTE students to choose the educational pathway
that can lead to success in high school, college and career.
Outlined below are an overview of the 16 National Career
Clusters supported in Arkansas, a list of the programs of
study – both existing and anticipated – to be supported and
improved by the state. Arkansas will use the Standards of
Accreditation to ensure the quality of each of its programs.

ARKANSAS CAREER CLUSTERS
1.
2.
3.
4.

Agriculture, Food and Natural Resources
Architecture and Construction
Arts, A/V Technology and Communications
Business Management and Administration

ARKANSAS CAREER AND TECHNICAL EDUCATION

5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.

Education & Training;
Finance
Government and Public Administration
Health Science
Hospitality and Tourism
Human Services
Information Technology
Law, Public Safety, Corrections and Security
Manufacturing
Marketing
Science, Technology, Engineering and Mathematics
Transportation, Distribution and Logistics

EXISTING PROGRAMS OF STUDY TO BE
SUPPORTED AND IMPROVED BY THE STATE
Most of the programs are developed locally but are audited
at the state level (based on stakeholder engagement).
However, Arkansas has developed several programs at
the state level that are available for adoption by eligible
recipients. These state-developed programs include:
Advanced Manufacturing and Robotics, Pre-Engineering,
Mobile Application Development, Computer Programming,
Cybersecurity.
Efforts to improve CTE programs in the state are being made
in collaboration with DESE and other key stakeholders and
with an eye toward future economic and technological trends
and workforce needs in Arkansas. For example, the DCTE
Director was recently appointed, by executive order, to the
Computer Science and Cyber Security Task Force to ensure
the CTE perspective is front and center in the state’s focus on
these 21st-century technology industries. Recommendations
from the Task Force could result in additional pilots including:
big data, data science, data computing, artificial intelligence,
and more advanced cyber security programs.
The Office of Special Populations has partnered with
Arkansas Transition Services and Arkansas Rehabilitation
Services to develop a co-teaching model for students with
disabilities enrolled in CTE courses. In addition, the Jobs for
Arkansas Graduates program has developed a partnership
with the Arkansas Division of Youth Services to implement
programs in the juvenile correctional system.
See Appendix D for current Programs of Study.
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PILOT PROGRAMS OF STUDY SUPPORTED
AND IMPROVED BY THE STATE NOW FULLY
INTEGRATED
The following programs of study were developed and
piloted at the state level.
• Unmanned Aerial Systems (UAS): This program was
piloted in 2018-19 and made available to implement
in 2019-2020. Students enrolled in the program
of study have the opportunity to earn the Federal
Aviation Association’s Part 107 Licensure to use drones
commercially as well as engage in building, repairing,
and flying drones.
• Cybersecurity: This program consists of multiple cyber
literacy and cyber science courses that engage students
in a hands-on, project-driven curriculum. Students
enrolled in the program of study have the opportunity to
earn the CompTIA A+ certification.

ENSURING CTE PROGRAM QUALITY
To guide program development, ensure effectiveness,
and drive improvement, Arkansas adheres to the
recommendations in the U.S. Department of Education
Office of Career Technical and Adult Education’s Programs
of Study Design Framework (https://cte.ed.gov/initiatives/
octaes-programs-of-study-design- framework) and will
transition to national standards based on other major
national associations.
Arkansas’ Standards for Accreditation also help ensure
CTE program quality and access for all students. To be
accredited, all districts must ensure that schools serving
grades 5-8 must offer instruction annually in CTE courses. At
the high school, schools must offer nine units of sequenced
CTE courses representing three occupational areas.

the monitoring that examines student performance data,
labor market data, the availability of equipment, CTSO
documentation and credentialing information.
b)

Describe the process and criteria to be used
for approving locally developed programs of
study or career pathways (see Text Box 3 for the
statutory definition of career pathways under
section 3(8) of Perkins V), including how such
programs address State workforce development
and education needs and the criteria to assess
the extent to which the local application under
section 132 will—
i. promote continuous improvement in academic
achievement and technical skill attainment;

DCTE will continue to include input from industry leadership
as well as secondary and postsecondary partners when
reviewing locally developed programs of study or career
pathways. Evidence must be provided that the pathway
is connected to an industry need determined during the
Comprehensive Local Needs Assessment.
See Program Approval Rubric at Appendix E.

SECONDARY LEVEL
At the secondary level, local applications to implement
new programs of study or career pathways are reviewed by
content area personnel within the Department of Education
with heavy input from industry leadership and secondary
and postsecondary partners. The evaluation includes the
following factors:
• inclusion of state academic standards (including literacy,
math, and science);
• local industry needs and support for the program
(evidence must be provided that a pathway is connected
to an industry need);
• district capacity to house and maintain the program;

Under Perkins V, DCTE is also realigning its technical
assistance for programs of study. DCTE will use tiered
monitoring across all approved programs of study and
levelized support based on the individual needs of the
programs as determined by annual data and the results of
ARKANSAS CAREER AND TECHNICAL EDUCATION

• district support for the program; and
• postsecondary programs available in the area for
concurrent credit and/or further education.
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Programs of study must offer a credentialing opportunity
(from the State’s list of approved credentials, which is driven
by business and industry demand for those individual
credentials) and increase in specificity as students progress.
Programs of study are not required to include youth
apprenticeships and work-based learning opportunities and
concurrent credit options (at the level 3 course) although
many of them do. See Appendix E.
DCTE’s ongoing review of CTE data will ensure continuous
improvement in performance related to academic and
technical skill attainment indicators. The integration of
academic standards and technical skills has been a critical
process in the development of secondary programs of study.
Industry partners and CTE teachers will continue to ensure
that each career pathway course includes technical skills
that promote grade-level academic standards to promote
continuous improvement.

self-study that is reviewed by the program consultants.
Components of the self-study will include, but not be
limited to:
• program need/demand
• curriculum
• faculty
• resources
• course delivery methods
• student outcomes
• recent/planned program improvements
Institutions will select a minimum of two out-of-state
reviewers affiliated with programs that are similar in mission
and scope to the program under review. At least one
consultant is required to conduct a site visit.
ii. expand access to career and technical
education for special populations; and

POSTSECONDARY LEVEL
At the postsecondary level, the Arkansas Division of Higher
Education policy requires approval of new academic programs
to be based in part on employer needs and local labor market
data. The process begins with a survey of local businesses
to determine need: current and projected job openings;
expected salary ranges and number of existing employees that
would benefit from the program; and
the types of technical and employability
skills required for positions. Colleges
must provide extensive state, regional
and local data, including in-depth labor
market analyses, to justify the need for
the program.
Ark. Code Ann. §6-61-214 requires that the Arkansas Higher
Education Coordinating Board (AHECB) review existing
academic programs. All certificate and degree programs
offered by public colleges and universities in Arkansas are
reviewed every 7–10 years. Accredited/licensed/state certified
programs follow the usual review practices and schedule of the
accrediting/approving body.
Academic programs that are not program-specific accredited/
licensed/state certified are reviewed by external reviewers/
consultants. The institution completes a comprehensive
ARKANSAS CAREER AND TECHNICAL EDUCATION

To enact its commitment to a national vision for excellence
in student-centered CTE, Arkansas is redoubling its efforts
to expand access to high-quality CTE programs for special
populations through a number of new and existing strategies.
These efforts include the following:
• DCTE has added several requirements to the application
and scoring rubric for how program approvals are
designed to promote equitable distribution of state
funds. These include a state map of high-needs counties
and information on prior year funding trends. DCTE
also monitors data on secondary schools to identify
– and provide professional development to – those
schools with the greatest gender, ethnicity and disability
participation and achievement gaps
• Arkansas offers all students, including those from
special populations, the state’s introductory Career
Development course by the end of their 8th grade year.
Through the course, students develop an awareness
of the Programs of Study available for participation
and must develop a 4-6 year career plan which is a
component of Arkansas’s Student Success Plan in all
schools. Students who meet the criteria for identification
as a member of a special population are provided with
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guidance, counseling and career development required
to help him or her develop a high quality career plan
and, ultimately, ensure his/her success in the career focus
program of study.
• Second, Arkansas supports special populations through
the Arkansas affiliate of Jobs for America’s Graduates.
Jobs for Arkansas Graduates (JAG) encourages youth
with significant barriers or who are at-risk of leaving
school to achieve high school graduation. JAG is
available to middle level and secondary schools
using the approval process noted for CTE programs
(B.2.b.i). The JAG course provides academic support,
remediation, credit recovery, employer engagement,
project-based career learning, and an opportunity to
achieve credit for work-based learning experiences,
leading students to further education or training
and rewarding careers. JAG students explore career
opportunities in and out of the classroom to provide
awareness of the career and technical education
programs available to them in high school and
postsecondary settings.
• Third, DCTE is also partnering closely with the Arkansas
Transition Services (ATS) and Arkansas Rehabilitation
Services (federal Vocational Rehabilitation program)
to educate the state’s special education teachers and
advocates on the benefits of CTE for students with
disabilities. For example, this team has developed
professional development to improve opportunities for
students with disabilities in CTE classes and improved
the level of career counseling provided.
• The Arkansas Career Pathways Initiative (CPI) is a
partnership between community colleges, workforce
development agencies, employers and social service
providers. CPI provides low-income individuals with the
postsecondary education skills and credentials they need
to gain immediate entry into targeted occupations-ultimately leading these individuals to economic selfsufficiency. The program is administered in collaboration
with the Arkansas Division of Higher Education and
the Arkansas Division of Workforce Services (DWS).
In addition to other members of special populations
explicitly required in law, CPI also serves current and
former Transitional Employment Assistance (TEA)
recipients, or TANF eligible students.
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• DCTE further supports the needs of special populations
by providing poverty simulations, workshops and
technical assistance to colleges, state agencies and
community-based organizations. These events are
designed to increase awareness among educators and
service providers regarding the unique barriers faced
by economically disadvantaged or under-resourced
students.
iii. support the inclusion of employability skills
in programs of study and career pathways.
(Section 122(d)(4)(B) of Perkins V)
As described in Section II.A.1, growing students’
employability skills is a universal priority for all stakeholders,
particularly for the state’s employers. DCTE has, therefore,
ensured that employability skills are embedded in every CTE
program of study and every course offered in the state.

SECONDARY
All CTE course curriculum frameworks and standards include
instruction in and recommended activities to promote
employability skills. DCTE has also ensured that teachers
have the resources they need to support their students’
development of employability skills, and secondary schools
may request certain tools to support this effort. For example,
schools may request the ACT WorkKeys 2.0 curriculum
which allows students to earn a National Career Readiness
Certificate and to receive training in employability skills.
In addition, DCTE and DESE will work to fully integrate the
principles of the state’s Student Success Plans into all CTE
programs and standards. (A.C.A. 6-5-1003. College and
Career Readiness Standards). By the end of 8th grade,
every Arkansas student must have a Student Success Plan
developed by school personnel in collaboration with the
student and his or her family. The Plans, which are updated
annually, guide students toward success after graduation by
ensuring they graduate with a strong foundation of academic
knowledge, experience, and proficiencies, as well as an
equally strong foundation of employability skills – those
intangible abilities that help people get along with others,
communicate well, and make positive contributions in the
workplace and beyond.

PERKINS V 2020 • 21

II.

NARRATIVE DESCRIPTIONS

DESE has identified five guiding principles that support
educators, business leaders, communities, and students
in their efforts to help students develop critical skills.
The principles, which represent skills needed to thrive at
home, school, in the community – and on the job, include:
growth (manage yourself), understanding (know yourself),
interaction (build relationships), decisions (make responsible
choices), empathy (be aware of others). The G.U.I.D.E for
Life program, with the support of Arkansas school counselors
and educators, is designed to give K-12 students a plan - a
five-step process - that they can follow to achieve personal
success.
DCTE has incorporated these principles into the state’s CTE
standards and into the programs of study. Implementation
of Perkins V provides a key opportunity for DCTE to further
partner with DESE to ensure these important concepts are
increasingly embedded within CTE in the state.

POSTSECONDARY
On the postsecondary side, the Arkansas Division of Higher
Education’s approval of new postsecondary programs of
study is partially contingent on a survey of local business
needs, including the types of technical and employability
skills required for expected positions. To receive approval,
the program of study must include those relevant
employability skills.
c)

Describe how the eligible agency will—
i.

make information on approved programs
of study and career pathways (including
career exploration, work-based learning
opportunities, early college high schools,
and dual or concurrent enrollment program
opportunities) and guidance and advisement
resources, available to students (and parents,
as appropriate), representatives of secondary
and postsecondary education, and special
populations, and to the extent practicable,
provide that information and those resources
in a language students, parents, and educators
can understand;

Arkansas is committed to ensuring that students, parents and
other stakeholders have accurate, user-friendly information
ARKANSAS CAREER AND TECHNICAL EDUCATION

about the CTE opportunities available to students through
a combination of course requirements, resources for schools
and districts, and direct communication. The state affirmed
that commitment through the passage of Act 109 and Act
1079 during the 2019 legislative session.
Act 109, the School Counseling Improvement
Act, requires districts to develop and
implement a comprehensive school counseling
program. Districts must have a written plan for
a comprehensive school counseling program
that is implemented by a state-certified
counselor and includes high-quality guidance
for students in academic pursuits, career planning, and social
and emotional learning. The Department of Education must
employ at least one certified school counselor and provide
technical assistance to districts to support equitable access
to school counseling services. The goal of Act 109 and
the other activities described below is to ensure that each
Arkansas student can make a fully informed decision about
his or her academic and/or career pathway.
Act 1079 requires the Office of Skills Development
and Career Education (within the state’s Department of
Commerce) to develop a catalog of nationally recognized
credentials and related programs of instructions at each
high school, community college, or technical institute. The
office must also develop a website that shows workforce
development education, programs, and employment
opportunities for students, educators, and industry. This law
also requires the Office to report annually on their catalog
of nationally recognized credentials and the cost for an
individual to seek and maintain the credential to the Senate
and House Committees on Education.

SECONDARY LEVEL
• Career Development Class: As mentioned in several
sections above, each Arkansas student has the
opportunity to take a Career Development Class in the
7th or 8th grade. During the course, students investigate
high school and postsecondary programs of study, plan
their high school and postsecondary education/training
coursework, and discuss concurrent credit options and
work-based learning opportunities available in the
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district. As students develop their individual educational
and career plans, schools seek parental input and ensure
the plans are translated into the student’s and parent’s
primary language.
• Statewide Career Planning System: Arkansas used
Perkins IV funds to assist schools in accessing a career
planning system for students in grades 8-12. Beginning
with the 2019 – 20 school year, the Department of
Education expanded that system in breadth and in
depth by supporting districts and schools in providing
a comprehensive career planning system for students.
The system includes interest and aptitude inventories, a
4-6 year plan development, secondary program of study
information, and postsecondary institution information
and program information.
• Career Coach Program: This state-run but locallyoperated program is intended to significantly increase the
number of students from underrepresented groups who
achieve their college and career-planning goals. Through
intensive, hands-on services for students in grades
8-12, Arkansas’ career coaches work in partnership with
career development instructors and school counselors
to provide information on apprenticeships and all forms
of postsecondary career training and certifications
and support students as they develop and revise their
individual college and career plans.
• Technical Assistance for Districts: DCTE also provides
general technical assistance to guide districts in
providing career and technical program accessibility
information to students, parents, and the district’s
community. This includes providing accommodations,
physical accessibility, and translations if predominant
language groups are represented in the district’s student
population. DCTE will also continually inform schools of
current policies regarding gender equity, discrimination,
and nontraditional training to ensure that these policies
are infused into the local efforts to share CTE information
with students, parents and other stakeholders.

POST-SECONDARY
At the postsecondary level, the state plays a relatively
small role in sharing information on CTE opportunities
with students. Information regarding work-based learning
ARKANSAS CAREER AND TECHNICAL EDUCATION

opportunities and early college credit, as well as academic
guidance and career advising, are not regulated by the state
and are, therefore, the responsibility of the individual institution.
The Arkansas Division of Higher Education (ADHE) maintains
a list of approved degree programs for all public colleges
and universities, which is available on the ADHE website and
is updated as changes in programs occur. ADHE maintains
concurrent credit and articulation agreements (which are
negotiated at the local level) primarily for general education
courses and maintains the Arkansas Course Transfer System
which allows high school and college students to determine
transferability of general education college credit courses
between public institutions. Demand to include CTE programs,
which may require legislative approval, is increasing and will be
considered.
With respect to information available from the institutions
themselves, efforts vary by institution. All institutions do
provide information on all academic programs in an annual
course catalogue, which is available online through each
institution’s website. However, the choice of format for
publicizing academic/CTE programs and available student
support as well as non-English language materials is a
decision of individual institutions.

SPECIAL POPULATIONS
In addition to the services and resources described above,
Arkansas also provides focused support for students from
special populations to ensure they have access to the
information they need to make informed choices about their
college and career pathway.
• Jobs for Arkansas Graduates (JAG): JAG is expanding
programs offered in the state to provide focused career
skill training and work-based learning opportunities
for students from special populations. JAG programs
are available for middle level, high school, alternative
education, adult education, and in postsecondary
education. At the secondary level, students can access
a JAG course that allows them to explore career
opportunities in and out of the classroom to provide
awareness of the career and technical education
programs available to them in high school and
postsecondary settings.
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• For special populations and ELL students, the ELL
Coordinator provides support to Career Coaches in
schools with higher populations of Spanish-speaking
students and parents/guardians. The ELL Coordinator
provides professional development to Career Coaches
about the best practices of serving ELL students. The
ELL Coordinator partners with the Arkansas Department
of Education to translate Career Guidance materials
into alternative language for Spanish-speaking parents.
The ELL Coordinator also partners with the Mexican
Consulate and other similar organizations to offer college
and career planning opportunities to students with
Spanish-speaking parents and/or guardians.
In addition, postsecondary institutions generally
have programs that provide support for economically
disadvantaged students, students with disabilities, minorities,
and veterans. Much of this support is funded in part through
federal programs such as TRIO and STEM Success, but the
majority of colleges have also identified specific needs and
have implemented programs through college resources and/
or community partnerships.
The Arkansas Career Pathways Initiative
is a partnership between community
colleges, workforce development agencies,
employers and social service providers.
The program uses state and federal TANF
funds to provide low-income individuals
with the higher education skills and
credentials needed to gain immediate entry into targeted
occupations, ultimately leading these individuals to economic
self-sufficiency.
Project Pipeline Repair: Restoring Minority Male Participation
and Persistence in Educator Preparation, is a collaboration
between an HBCU and their adjacent school districts,
a community college, SHEEO and the W. K. Kellogg
Foundation. A similar project is underway at a second
Arkansas university that works closely with regional high
schools. The initiative seeks to address disparities in issues
such as out-of-school suspensions, expulsions, gifted and
talented program participation, teacher to pupil ratio, and
resource allocation.
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ii. facilitate collaboration among eligible
recipients in the development and coordination
of career and technical education programs and
programs of study and career pathways that
include multiple entry and exit points;
DCTE will support collaboration among eligible recipients
through a number of complementary strategies including
convening a high-quality team that represents the key CTE and
workforce stakeholders in the state and providing clear, usable
information to families.
With the support of the Lumina Foundation, DCTE has
convened Adult Education, Arkansas Community College,
Arkansas Economic Development Commission, Career
and Technical Education, Higher Education, Office of Skills
Development, the State Chamber of Commerce and Workforce
Services. These governmental and non-governmental entities
will work hand-in-hand with their stakeholders and with each
other to review and revise the list of industry recognized
certifications available to students in the state. In addition, this
team will work together to evaluate workforce needs in the
state and identify the associated career pathways and levelspecific skill sets that should be reinforced at the secondary,
post-secondary, and workforce levels to support students in
their pathways and, ultimately, prepare students and adults
for careers. The Department of Workforce Services and
Department of Higher Education have also embarked on a
greater effort to ensure programs and pathways are coordinated
between K-12 and higher education and that students have
multiple entry and exit points into/out of these pathways.
The consolidation of DESE’s and DCTE’s teacher preparation
pathways (discussed further in Section B.1.a above ) is one
example of this close collaboration.
DCTE will continue to include all eligible recipients in the review
and updating of career pathway programs of study and will
provide schools and other stakeholders with opportunities to
add elements or edit items included in the programs of study.
DCTE and DESE will also facilitate coordination among eligible
recipients by incorporating a Student Success Plan for each
student into the state’s CTE program. As explained in Arkansas’
ESSA plan and in Section B.2.b.iii above, students should
graduate with a strong foundation of academic knowledge,
experience, and proficiencies. But, to be successful, students
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also need an equally strong foundation of employability skills
- those intangible abilities that help people get along with
others, communicate well, and make positive contributions
in the workplace and beyond. The five guiding principles
identified by DESE and intended to support educators,
business leaders, communities, and students in their efforts
to help students develop critical skills are: growth (manage
yourself); understanding (know yourself); interaction (build
relationships); decisions (make responsible choices); empathy
(be aware of others). The G.U.I.D.E for Life program, with
the support of Arkansas school counselors and educators, is
designed to give K-12 students a plan - a five-step process
- that they can follow to achieve personal success. A shared
understanding of these principles helps promote collaboration
among all CTE stakeholders.
For an example of a pathway to a high-wage, high-need, in
demand job in the state of Arkansas, please see Appendix C.
iii. use State, regional, or local labor market data
to determine alignment of eligible recipients’
programs of study to the needs of the State,
regional, or local economy, including in-demand
industry sectors and occupations identified by
the State board, and to align career and technical
education with such needs, as appropriate;
Perkins V implementation provides DCTE with an opportunity
to enhance its efforts to redesign employers’ employee needs
and the skills gap identified in the state’s approved WIOA plan.
The Arkansas Division of Workforce Services’ Labor Market
Information (LMI) website, (http://www.discover.arkansas.
gov) provides state, regional and localities, as well as local
workforce development boards, with the data needed to
understand current and future industry and workforce needs.
Using this data, Arkansas’ WIOA plan notes the following
state-level trends:
• Arkansas’ workforce is aging, and it is diversifying,
primarily due to an influx of Hispanics in the state. These
factors create both opportunities and challenges for the
state’s CTE programs.
• Arkansas has a large and diverse manufacturing sector,
ranging from the production of guided missiles and
specialty petroleum products to railcars and heavy
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equipment to medical supplies to food products. As
a result of this diversity, what manufacturers (and other
employers) in the state need in terms of a skilled
workforce varies greatly by region. It is, therefore,
important for CTE programs to be regionally focused on
the workforce needs in local areas.
• The industry sectors that are projected to grow the fastest
by 2024 are: Accommodation and Food Services and
Health Care and Social Assistance. Manufacturing is
projected to continue to grow but at a slower rate.
Under Perkins V, DCTE will partner with eligible recipients
to substantially increase alignment of CTE programs with
workforce needs. As demonstrated by the figure below,
enrollment in high-need areas – such as health sciences
and manufacturing – is quite low.
Arkansas has taken several important steps to help close
the gap between employer needs and the pipeline of
prepared graduates. In 2017-18, DCTE introduced Advanced
Manufacturing as a pilot. After early enrollment success, it
became a course of study in 2019-20. In the 2019 legislative
session, Arkansas passed Act 179, which provides for tiered
funding. Under the new model, schools and districts will
receive higher funding for high-wage, high-skill and in-demand
programs. The statute also directs DCTE to establish a tiered
funding structure for vocational center aid for each full-time
student. The tiered system is approved by the state’s Career
Education and Workforce Development Board.
In addition, the Director of DCTE serves on the U.S. Chamber
of Commerce Talent Pipeline Management Curriculum Review
Committee. The Committee’s work will ultimately inform state
leadership about supply chain logic in the context of students
and how to progress the student along pathways toward
college and career with multiple entry and exit points. Once
the final curriculum is released, Arkansas state leadership will
participate in a Talent Pipeline Management Institute (TPM).
Implementing the TPM model will require convening regional
and statewide advisory groups with business and industry
partners to develop stronger collaboratives for work-based
learning, skill development, assessment of local industry
needs, and increased understanding of participants’ role in the
student training and talent development process. The state will
also integrate the theory of action suggested by Advance CTE
workforce collaboration.
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STUDENT ENROLLMENT ACROSS CTE OCCUPATIONAL AREAS (OCTOBER 2019)
FACS
11%
Business &
Marketing
10%

Agriculture
Technology
10%

Non CTE
Enrollment
61%

Trade &
Industry
6%
STEM
1%

JAG
1%

iv. ensure equal access to approved career and
technical education programs of study and
activities assisted under this Act for special
populations;
DCTE, through the federal Office of Civil Rights, is granted
authority to monitor secondary and postsecondary CTE
programs to ensure fair and equal access for students with
disabilities, economically disadvantaged, nontraditional
(gender), African-American, Hispanic, and English Learners.
DCTE will continue to ensure equal access to CTE programs
using Perkins funding for students who are included in special
populations.
Members of special populations are encouraged and
supported in achieving their fullest potential to obtain
rewarding careers in high-wage, high-skill, or in-demand
occupations. DCTE will use the following strategies to
promote equal access:
• Provide information and training on making reasonable
accommodations and/or modifications according to
students’ Individualized Education Plans or 504 Plans
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in programs that are designed to serve students in
secondary environments.
• Conduct professional development to assist local
educators and community stakeholders who support
students in special population groups.
• Continue collaboration with the DESE-Special Education
Unit and associated agencies to ensure equal access to
CTE programs for students and continuous support to
achieve a successful transition to post high school life and
work.
• Provide materials, resources and support to eligible
recipients so they can recruit and market programs that
are inclusive of students, including members of diverse
races, genders, and special populations.
• Provide career pathway, Programs of Study, and WorkBased Learning opportunities for students, including
those from special populations.
• Provide career-related information and materials to
special populations students related to post-secondary
opportunities with an emphasis on non-traditional careers.
• Provide guidance and counseling on career development
activities with an emphasis on employability skills
development.
PERKINS V 2020 • 26

II.

NARRATIVE DESCRIPTIONS

DCTE will expand access for special populations to include
homeless, foster care, and military children. In 2019, the
Arkansas State Legislature passed the Interstate Compact on
Educational Opportunity for Military Children Act (Act 939)
which states that children of military families shall have equitable
access to academic courses and programs and extracurricular
academic, athletic, and social programs. This legislation
incorporates into the policies of public schools specific actions
to take in support of students who are the children of military
families who transition to and from a public school district in
Arkansas.
Additionally, pursuant to Ark. Code Ann. § 9-28-113, every
school district in Arkansas must identify a foster care liaison and
must provide annually to the DESE the name of each foster
care liaison and his or her contact information. The duties of
the foster care liaison include assisting foster children when
transferring schools by ensuring the transfer of credits, records,
grades, etc., and expediting the transfer of such records. The
statute provides that individuals who are directly involved in the
care, custody and education of foster children work together
to ensure the continuity of education services so that foster
children:
• Remain in their schools of current enrollment whenever
possible;
• Are moved to new schools in a timely manner when it is
determined to be necessary, appropriate, and in their best
interests, by the court; and
• Participate in appropriate educational programs and
have access to the academic resources, services and
extracurricular activities available to all pupils.
DCTE will collaborate with DESE to address the challenges that
homeless children and youths may face in enrolling, attending,
and succeeding in school. The Education for Homeless Children
and Youth (EHCY) program is authorized under the McKinneyVento Act. Under the Act, DCTE, in collaboration with DESE,
must ensure that each homeless child and youth has equal
access to the same free, appropriate public education, including
a public preschool education, as other children and youths.
Homeless children and youths will have access to the
educational and related services that they need to meet the
same challenging state academic standards to which students
are held. In addition, homeless students will not be separated
from the mainstream school environment. DCTE, DESE, and
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local educational agencies will strive to review and undertake
steps to revise laws, regulations, practices or policies that may
be barriers to the identification, enrollment, attendance or
success in school of homeless children and youths.
v.

coordinate with the State board to support
the local development of career pathways and
articulate processes by which career pathways will
be developed by local workforce development
boards, as appropriate;

DCTE first began reporting to the Arkansas State Board of
Education following the transformation of state government
(to reduce the number of state agencies) in July 2019. Since
then, the Board and DCTE have made substantial efforts
to develop effective coordination strategies. The Board
approved the Perkins Transition Plan in Fall 2019 and has
designated one particular board member as the liaison for
CTE. DCTE also presents regularly to the ESSA Steering
Committee (which is chaired by the State Board chair) to
promote ongoing communication and collaboration on
Perkins implementation, and a CTE coordinator serves on the
Steering Committee as well.
DCTE also coordinates with the State Board by ensuring
labor market information and resources for career pathways
and student exploration are available. For example, DCTE
coordinated with the Northwest Arkansas Council on their
JobsEQ website that utilizes the JobsEQ metadata engine with
a student and parent user-friendly interface. This project was
funded through public/private partnerships, and DCTE plans to
coordinate with the Council to scale statewide.
In addition, DCTE encourages the development of career
pathways and articulation agreements at the local level;
currently, articulated pathways include Banking programs,
Computer Science programs, Pre-Engineering programs, and
others that are aligned with local workforce needs and include
strong business and industry partnerships.
vi. support effective and meaningful collaboration
between secondary schools, postsecondary
institutions, and employers to provide students
with experience in, and understanding of, all
aspects of an industry, which may include workbased learning such as internships, mentorships,
simulated work environments, and other hands-on
or inquiry-based learning activities; and
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DCTE currently supports four different work-based learning
opportunities in schools across the state: internship (provides
general work experience to any student); youth apprenticeship
(a paid work experience for a student within a program of
study, which serves as the capstone of the program); a career
practicum (a recently-added opportunity that is the same as
an apprenticeship but is unpaid); and a pre-apprenticeship
offers the student an opportunity that is aligned with an adult
apprenticeship program.
Collaboration between stakeholders is key to the success
of these work-based learning opportunities. Act 1079
(2019) requires the Office of Skills Development and Career
Education and Workforce Development Board to collaborate
with the Division of Higher Education, Higher Education
Coordinating Board, and ADE to bring together business,
education, state agency, and workforce development
stakeholders to develop and oversee an apprenticeship
office that serves as the hub for all stakeholders who want to
establish an apprenticeship program. The Director of DCTE
sits on the board as an ex-officio member.
Furthermore, DCTE routinely communicates with schools
about the opportunities available. In summer 2019, DCTE
held four meetings for schools across the state. And in
December 2019, the state Chamber of Commerce hosted
an informational meeting with key stakeholders, including
postsecondary, community colleges and industry. In addition,
over the last several months, DCTE has focused on increasing its
communication with industry to create a feedback loop that can
ensure alignment between work-based learning opportunities
and the needs of Arkansas’ employers.In the years ahead, DCTE
will explore ways to expand work-based learning opportunities
for students in the state.
The Arkansas legislature has supported these efforts for many
years. The Work-Based Learning Act of 1991 and 2008 tax
legislation provide tax incentives for employers hiring a youth
apprentice in a program registered with the U.S. Department
of Labor and/or in a program approved by the Arkansas
Department of Career Education. Eligible employers can receive
an income credit of $2,000 or 10 percent of the wages earned
by the youth apprentice.
vii. improve outcomes and reduce performance gaps
for CTE concentrators, including those who are
members of special populations. (Section 122(d)
(4)(C) of Perkins V)
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Arkansas plans to leverage Perkins V to enhance its equity lens
and make CTE into another important tool in closing the states’
persistent achievement and attainment gaps. DCTE will work
collaboratively with DESE and with the TAC to build on the data
analysis begun under ESSA, to identify gaps and to identify the
enhanced learning opportunities, professional development and
training for CTE teachers, administrators, and paraprofessionals
that can help close those gaps.
At the student-level, alignment with the
Arkansas Department of Education’s
wraparound services model will help frame
a whole-child approach. Perkins funding
will support project proposals that will
enhance learning and academic performance
indicators. At the district and school level,
programs of study and local needs assessment
will reflect local needs and equitable opportunities for students,
including special populations. For CTE concentrators, including
special populations, analysis of performance indicators and
skill attainment gaps will guide re-evaluation of foundational
courses, course sequence, and standards in addition to teacher
professional development and technical permit requirements.
Twenty-two community colleges participated in an extended
pilot project to increase understanding of gap analysis,
root causes, and action plans to improve performance of
special populations. Conducted by the National Alliance
for Partnerships in Equity (NAPE) and funded through state
leadership funds, this interactive professional learning program
informed local CTE leaders who were beginning the planning
process for Perkins V implementation. Program Improvement
Process for Equity (PIPE) training helped participants
understand the equity provisions of Perkins, with a primary
focus on providing participants with procedures for use in
completing the comprehensive needs assessment.
In order to participate, colleges formed teams representing
various campus functions related to special populations
success. Teams attended professional learning workshops,
participated in a professional learning community, completed
data-driven action research, and engaged in a decision-making
process focused on increasing the participation, completion,
and transition of underrepresented groups in nontraditional
programs of study. State staff will continue to work with the
colleges to expand these efforts.
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Describe how the eligible agency, if it opts to
do so, will include the opportunity for secondary
school students to participate in dual or
concurrent enrollment programs, early college
high school, or competency-based education.
(Section 122(d)(4)(D) of Perkins V)

Over the last several years, Arkansas has increased its
commitment to providing expanded opportunities for
concurrent enrollment to the state’s secondary students. A
2011 statute (Act 743) directs high schools to offer concurrent
credit as part of a high-quality CTE program. High schools also
receive credit or points in the annual ESSA School Index, as
described in the Arkansas approved ESSA plan.
In addition, Arkansas now offers a new Concurrent Challenge
Scholarship, which provides students with at least a 50
percent discount on tuition and mandatory fees for an
endorsed concurrent enrollment course or certificate
program. Students may receive up to $125 per course for
up to two courses per semester ($500 annual maximum).
Eligible courses include those in the core areas of math,
English, science and social studies, and programs that lead to
obtaining a certification or license.
Approximately 25% of the re-structured programs of study
provide concurrent enrollment opportunities in the third course
of the sequence. The percent is expected to increase with new
legislation [Act 456] passed in 2019 to fund concurrent credit
expenses for eligible students.
e)

Describe how the eligible agency will involve
parents, academic and career and technical
education teachers, administrators, faculty, career
guidance and academic counselors, local businesses
(including small businesses), labor organizations,
and representatives of Indian Tribes and Tribal
organizations, as appropriate, in the planning,
development, implementation, and evaluation of its
career and technical education programs. (Section
122(d)(12) of Perkins V)

Throughout implementation of this Perkins V plan, DCTE
will continue to engage the stakeholders that informed
development of the Plan through the following strategies,
among others:

friendliness and accessibility for students, families, teachers,
administrators and other key stakeholders.
• DCTE has developed a strategic communications plan in
coordination with Advanced CTE and with the support of a
grant from that organization. The plan provides strategies
for communicating with students and parents about CTE
opportunities. According to the plan, the most effective
messages about CTE emphasize its “real world” value and
opportunities for students such as: “CTE gives purpose to
learning by emphasizing hands-on training, mentoring, and
internships from employers in their community.
• DCTE will also partner with DESE to utilize their Family
and Community Engagement tools. The tools will be
used in presentations with career guidance and academic
counselors on available programs of study and in DCTE
staff training to educate staff on who to communicate with
and what information various stakeholders need.
f)

Include a copy of the local application template
that the eligible agency will require eligible
recipients to submit pursuant to section 134(b)
of Perkins V. See Text Box 4 for the statutory
requirements for local applications under section
134(b) of Perkins V.

See Appendix F.
g)

Include a copy of the comprehensive local needs
assessment template and/or guidelines that the
eligible agency will require of eligible recipients
to meet the requirements of section 134(c) of
Perkins V. See Text Box 5 for the requirements for
the comprehensive local needs assessment under
section 134(c) of Perkins V.

See Appendix G.
h)

Provide the eligible agency’s definition for “size,
scope, and quality” that will be used to make funds
available to eligible recipients pursuant to section
135(b) of Perkins V.

Separate definitions of size, scope and quality have been crafted
for the secondary and post-secondary levels. All potential
recipients must demonstrate through their comprehensive
needs assessments and local applications that they have
satisfied the applicable definition.

• DCTE has redesigned its website to increase user
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PERKINS V 2020 • 29

II.

NARRATIVE DESCRIPTIONS

SECONDARY - SIZE, SCOPE AND QUALITY
• Class periods shall conform to the minimum class hours established by the Arkansas Department of Education
Standards for Accreditation of Public Schools.
SIZE

• However, enrollments may vary and will depend on the availability of equipment, tools, furniture, and instructional
materials that support the program.
• Program equipment requirements and safety conditions shall be a consideration in establishing class size.
• To comply with State Standard 1-A.1.3.9, schools must offer one Program of Study from three different Occupational
Areas annually. Each Occupational Area defines the required entry level (core) course for each Program of Study. Core
courses must be offered annually.

SCOPE

• Each CTE Occupational Program Area issues equipment lists annually. The equipment lists are considered the
minimum equipment necessary for students to master the program area standards established by DCTE.
• The current version of equipment lists applies to new programs being implemented during the school year in which the
equipment lists are issued.
• Approved programs are to follow all policies and procedures as well as program guidelines established and identified
in the supplemental program operational guides and by approval of the Director of DCTE and/or their designee.
• Programs of study are expected to culminate in an industry-recognized technical skills assessment and/or certification
(or an approved substitute), shall meet or show improvement in documented performance indicators, shall remove all
critical elements identified in technical assistance visits, and follow all required program guidelines. (A.C.A. § 6-5-1004)
• Approved programs will be reviewed annually to ensure quality. See Program Quality Rubric in Appendix H.

QUALITY

• Comply with Office of Civil Rights Methods of Administration (MOA) procedures and regulations, and CTE Monitoring
and Risk Assessment Reviews.
• Each approved program shall participate in a regional stakeholder meeting with diverse representation including
industry applicable to the program area as outlined in Perkins V. Improvements to programs may occur based on
information and recommendations made by stakeholders.
• Offer CTE programs that lead to one or more of the following:
1) a high-skill occupation
2) a high-wage occupation
3) an in-demand occupation
Note: Arkansas definitions:
• high-skill occupation - occupations that require an industry-credential of value, postsecondary training, apprenticeship,
or degree.
• high-wage occupation - an average hourly rate equal to or greater than the average hourly rate of all similar
occupations as reported by the Arkansas Department of Labor.
• in-demand occupation - an industry sector that has a substantial current or potential impact (including through jobs
that lead to economic self sufficiency and opportunities for advancement) on the state, regional, or local economy,
as appropriate, and that contributes to the growth or stability of other supporting businesses, or the growth of other
industry sectors.

For a template model for size, scope and quality at the secondary level, see Appendix I.
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POST SECONDARY - SIZE, SCOPE AND QUALITY
• The receiving institution or consortium must offer a minimum of five CTE programs of study.
• Programs of study require the following number of undergraduate semester credit hours. Program hours may
vary based upon program accreditation requirements. See AHECB Policy 5.11.
SIZE

• Certificate of Proficiency: 6-21 hours
• Technical Certificate: 21-45 hours
• Associate of Applied Science: 60-72 hours
• Programs must meet viability standards as defined in AHECB Policy 5.12. In general, an average of four
graduates per year for technical certificates (TC) and technical associate degree programs (AAS).
• Curriculum shows a progression of instruction to occupation specificity. Where possible, students may progress
from a Certificate of Proficiency to a Technical Certificate to an Associate Degree, which provides multiple entry
and exit points.

SCOPE

• Curriculum offers academic, technical and employability skills, either through individual courses or embedded
in courses.
• Curriculum is aligned with the needs of industry and is informed by labor market information.
• Curriculum provides opportunities to obtain recognized credentials, industry certifications or degrees.
• Minimum resources for programs of study are established at the time the program is defined. These include
classroom instruction, laboratory and work-based instruction, library and equipment needs. See AHECB Policy
5.11.
• Programs of study are externally reviewed every 7-10 years based upon a review schedule negotiated between
the intuition and ADHE. The process begins with a comprehensive self-study which includes program need/
demand, curriculum, faculty, resources, course delivery methods, student outcomes and program improvement
activities. See AHECB Policy 5.12.

QUALITY

• Accredited/licensed/state certified programs follow the usual review practices and schedule of the accrediting/
approval body.
• Faculty meet the minimum credential requirements. A minimum of one full-time faculty member with
appropriate credentials is required for each degree program. Faculty teaching general education courses
are expected to hold at least a master’s degree with eighteen graduate hours in the teaching field. Faculty
members teaching in occupational skill areas must hold at least an associate degree or appropriate industryrelated licensure/certification. See AHECB Policy 5.11.
• Students are provided the opportunity for early college credit (articulation/dual/concurrent) for both academic
and technical courses.
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3. Meeting the Needs of Special Populations
a)

Describe the eligible agency’s program strategies
for special populations, including a description
of how individuals who are members of special
populations—
i.

will be provided with equal access to activities
assisted under this Act;

Under Perkins V, the term “special populations” includes:
individuals with disabilities; individuals from economically
disadvantaged families, including low-income youth and
adults; individuals preparing for non-traditional fields; single
parents, including single pregnant women; out-of-workforce
individuals; English learners; homeless individuals; youth who
are in, or have aged out of the foster care system; and youths
with a parent who is on active duty in the armed forces.
Arkansas cannot achieve its goal of leading the nation in
student-focused CTE so that every child graduates ready for
college, career, and community engagement, nor will the
state have the workforce it needs to thrive economically in
the 21st century, unless DCTE ensures that students from
special populations have equal access to high-quality CTE
programs. Given the breadth of student groups within
the special populations and their
diverse needs, DCTE will ensure
equal access through a combination
of strict compliance with federal
antidiscrimination laws and
complementary state-directed efforts.
To that end, at the secondary level, funds will be used to
develop a co-teaching model for students with disabilities
enrolled in CTE courses. These funds will be used to
provide professional development to teachers and provide
supplemental instructional materials. In addition, funds will
be used to expand JAG programs in underserved areas such
as middle school environments.
The Arkansas Division of Higher Education is equally
committed to reducing barriers for special populations. An
academic affairs staff person is responsible for providing
support for college-based initiatives addressing substance
abuse and suicide prevention, and implementing a college
completion initiative designed to help increase attainment
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among the “some college, no degree” population while also
closing racial and socioeconomic equity gaps, and programs.
Individual colleges also have a variety of programs that
respond to local conditions and are designed to increase
success rates of those in special populations categories. The
state also provides additional funding to institutions who
successfully complete hard-to serve-students of which many
fall into the Perkins special populations categories.

MOA AND COMPLIANCE WITH 		
FEDERAL ANTIDISCRIMINATION LAWS
As the state agency responsible for the federal Office of Civil
Rights’ (OCR) Methods of Administration (MOA) program,
DCTE is required to monitor secondary and postsecondary
schools offering CTE programs. Responsibilities under the
MOA program are set out in the Guidelines for Eliminating
Discrimination and Denial of Services based on Race, Color,
National Origin, Sex, and Handicap in Vocational Education
Programs. These responsibilities include: conducting
targeted compliance reviews of selected secondary and
postsecondary schools that provide CTE programs; securing
corrective action upon civil rights violations; and periodically
reporting civil rights activities and findings to OCR. Under
the MOA program, DCTE also partners with OCR and
OCTAE to assist CTE programs in their civil rights compliance
activities through technical assistance visits, webinars, and
on-site monitoring.
In addition, DCTE’s Office of CTE Special Populations will
collaborate with the State Approving Agency for Veterans,
as well as the Interstate Compact on Educational
Opportunity for Military Children program to identify
students with parents in active duty military in order to
provide additional support services.

STATE-DIRECTED EFFORTS TO
ENSURE EQUAL ACCESS
As described in additional detail in Section B.2b.i above
(and others), Jobs for Arkansas Graduates (JAG) will identify
students eligible for the program based on identified
barriers to on-time graduation and provide support services,
including opportunities for employability training, supervised
work-based learning experiences, and community employer
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engagement opportunities. The JAG course offered
primarily to high schoolers provides academic support,
remediation, credit recovery, employability instruction,
employer engagement, project-based career learning, and
an opportunity to achieve credit for work-based learning
experiences, leading students to further education or
training and rewarding careers. JAG students explore
career opportunities in and out of the classroom to provide
awareness of the career and technical education programs
available to them in high school and postsecondary settings.
DCTE’s Career Coach Program English Language Learner
(ELL) Coordinator provides professional development on
providing college and career planning services for Spanishspeaking students. The ELL Coordinator will also assist with
the development of materials designed to promote CTE
programs and student organizations to ELL students.
At the post-secondary level, ADHE has also implemented
a number of special programs that address the needs
of vulnerable student populations, as required by state
legislation that requires the Division to implement action
place for: preventing unplanned pregnancies; addressing
sexual assault; and mental health and
suicide prevention. These programs, while
not directed specifically at the special
population students outlined above, do
target at-risk students.
• Arkansas Career Pathways Initiative: In collaboration
with the Arkansas Department of Commerce, Division
of Workforce Services, the ADHE offers the Arkansas
Career Pathways Initiative. This partnership between
community colleges, workforce development agencies,
employers and social service providers provides lowincome individuals with the higher education skills
and credentials needed to gain immediate entry
into targeted occupations – ultimately leading these
individuals to economic self-sufficiency. This program is
funded by the Division of Workforce Services, TANF.
• Workshops and Poverty Simulations: ADHE provides
Living on the Edge workshops and poverty simulations
to colleges and community partners to increase
awareness of and provide strategies that address
the unique barriers under-resourced students from
unstable environments face. This includes trainings
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and certifications for college staff working with college
students and correctional staff working with inmates
preparing for reentry.
• Targeted Assistance: ADHE will also use Perkins V
implementation as an opportunity to renew its focus on
special populations with targeted technical assistance
for college-based teams designed to help them
identify barriers and gaps in performance and to design
comprehensive campus-based solutions. A limited
dashboard with sort and filter options is being provided
to colleges to facilitate the identification of performance
gaps among race, gender and special population
students with the ability to drill down to the program
level. These efforts will be expanded throughout
implementation of Perkins V.
ii. will not be discriminated against on the basis
of status as a member of a special population;
DCTE and ADHE adhere to the Guidelines for Eliminating
Discrimination and Denial of Services on the Basis of Race,
Color, National Origin, Sex, and Handicap in Vocational
Education Programs (Appendix B of the Title VI regulation
and the Section 504 regulation, and Appendix A of the Title
IX regulation).
DCTE’s Office of Civil Rights, Methods of Administration
Program (Guidelines for Eliminating Discrimination and Denial
of Services based on Race, Color, National Origin, Sex, and
Handicap in Vocational Education Programs, Appendix B of
the Title VI regulation and the Section 504 regulation, and
Appendix A of the Title IX regulation) has responsibilities that
include conducting targeted compliance reviews of selected
secondary and postsecondary schools that provide career and
technical education; securing corrective action when civil rights
violations are found; and periodically reporting civil rights
activities and findings to the Office of Civil Rights.
To ensure that members of special populations are neither
discriminated against nor denied access to career and
technical education Programs of Study, the Office of Special
Populations, in collaboration with the Office of Civil Rights,
will provide professional development to faculty and
administration to increase understanding of students from
special populations in order to offer appropriate support
services within Career and Technical Education in secondary
and postsecondary schools.
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DCTE partners with special education, transition services,
and rehabilitation services to review data for students with
disabilities enrolled in CTE courses. As a result, DCTE is able
to identify gaps and implement best practices to allow fair
and equitable access to CTE courses. Through an established
partnership with the Mexican Consulate, DCTE is able to
provide support services for English Learners pursuing
enrollment in CTE courses.
Arkansas Migrant Education administers programs that
provide supplemental academic and supportive services
to the children of families who migrate to find work in
the agricultural and fishing industries. The programs are
designed to help migrant children, who are uniquely
affected by the combined effects of poverty, language,
cultural barriers, and the migratory lifestyle, to meet the
same challenging academic content and student academic
achievement standards that are expected of all children.

REGULATIONS
The Arkansas Migrant Education Program (AR MEP) is
federally funded as part of the Elementary and Secondary
Education Act, and is regulated by Title I, Part C. The Office
of Civil Rights (Methods of Administration Program) enforces
nondiscrimination regulations that apply to CTE programs,
including services and activities receiving federal financial
assistance.

PROVISION OF SERVICES
Arkansas Migrant Education has four Migrant Education
Service Cooperatives which provide a comprehensive
program that includes identification, recruitment and
enrollment plus instructional, health and support services.
These cooperatives also have the responsibility for staff
development, Local Education Agency (LEA) plans and
applications, implementation and evaluation of special
programs and fiscal management.
iii. will be provided with programs designed to
enable individuals who are members of special
populations to meet or exceed State determined
levels of performance described in section 113,
and prepare special populations for further
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learning and for high-skill, high-wage, or indemand industry sectors or occupations;
Arkansas offers the following state-level programs designed
to help individuals who are members of special populations
meet state-determined levels of performance and succeed in
college and career.
• Arkansas Career Coach Program: Arkansas Career
Coach Program offers support to students from special
populations. Applicants for the program must explain
which special populations they will support and how.
The Program includes Career Exploration Camps,
which are one-day career exploration opportunities for
middle and high school students. In many cases, these
events are held on two- or four-year college/university
campuses to expose students to a postsecondary
environment. Students learn about the wide variety
of careers that are available to them through hands-on
activities and discussion with a variety of business and
industry professionals who share information about
working in their chosen career fields. In addition, all
professionals who participate in the program agree to
serve as mentors to students interested in their career
field after the camp. These activities are funded in
partnership with the Division of Workforce Services Temporary Assistance for Needy Families (TANF).
• Jobs for Arkansas Graduates - JAG is a youth
development program dedicated to helping “at risk
students”, including many students from special
populations, graduate from high school and make
successful transitions to postsecondary education and
meaningful employment. The Arkansas state affiliate is
located in 115 school districts across the state.
• Opportunities for Work-based Learning (OWL) - The
OWL program is designed to provide work-based
learning experiences to students with disabilities in
partnership with Arkansas Transition Services and
Arkansas Rehabilitation Services. Their work experiences
are funded by Pre-Employment Training Services (PreETS funds).
iv.

will be provided with appropriate
accommodations; and
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Each student identified as having a disability and/or
handicapped under the state guidelines and admitted to a
CTE program must have an Individualized Education Plan
(IEP) developed prior to placement in the program. A highquality IEP will clarify the student’s unique educational needs
and ensure that the student, his or her family, and all relevant
stakeholders understand how the CTE program can help the
student reach his or her college and career goals.
Once a student with a disability is enrolled in a CTE
program, state funding is available to local school districts
and educational cooperatives for the purchase of adaptive
equipment for students with physical disabilities enrolled in
funded CTE programs. This funding helps ensure equitable
access to and student success in CTE Programs of Study.
DCTE has also begun working closely with Arkansas
Transition Services and Arkansas Rehabilitation Services to
provide professional development to CTE teachers on the
appropriate and reasonable classroom accommodations
and teaching strategies needed to ensure students with
disabilities can succeed in their CTE courses.
The Office of Special Populations has partnered with
Arkansas Transition Services and Arkansas Department of
Rehabilitation Services to identify opportunities for students
with disabilities to participate in a work-based learning
funding by Rehabilitation Services for at least one year. After
doing so, they will be supported in transitioning to a JAG
program to continue their work-based learning experience
and improving their career development skills.
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v. will be provided instruction and workbased learning opportunities in integrated
settings that support competitive, integrated
employment. (Section 122(d)(9) of Perkins V)
As described above, all students from special populations
have equal access to CTE programs within integrated settings
that support competitive, integrated employment. And all
students are held to the same rigorous standards.

In addition, after successfully completing one year in the
OWL program and obtaining paid employment, students
with disabilities become eligible to enroll in the JAG workbased learning course and receive support from the JAG
Specialist. DCTE has developed a partnership with Transition
Services and Special Education to develop and implement
a co-teaching model. This model is designed to provide
academic support to students with disabilities enrolled in CTE
courses. And, within the Arkansas Career Coach program
grant application process, applicants are required to identify
special populations they plan to serve through their grant.
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4. Preparing Teachers and Faculty
a)

Describe how the eligible agency will support
the recruitment and preparation of teachers,
including special education teachers, faculty,
school principals, administrators, specialized
instructional support personnel, and
paraprofessionals to provide career and technical
education instruction, leadership, and support,
including professional development that provides
the knowledge and skills needed to work with
and improve instruction for special populations.
(Section 122(d)(6) of Perkins V)

DCTE is committed to promoting the overall quality of the
teaching and learning in CTE programs. This requires
year-round support toward the recruitment, retention and
improvement of its CTE teachers. Across all program areas,
teachers are provided with professional development
support across curriculum, pedagogical strategies, student
engagement, and strategies for teaching the whole child.
The goal is to help teachers ensure
students gain not only the technical skills
but also the employability skills that
stakeholders are demanding and that
students need to thrive in the Arkansas
economy.
An example of the scope of professional development are
the annual meetings of the state’s agricultural education
teachers organized by the Office of Agricultural Education
within DCTE. During the week-long meetings, teachers
learn about changes in the program areas and curriculum,
plan how they will use their equipment and plan how they
will use state and federal funds to support their programs.
New teachers are paired with mentor teachers to help with
acclimation and teaching strategies.

Second, to address a growing teacher shortage and increase
efficiencies across agencies, DESE, DCTE and the Division
of Higher Education are collaborating to develop a teacher
preparation pathway. Previously, DESE and DCTE ran separate,
parallel teacher prep programs that were not coordinated.
Under the new approach, the agencies will work together to
create a single pathway designed to expand and diversify the
teacher pipeline and provide students with multiple entry
and exit points. Students may earn an industry recognized
credential as a Certified Teacher Assistant (CTA) or an Associates
degree aligned to two years of a teacher prep four-year degree.
The CTA will be a paraprofessional with additional pedagogy
training including level three course options in ELA, Special
Education, and general. For a draft summary of teacher
preparation pathway development, see image and information
below.
Third, Arkansas schools are implementing High Reliability
Schools (HRS) and Professional Learning Communities (PLC)
to ensure safe and effective schools, effective teaching and
learning, and continuous improvement through the use of
data and collaborative dialogue and goal setting. Arkansas
began HRS work in 2018 and connected it to the learning
from the first cohort of PLC pilot project schools as a threeyear implementation project that began in 2017. Following
transformation of state government in July 2019, DCTE began
to more fully integrate HRS and PLC into CTE in Arkansas,
including by ensuring all CTE teachers are supported through
and included in their local PLCs.

DCTE is also embarking on three additional efforts to
support and improve the preparation and retention of
CTE teachers.
First, DCTE has embarked on an effort to develop
Professional Learning Communities (PLCs) for CTE teachers.
These PLCs will give CTE teachers the opportunity to not
only strategize but also coordinate with fellow teachers
in ways that grow their expertise and align with buildinglevel initiatives. DCTE is also working with DESE to create a
teacher institute that would focus on pedagogy for permitted
CTE teachers who are experts in their industries but lack the
background in teaching and learning.
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ADE’s Office of Educator Licensure and DCTE have developed
a pathway for high school students to enter the educator
workforce. It begins with career-focused education in high
school with participating students receiving an industry
PERKINS V 2020 • 36

II.

NARRATIVE DESCRIPTIONS

certification as a Certified Teacher Assistant (CTA) upon
completion of high school career coursework and passing the
ETS ParaPro Assessment.
As a CTA, a student is eligible for employment in public schools
to work as a paraprofessional, gaining valuable experience
while also attending a two or four-year college on a flexible
schedule allowing the student to take classes and work at least
part-time as a CTA. Once the CTA has earned enough credit
to be admitted into a teacher preparation program, the CTA
progresses to the level of a Teacher Intern with progressively
increasing job responsibilities at the public school.
This on-the-job experience allows for higher
education institutions to be flexible with
students’ field experiences and student
teaching credit, and combined with the rigorous
coursework, promotes a learner-ready educator
who is eligible for a standard license upon
successful completion of the degree program
and corresponding assessments.

POSTSECONDARY
Project Pipeline Repair: Restoring Minority Male Participation
and Persistence in Educator Preparation, is a collaboration
between an HBCU and their adjacent school districts, a
community college, SHEEO and the W. K. Kellogg Foundation.
The project focuses on preparation of future teachers and
addresses the need for parterhips, professional development,
college readiness of high school students seeking to enroll in
teacher programs, standardized testing and college entrance
requirements. The goal is to increase enrollment of minority
males in educator-preparation programs at higher education
institutions and then work as teachers in underserved
elementary schools. Participants in the program obtain online
dual-credit from the HBCU while in high school, complete a
multicultural diversity course and an education program elective
at no charge. The program includes a week-long summer
residential component, iPads, mentors, access to additional
resources, and assistance in licensure preparation.

To be successful, ADE and DCTE are working with school
districts and institutions of higher education to promote
opportunities for employment and flexible college course
scheduling, as well as sufficient support for the CTA/Teacher
Intern throughout the educational path. It is critical that each
step of the pathway be connected to promote success for this
grow-your-own approach.
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C. FISCAL RESPONSIBILITY
1. Describe the criteria and process for how the
eligible agency will approve eligible recipients
for funds under this Act, including how—
Eligible recipients must complete CTE comprehensive needs
assessments as well as a local application for funds. The local
application must demonstrate how the proposed program(s)
will satisfy the requirements of Perkins V and address the
specific needs identified in the needs assessment.
Once an application is submitted, it must pass through
multiple levels of approval in Arkansas’ online platform. Each
level reviews the programs to ensure that the size, scope, and
quality requirements were met and to ensure that the method
of determining allowable costs were followed. Final approval
of an application is not given until the eligible recipient
meets all criteria.
The approval process used at the postsecondary level is
consistent with that of secondary. Annual expenditure
requests are reviewed to determine if the request: (1)
supports the Local Application; (2) is supported by Perkins
data; and (3) is responsive to the needs of the local
community.
a)

each eligible recipient will promote academic
achievement;

At the secondary level, Arkansas will assess the academic
achievement of CTE concentrators based on the proficiency
standards in literacy, math and science established under the
state’s ESSA Plan – students’ 10th grade Aspire scores.
To ensure eligible recipients will promote academic
achievement, DCTE requires that local needs assessments
must review local academic achievement data. Eligible
recipients must also submit annual plans that enumerate
the academically-based projects aligned to state standards
that will be supported with Perkins V funds. DCTE also
reviews student success in earning industry-approved
credentials. Locally, each coop’s CTE coordinator monitors
academic achievement of CTE students on an ongoing
basis, especially for those programs that are in improvement.
Recently, coop Teacher Center Coordinators (TCCs) have
begun collaborating with their local CTE coordinators to
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share teaching strategies and resources that help ensure CTE
teachers are prepared to help their students meet rigorous
academic standards. And state DCTE staff now present to
TCCs at each of their monthly meetings.
To increase course rigor, provide opportunities for
acceleration and to compete for the state’s top students,
DCTE has also created weighted credit for certain courses,
meaning that students earn the same number of credits as
they do for Advanced Placement courses. Under Act 632
(2019), DESE, in collaboration with DCTE, may approve
a course for “weighted credit” if the course exceeds
the curriculum standards for a non-weighted course and
leads to an approved industry recognized credential. The
first weighted credit course under the legislation – CASE
Agriculture – was approved in January 2020.
b)

each eligible recipient will promote skill
attainment, including skill attainment that leads
to a recognized postsecondary credential; and

To ensure eligible recipients will promote skill attainment,
recipients must annually submit a plan describing the
state-approved industry-recognized credentials supported
by each program of study. The list of recognized
credentials will be available on the DCTE website.
If a recipient chooses a local credential, that credential must
have been identified in the local needs assessment. The
credential must also be reviewed and approved by the Office
of Skills Developments based on evidence that industry will
recognize that credential as proof that students have attained
the relevant skills.
At the postsecondary level, all third-party, industry-based
technical skills assessments that are currently being
administered have been identified, and colleges are
required to report results into the higher education student
information system. Colleges collaborate with local business
councils to determine which credentials are in demand and to
determine if Perkins funds or institutional funds are available
to subsidize funding for students to acquire the credentials.
When appropriate and practical, attainment of industry
credentials is embedded in CTE degree programs.
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each eligible recipient will ensure the local
needs assessment under section 134 takes into
consideration local economic and education
needs, including, where appropriate, in-demand
industry sectors and occupations. (Section 122(d)
(5) of Perkins V)

The Comprehensive Local Needs Assessment (CLNA) is
designed to be the lever for Perkins V implementation,
program quality and equity in Arkansas. The CLNA will
drive ongoing, meaningful, data-driven conversations with
stakeholders and create an opportunity to build a shared
understanding and vision for the CTE ecosystem in each
community. It will align with the current ESSA
CLNA process and will guide local application
development and spending decisions by
examining the depth and breadth of each local
CTE ecosystem and identifying areas where
targeted improvements can lead to increased
opportunities for students.
See CLNA document, Appendix G.
Eligible postsecondary recipients will be given the
opportunity to identify and fund activities that are responsive
to the unique needs of the local community as identified in
the Local Application.
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2. Describe how funds received by the eligible
agency through the allotment made under
section 111 of the Act will be distributed—
a)

among career and technical education at
the secondary level, or career and technical
education at the postsecondary and adult level,
or both, including how such distribution will
most effectively provide students with the skills
needed to succeed in the workplace; and

Historically, Arkansas has split local funds between secondary
and postsecondary based on student enrollment in programs.
With the reauthorization of Perkins V, the state will continue
the same funding allocation or distribution established under
Perkins IV of allotting 75 percent to secondary and 25 percent
to postsecondary programs. Maintaining this division is the
most efficient way to provide Arkansas’ students with highquality, student centered CTE programming that will give
students the skills they need to succeed in the workplace.
The enrollment of secondary students in CTE far exceeds the
enrollment of postsecondary students, and this division creates
a more stable funding stream for both groups.
These formula funds will be allocated to eligible recipients
according to the requirements of Perkins V.
• For the secondary allocation formula, Arkansas uses
the student membership data collected by the national
census for students ages 5-17 to distribute 30 percent
of the funds. The remaining 70 percent of the secondary
funds are distributed based on the number of individuals
aged 5-17 who reside in the district and are from families
below the poverty level. The fluctuation in poverty levels
across Arkansas has resulted in variations in funding
levels across the past few years.
• At the postsecondary level, the allocation formula is
based on the number of Perkins concentrators who are
Pell or Bureau of Indian Affairs grant recipients.
b)

among any consortia that may be formed among
secondary schools and eligible institutions,
and how funds will be distributed among
the members of the consortia, including the
rationale for such distribution and how it will
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most effectively provide students with the skills
needed to succeed in the workplace. (Section
122(d)(8) of Perkins V)
Consortia play a key role in improving the quality of Arkansas
CTE programs. Consortia empower districts and schools
across the state to improve the quality of CTE curriculum and
ensure all kids are college and career ready by: incorporating
more advanced technology, allowing for the purchase of
necessary instructional equipment, and intensifying training
for teachers. These consortia operate at the secondary and
postsecondary levels as follows:
• Consortia in general: The consortium members (i.e.,
districts that assign funds to the consortium) make
decisions regarding the operation of the consortium.
One of the primary duties of the policy-making board
should be the local plan, which sets forth the consortium’s
overall plan of action and methods that will be used to
implement the plan. In addition, an annual consortium
board meeting is held to determine that all Perkins
guidelines are followed in reference to legislative audit
requirements with agenda, sign-in sheets, and minutes
forwarded to the DCTE Accountability Office. [Note:
Generally, in Arkansas, the educational cooperative
board is not the same as the consortium board. Only
the districts that assign funds to the consortium gain
representation on the consortium board.]
• Fiscal agents: The executive director or other staff
members of the consortium serve as fiscal agents but are
not the policy makers. Consortia fiscal agents must have a
system in place to monitor the use of equipment purchased
with Perkins funds during its useful life cycle.
• Use of funds: Funds allocated to a consortium shall be
used only for purposes and programs that are mutually
beneficial to all members of the consortium and can be
used only for programs authorized under this title. Such
funds may not be reallocated to individual members of the
consortium for purposes or programs benefiting only one
member of the consortium. All services must be provided
on a consortium-wide basis. The specific activities funded
by the Consortium on member campuses, however, may
vary as needs on individual campuses indicate, provided
these activities have merit toward improvement of the
member institutions’ performance on the core indicators.
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3. For the upcoming program year, provide the
specific dollar allocations for each eligible
recipient made available by the eligible agency
for career and technical education programs
and programs of study under section 131(a)-(e)
of the Act and describe how these allocations
are distributed to local educational agencies,
areas career and technical education schools and
educational service agencies within the State.
(Section 131(g) of Perkins V)
The following distribution was made to eligible recipients at
the secondary level for the 2019-20 program year.

Secondary Perkins Grant
2019-2020 Coop/Single LEA

Total
Grant

Consortia
AR River
Arch Ford
Crowley’s Ridge
Dawson
DeQueen/Mena
Great Rivers
Guy Fenter
Northcentral
Northeast
Northwest
OUR
South Central
Southeast
Southwest
WD Mills

$282,082
$488,911
$307,233
$455,984
$170,900
$282,949
$575,178
$166,901
$256,045
$212,616
$238,947
$160,013
$360,647
$159,670
$264,951

Single LEA
Batesville School District
Beebe School District
Benton School District
Bentonville Public Schools
Blytheville School District
Bryant Public Schools
Cabot Public Schools
Camden Fairview School District
Conway Public Schools
DeQueen School District
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$52,053
$49,301
$59,413
$145,666
$67,730
$94,978
$120,372
$56,417
$151,877
$53,955

Fayetteville School District
Fort Smith Public Schools
Greene County Technical School District
Harrison School District
Highland School District
Jacksonville North Pulaski School District
Jonesboro Public Schools
Little Rock School District
Magnolia School District
Marion School District
Mena Public Schools
Mountain Home School District
Mountain View School District
Newport School District
North Little Rock School District
Pulaski County Special School District
Rogers Public Schools
Sheridan School District
Siloam Springs Schools
Springdale School District
Texarkana School District
Trumann Schools
Vilonia School District
West Memphis School District
Wynne Public Schools

$132,852
$293,576
$52,384
$48,759
$40,787
$108,075
$127,431
$462,755
$70,079
$61,062
$45,941
$59,011
$39,789
$35,549
$189,532
$227,159
$225,009
$57,033
$73,392
$332,340
$117,242
$36,849
$37,021
$138,652
$46,334

These formula funds will be allocated to eligible recipients
according to the requirements of Perkins V. See 2 a) on page 40.

4. For the upcoming program year, provide the
specific dollar allocations for each eligible
recipient made available by the eligible agency
for career and technical education programs
and programs of study under section 132(a) of
the Act and describe how these allocations are
distributed to eligible institutions and consortia
of eligible institutions within the State.
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The following distribution was made to eligible recipients at
the postsecondary level for the 2019-20 program year.
INSTITUTION

FUNDING

Arkansas Northeastern College

$61,359

Arkansas State University-Beebe

$191,330

Arkansas State University-Mountain Home

$98,454

Arkansas State University-MidSouth

$76,420

Arkansas State University-Newport

$125,787

Arkansas Tech University

$122,719

Black River Technical College

$103,474

College of the Ouachitas

$78,931

East Arkansas Community College Consortium

$88,971

North Arkansas College

$119,093

National Park College

$196,629

Northwest Arkansas Community College

$159,813

Ozarka College

$117,420

Phillips Community College of
the University of Arkansas

$64,427

South Arkansas Community College

$106,263

Southern Arkansas University Technical College

$54,666

Southeast Arkansas Community College

$91,760

University of Arkansas Community CollegeCosattot

$97,338

University of Arkansas Community CollegeBatesville

$88,413

University of Arkansas Community CollegeHope/Texarkana

$116,583

University of Arkansas Community CollegeMorrilton

$92,039

University of Arkansas-Fort Smith

$78,094

University of Arkansas Monticello

$82,277

University of Arkansas Community CollegePulaski Tech

$158,419

Total $2,570,679

5. Describe how the eligible agency will adjust
the data used to make the allocations to reflect
any changes in school district boundaries that
may have occurred since the population and/
or enrollment data was collected, and include
local education agencies without geographical
boundaries, such as charter schools and
secondary schools funded by the Bureau of
Indian Education. (Section 131(a)(3) of Perkins V)
DCTE will coordinate with the Arkansas Public School
Resource Center (APSRC) and the Arkansas Department of
Education Office of Public School Accountability on data
and enrollment in cases where schools have no geographic
boundaries, such as public charter schools and virtual
schools. Similarly, DCTE will coordinate with these entities if
boundary changes occur in the future.
There are no schools in Arkansas funded by the Bureau of
Indian Education.

6. If the eligible agency will submit an application
for a waiver to the secondary allocation formula
described in section 131(a)—
a)

include a proposal for such an alternative formula;
and

b)

describe how the waiver demonstrates that a
proposed alternative formula more effectively
targets funds on the basis of poverty (as defined
by the Office of Management and Budget and
revised annually in accordance with section 673(2)
of the Community Services Block Grant Act (42
U.S.C. 9902(2)) to local educational agencies with
the State. (Section 131(b) of Perkins V)

Also indicate if this is a waiver request for which you
received approval under the prior Carl Perkins Career and
Technical Education Act of 2006 (Perkins IV).
DCTE has requested a waiver of the $15,000 minimum in
the secondary allocation. The state has also established a
process whereby LEAs apply to the state for a waiver of the
requirement. Please see Appendix J.

These formula funds will be allocated to eligible recipients
according to the requirements of Perkins V. See 2 a) on page 40.
ARKANSAS CAREER AND TECHNICAL EDUCATION
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7. If the eligible agency will submit an application
for a waiver to the postsecondary allocation
formula described in section 132(a)—
a)

include a proposal for such an alternative formula;
and

b)

describe how the formula does not result in a
distribution of funds to the eligible institutions
or consortia with the State that have the
highest numbers of economically disadvantaged
individuals and that an alternative formula will
result in such a distribution. (Section 132(b) of
Perkins V)

Also indicate if this is a waiver request for which you received
approval under the prior Carl D. Perkins Career and Technical
Education Act of 2006 (Perkins IV)

ARKANSAS CAREER AND TECHNICAL EDUCATION

Arkansas will not submit a waiver to the postsecondary formula.

8. If the eligible agency will award reserve funds
to eligible recipients under section 112(c) of
Perkins V, describe the process and criteria for
awarding those funds.
When a specific workforce gap is identified, and the gap
aligns with statewide efforts for workforce development and
the Governor’s initiatives, Perkins Innovation Grants may be
made available. The grant opportunity can help Arkansas’
CTE classes become more modern and technologically
advanced through new equipment, new projects, and/or new
initiatives in CTE. This is a competitive grant process and is
not necessarily available each year.
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The rubric for scoring grant applications is as follows:

SCORING RUBRIC FOR PERKINS INNOVATION GRANT PROPOSAL

Description

Justification

Benefit

EXEMPLARY

ADEQUATE

NEEDS
IMPROVEMENT

MISSING

Provides a clear
and thorough
description

Provides a
description that
is only somewhat
significant

Provides a
description that is
insignificant

Description cannot
be understood

The use of labor
market data for
the area has been
discussed in its
entirety for the
regional/ local area.

The use of labor
market data for
the area has
been generally
described

Provides a
description of
labor data that is
insignificant

Description of
labor market data
not shown

Provides a clear
and thorough
justification

Provides a
justification that
is only somewhat
significant

Provides a
justification that is
insignificant

Justification
cannot be
understood

The use of labor
market data for
the area has been
reviewed for the
justifiable need for
the project.

The use of labor
market data for
the area has been
reviewed but not
substantiated for
the above project

The use of labor
market data for the
area is insignificant

No labor
market data given

Provides a clear
and thorough
benefit

Provides a
benefit that is
only somewhat
significant

The student
will finish the
project with a
recognized industry
certification or
seamless transition
to post- secondary

The use of labor
market data for
the area has
not shown the
end gain of
entrance into
post- secondary
or industry
certification

ARKANSAS CAREER AND TECHNICAL EDUCATION

Provides a benefit
that is insignificant

Provides a benefit
that is insignificant
to all stakeholders

SCORE

COMMENTS

Benefit cannot be
understood

Benefit not clear
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9. Provide the State’s fiscal effort per student,
or aggregate expenditures for the State, that
will establish the baseline for the Secretary’s
annual determination on whether the State has
maintained its fiscal effort, and indicate whether
the baseline is a continuing level or new level.
If the baseline is new, please provide the fiscal
effort per student, or aggregate expenditures for
the State, for the preceding fiscal year. (Section
211(b)(1)(D) of Perkins V)

ARKANSAS CAREER AND TECHNICAL EDUCATION

Arkansas’ baseline for fiscal effort is aggregate expenditures
of $27,790,648. The baseline is a new level. For the
preceding fiscal year (2018-19) fiscal effort was aggregate
expenditures of $29,253,313.
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D. ACCOUNTABILITY FOR RESULTS
1. Identify and include at least one (1) of the
following indicators of career and technical
education program quality—
a)

b)

c)

the percentage of CTE concentrators (see Text
Box 6 for the statutory definition of a CTE
concentrator under section 3(12) of Perkins V)
graduating from high school having attained a
recognized postsecondary credential;
the percentage of CTE concentrators graduating
high school having attained postsecondary
credits in relevant career and technical education
programs and programs of study earned through
a dual or concurrent enrollment program or
another credit transfer agreement; and/or
the percentage of CTE concentrators graduating
from high school having participated in workbased learning. (Section 113(b)(2)(A)(iv)(I) of
Perkins V)

Include any other measure(s) of student success in career and
technical education that are statewide, valid, and reliable,
and comparable across the State. (Section 113(b)(2)(A)(iv)(II)
of Perkins V) Please note that inclusion of “other” program
quality measure(s) is optional for States.

Arkansas DCTE has chosen “a”, the percentage of CTE
concentrators graduating from high school having attained a
recognized postsecondary credential. The rationale for this
decision is as follows:
• Numerator: The number of CTE concentrators
graduating from high school with a regular diploma
having attained a recognized postsecondary credential
of value.
• Denominator: The number of CTE concentrators who
graduated from high school with a regular diploma in the
reporting year.
• Formula: Arkansas will report this data when verifiable
data are available. At this time, verifiable data are not
available in Arkansas for secondary.

2. Provide on the form in Section V.B, for each
year covered by the State plan beginning in FY
2020, State determined performance levels for
each of the secondary and postsecondary core
indicators, with the levels of performance being
the same for all CTE concentrators in the State.
(Section 113(b)(3)(A)(i)(I) of Perkins V)

Provide the eligible agency’s measurement
definition with a numerator and denominator
for each of the quality indicator(s) the eligible
agency selects to use.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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Arkansas’ State Determined Levels of Performance for secondary and postsecondary eligible recipients are included in the table
below, as well as provided in section V. of this plan.

INDICATORS

BASELINE
LEVEL

PERFORMANCE LEVELS
FY 2020

FY 2021

FY 2022

FY 2023

SECONDARY INDICATORS
1S1: Four-Year Graduation Rate

87.18 %

87.18 %

87.18 %

87.18 %

87.18 %

1S2: Extended Graduation Rate

90.40 %

90.40 %

90.40 %

90.40 %

90.40 %

2S1: Academic Proficiency in Reading
Language Arts

52.78 %

52.78 %

53.03 %

53.28 %

53.53 %

2S2: Academic Proficiency in
Mathematics

46.45 %

46.45 %

46.70 %

46.95 %

47.20 %

2S3: Academic Proficiency in Science

53.26 %

53.26 %

53.51 %

53.76 %

54.01%

3S1: Post-Program Placement

85.30 %

85.30 %

85.80 %

86.30 %

86.80 %

4S1: Non-traditional Program
Concentration

13.33 %

13.33 %

13.33 %

13.33 %

13.33 %

5S1: Program Quality – Attained
Recognized Postsecondary Credential

48.91 %

48.91 %

49.41 %

49.91 %

50.41 %

5S2: Program Quality – Attained
Postsecondary Credits

N/A

5S3: Program Quality – Participated
in Work-Based Learning

N/A

5S4: Program Quality – Other

N/A

INDICATORS

BASELINE
LEVEL

PERFORMANCE LEVELS
FY 2020

FY 2021

FY 2022

FY 2023

POSTSECONDARY INDICATORS
1P1: Postsecondary Retention and PostProgram Placement

68.54 %

68.54 %

69.04 %

69.54 %

70.04 %

2P1: Earned Recognized Postsecondary
Credential

51.11 %

51.11 %

51.61 %

52.11 %

52.61 %

3P1: Non-traditional Program
Concentration

16.15 %

16.15 %

16.16 %

16.17 %

16.18 %

ARKANSAS CAREER AND TECHNICAL EDUCATION
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DCTE will use a weighted achievement formula for Academic
Performance in English/Language Arts that includes the
Grade 9 and Grade 10 weighted achievement used in the
ESSA School Index, calculated for CTE Concentrators in
Grades 9 and 10. Points are assigned to each readiness or
performance level of students. The number of students at
each performance level is multiplied by the points earned
and then summed and divided by the number of students
tested (full academic year students only).
• Use In Need of Support (0 points), Close (0.5 point),
Ready (1.0 point), Exceeds (1.0 or 1.25 points*) for ACT
Aspire
• Performance Levels 1 (0 points), 2 (0.5 point), 3 (1.0
point), 4 (1.0 or 1.25 points*) for DLM
*Points for Exceeding depend on the number of students in
the lowest readiness level compared to the number in the
Exceeding level. If a school has the same number or fewer
concentrators in the highest readiness level than in the
lowest, the multiplier for the highest level is 1.0. If a school
has more concentrators in the highest readiness level than for
each concentrator in the highest level, over and above the
number in the lowest level, the multiplier is 1.25.

3. Describe the procedure the eligible agency
adopted for determining State determined
levels of performance described in section 113
of Perkins V, which at a minimum shall include—
a)

a description of the process for public comment
under section 113(b)(3)(B) of Perkins V as part
of the development of the State determined
levels of performance (see Text Box 7 for the
statutory requirements for consultation on State
determined performance levels under section
113(b)(3)(B) of Perkins V);

SECONDARY
Data for Perkins V baselines and core indicator targets
became available in January 2020 and was used for final
Perkins V targets. The proposed targets were posted on
the DCTE website for public comment for 60 days with
similar information posted in a Commissioner’s Memo and
ARKANSAS CAREER AND TECHNICAL EDUCATION

on social media. Feedback was solicited on the website
and through social media from business/industry, teachers,
students, parents, and district administrators for input prior to
submission of the State Plan. These communication channels
gave participants an opportunity to provide input on what
the performance levels should be and how recipients will be
held accountable. See SDPLs document in Appendix M.

POSTSECONDARY
The Arkansas Division of Higher Education’s Student
Information System is the repository for all postsecondary
student data. The division switched from its legacy system
beginning in July 2019 and completed the transition to the
new platform in December 2019. As a result, baselines
based on Perkins V definitions and core indicators were not
available during the stakeholder consultation timeframe. As
an alternative, Perkins V results were projected based on
manipulating Perkins IV data. Data for Perkins V baselines
and core indicator targets became available in January
2020 and was used for final Perkins V targets. The proposed
targets were posted on the agency website for public
comment and submitted to college leadership for input prior
to submission of the State Plan.
Perkins performance results were also posted online for
public review and comment. Results were also provided to
recipients with data disaggregated by race, gender, special
populations, and program area, and technical assistance is
provided to all colleges to review data and discuss projected
performance levels for core indicators. These meetings gave
participants an opportunity to provide input on what the
performance levels should be.
Similar meetings were conducted with college academic
officers and the Arkansas Higher Education Coordinating
Board. Statewide performance levels were provided, and
colleges were allowed to negotiate targets based on the
local three-year average baseline.
b)

an explanation for the State determined levels
of performance that meet each of the statutory
requirements in Text Box 8; and
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SECONDARY
Proposed baselines and measures for meaningful progress
were developed using extensive modeling of available data.
The 2018-19 student enrollment from certified Statewide
Information System (SIS) cycle 7 tables were used to establish
the group of students and the school and district LEA to which
the student’s data would be attributed for the Academic
Performance Measures for Secondary. For Graduation
Rate, the 2019 post-corrections four- and five-year adjusted
cohorts were used to establish the group of students and the
school and district LEA to which the student’s data would be
attributed for the Graduation Rate measures.
Documents containing the CTE programs of study with course
code information from 2015-16 through 2018-19 were used to
determine courses included in programs of study for the past
four years. Student course credit/grades data from certified SIS
cycle 7 data from 2014-15 to 2018-19 were used to determine
if students completed CTE courses within these programs of
study for the past 4 years. The definition of a concentrator
proposed for Perkins V was used to determine if a student
would have been considered a Perkins V concentrator in
2019. Figure 1 represents the years of course credits used to
determine if students in Grades 9-12 in the 2018-19 school year
would meet the program of study credit requirements to be
considered a concentrator in one or more programs of study.

POSTSECONDARY
Proposed baselines and increments to achieve meaningful
progress were developed using the three most recent
years of available data. As Perkins V core indicators are a
combination of Perkins IV core indicators, extensive modeling
was required to identify an accurate pool of Concentrators
and then to calculate realistic baselines of performance for
that group. Data for this modeling was obtained from the
Arkansas Higher Education Student Information System,
the official source of postsecondary student enrollment and
performance data. To calculate Perkins performance reports,
multiple tables in the data system are used to determine
enrollment, number of credit hours earned, academic
degrees and technical certifications awarded, subgroup and
special population designations, retention and transfer, and
nontraditional enrollment.
ARKANSAS CAREER AND TECHNICAL EDUCATION

A cohort of concentrators was identified for each of the
three years. Students enrolled in certificate of proficiency,
technical certificate, or associate of applied science programs
that had earned a cumulative of 12 semester credit hours
(or completed a program requiring less than 12 hours)
formed the cohort and became the denominator for the
postsecondary performance measures. The numerator was
calculated by applying the Perkins V core indicator definitions
to the concentrator cohort to determine the level of annual
success. The results for the three years were averaged to
determine the baselines for each core indicator.
c)

a description of how the State determined levels
of performance set by the eligible agency align
with the levels, goals and objectives of other
Federal and State laws, (Section 122(d)(10) of
Perkins V).

As part of the procedures for determining State determined
levels of performance, describe the process that will be used
to establish a baseline for those levels.

SECONDARY
State Determined Performance Measures were modeled and
calculated using the same or similar methodology used for
the indicators in the Arkansas ESSA School Index approved
by the US Department of Education in Arkansas’ ESSA plan.
The rationale for each Performance Measure parallels the
theory of action established by DCTE and that established
by DESE, creating unified support for improving outcomes
for each measure specifically, and outcomes for Arkansas
students in general.
Using data available for graduation rate, academic
achievement, and traditional and non-traditional coursetaking, DCTE was able to model these Performance
Measures for Perkins V at the state level and at the school
level. Schools in Arkansas range in enrollment from very
small (40 students) to very large (3,062) with a mean of 458
and a median of 399. These variations in size, in addition to
variations in rural/suburban/urban context, require review of
school-level modeling to reduce the potential for unintended
consequences when setting baselines and progress
expectations.
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The baselines for the Secondary State Determined
Performance Measures are designed to enable schools to
have congruent, yet contextual efforts for preparing students
for postsecondary education and careers under Perkins V and
ESSA. DCTE proposes the baseline for the Secondary State
Determined Performance Measures for CTE concentrators
to be set at the 5th percentile of the school distribution of
scores. Schools at the highest level of need would be at or
below the modeled baseline.
Meaningful progress was set based on the modeled
state and school distribution data as well as comparative
improvement rates. Specifically, the state and school
distributions were reviewed as well as the improvement
rates of the schools receiving comprehensive support and
improvement under ESSA. Situating progress expectations
through a data-informed process communicates achievable
targets for schools. In doing so, schools elevate student
outcomes at all levels and for all special populations of
students. Aligned measures, baselines, and meaningful
progress expectations will allow schools to focus on ALL
students and address gaps in concentrator
special populations through focused efforts.
These State Determined Performance Measures,
baselines, and expected progress were reviewed
by the Technical Advisory Committee for
Assessment and Accountability, and feedback
incorporated to support the technical details.

POSTSECONDARY
While the definition of Perkins V concentrators, which form
the denominator of all postsecondary core indicators, does
not specifically align with WIOA performance measures,
steps have been taken to collaborate where possible. WIOA
in Arkansas is implemented through the Department of
Commerce, Division of Workforce Services. Representatives
of higher education participate in state-level WIOA activities
and colleges and universities are active on local and regional
workforce investment boards and participate in the onestop workforce delivery system. This allows both WIOA
and Perkins to identify areas of collaboration and reduce
duplication of services where possible. Because both federal
programs share common stakeholders, local workforce board
representatives and college based workforce development
ARKANSAS CAREER AND TECHNICAL EDUCATION

staff were very involved in formation of local comprehensive
needs assessments and stakeholder consultation. Perkins,
at both state and local levels, uses the same labor market
information as WIOA. This same labor market information
was used to create economic profiles for each postsecondary
recipient so that the Local Application and annual use of
Perkins funds would be informed by that data and support
WIOA objectives.
Proposed state level baselines and measures for meaningful
progress were developed using retroactive results from
the three most recent years of available data. Trends in
the amount of growth or decline were then considered
to determine the level of annual improvements required
for four years beginning 2020-2021 through 2023-2024.
Local recipients were provided with State level targets for
all concentrators as well as local baselines using the same
methodology as used to calculate State targets. Local
recipients were allowed to negotiate a preferred target based
upon their local data and in the context of current education
and workforce conditions.

4. Provide a written response to the comments
regarding State determined performance levels
received during the public comment period
pursuant to section 113(b)(3)(B) of Perkins V.
(Section 113(b)(3)(B)(iii) of Perkins V).
As part of the written response, include a description of any
of the changes made to the State determined performance
levels as a result of stakeholder feedback.
DCTE received six comments regarding the State determined
performance levels. The comments and responses below are
representative of the substance of those comments as well as
DCTE’s responses.
Comment: In the event that end-of-course assessments
such as industry certifications and technical assessments are
deemed “optional” and accountability for all students enrolled
in a CTE course is arbitrary, how will valid and reliable state
reporting of program quality, skill attainment and progress
towards statewide performance targets be accurately and
equitably measured among school districts?
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Response: Industry certifications and technical
assessments will not be deemed “optional” as long
as the plan is not revised. In this case, the revision will
not exclude industry certifications and/or technical
assessments, but will add another program quality
measure, such as work-based learning opportunities for
the students participating in CTE in Arkansas.
Comment: Will the Perkins accountability guidelines require
a minimum of students enrolled in CTE courses participate
in an approved third-party recognized industry certification,
technical skills assessment and/or post-secondary credential
assessment (ex. 95%)?
Response: Yes, the Arkansas Perkins accountability
guidelines will require a minimum number of students
enrolled in CTE courses to participate in an industryapproved credential and/or certification assessment. In
Arkansas, 95% has been set as the target.
Comment: To be counted as a CTE concentrator, a student
should have to take the courses in the order of Level 1 and
Level 2. When a student is allowed to skip Level 2 (example
3) and move from Level 1 to Level 3, they are not following a
designed program of study to increase in specificity.
Response: In order to accommodate the students who
have already taken courses that are not in the order set
up for Perkins V, for the next two years ONLY, Arkansas
will allow students to “grandfather” in to the new levels
in the Programs of Study to become concentrators and
completers. Beginning in 2022-23, all students will follow
the sequential levels that have been set up for specificity
in all Programs of Study.

5. Describe how the eligible agency will address
disparities or gaps in performance as described
in section 113(b)(3)(C)(ii)(II) of Perkins V in each of
the plan years, and if no meaningful progress has
been achieved prior to the third program year, a
description of the additional actions the eligible
agency will take to eliminate these disparities or
gaps. (Section 122(d)(11) of Perkins V)
As part of the written response, and pursuant to the Report
of the Senate Committee on Health, Education, Labor, and
Pensions (HELP),9 the eligible agency could indicate that it will
analyze data on the core indicators of performance to identify
gaps in performance, explain how they will use evidencebased research to develop a plan to provide support and
ARKANSAS CAREER AND TECHNICAL EDUCATION

technical assistance to eligible recipients to address and close
such gaps, and how they will implement this plan. The eligible
agency is not required to submit a new State plan prior to the
third program year in order to address this requirement.

SECONDARY
Section 113(b)(4)(A)(i) states that each LEA must (1) accept
the State Determined Performance Levels, or (2) negotiate
a local level of performance. This selection will include state
performance targets for each subgroup that qualifies for data
collection.
Each year, the Local Application will be reviewed and revised
as needed. During the review of each indicator, the eligible
recipient will indicate whether they accept State Determined
Performance Level, or negotiate a local one. If an eligible
recipient elects to negotiate a Local Level of Performance,
the system will have an open response
box to propose and justify a local
level of performance target. When the
Local Applications are reviewed by
the state agency, any eligible recipient
who requests negotiated levels of
performance will be considered and
accepted, or a revision will be requested.
Disparities or gaps in performance will be addressed within the
Local Application. When performance falls below the accepted
target, increased support levels, as set by ADE’s Public School
Accountability Office, will be defined and implemented by
DCTE. Local recipients who continue to fall short of accepted
targets in subsequent years may be subject to increased
support levels for the remaining years of the Plan.
Prior to 2022-2023, as stated in Section 113(b)(3)(A)(ii),
Arkansas DCTE will revisit the State Determined Performance
Levels, including those set through negotiation of local
levels of performance and submit revised State Determined
Performance Levels to the Secretary of Education. Section
113(b)(4)(A)(i)(III) provides the same adjustment process for
local systems who negotiated the 2020-2021 Local Level
of Performance. This negotiation will be a part of the Local
Application process.
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If the academic performance measure for Perkins V is aligned
with the achievement and growth measures approved in
Arkansas’s ESSA plan, schools will have a unified focus
on increasing rigor and relevance in student learning
opportunities, and students will grow in their performance and
increase their readiness for college, career, and community
engagement. This is critical to a student-focused
learning system. Utilizing a similar metric allows
educators to support students in improving
their readiness for success in the postsecondary
opportunities they choose to pursue.

POSTSECONDARY
Gaps in postsecondary performance will be reviewed
annually at both the state and local levels. Local recipients
with significant gaps in race, gender or special populations
will receive enhanced technical assistance and be closely
monitored to assure that gaps are addressed prior to approval
of annual funding requests and improvement plans. Absent
meaningful progress by the third year, the local recipient will
be required to adjust its Local Application and subsequent
annual funding based on new student performance data.
Appropriate use of state leadership funds will also be reviewed
annually as core indicator results are received.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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A. STATUTORY ASSURANCES

B. EDGAR CERTIFICATIONS

The eligible agency assures that:

By submitting a Perkins V State Plan, consistent with 34 CFR
76.104, the eligible agency certifies that:

1.

2.

3.

4.

5.

6.

It made the State plan publicly available for public
comment4 for a period of not less than 30 days, by
electronic means and in an easily accessible format,
prior to submission to the Secretary for approval and
such public comments were taken into account in the
development of this State plan. (Section 122(a)(4) of
It will use the funds to promote preparation for high-skill,
high-wage, or in-demand industry sectors or occupations
and non-traditional fields, as identified by the State.
(Section 122(d)(13)(C) of Perkins V)
It will provide local educational agencies, area career and
technical education schools, and eligible institutions in
the State with technical assistance, including technical
assistance on how to close gaps in student participation
and performance in career and technical education
programs. (section 122(d)(13)(E) of Perkins V)
It will comply with the requirements of this Act and the
provisions of the State plan, including the provision of
a financial audit of funds received under this Act, which
may be included as part of an audit of other Federal or
State programs. (Section 122(d)(13)(A) of Perkins V)
None of the funds expended under this Act will be used
to acquire equipment (including computer software) in
any instance in which such acquisition results in a direct
financial benefit to any organization representing the
interests of the acquiring entity or the employees of the
acquiring entity, or any affiliate of such an organization.
(Section 122(d)(13)(B) of Perkins V)
It will use the funds provided under this Act to implement
career and technical education programs and Programs
of Study for individuals in State correctional institutions,
including juvenile justice facilities. (Section 122 (d)(13)(D)
of Perkins V)

ARKANSAS CAREER AND TECHNICAL EDUCATION

1.

It is eligible to submit the Perkins State plan.

2.

It has authority under State law to perform the functions
of the State under the Perkins program(s).

3.

It legally may carry out each provision of the plan.

4.

All provisions of the plan are consistent with State law.

5.

A State officer, specified by title in Item C on the Cover
Page, has authority under State law to receive, hold, and
disburse Federal funds made available under the plan.

6.

The State officer who submits the plan, specified by title in
Item C on the Cover Page, has authority to submit the plan.

7.

The entity has adopted or otherwise formally approved
the plan.

8.

The plan is the basis for State operation and
administration of the Perkins program.

C. OTHER FORMS
The eligible agency certifies and assures compliance with the
following enclosed forms:
1.

Assurances for Non-Construction Programs (SF 424B)
Form (OMB Control No. 0348-0040) -https://www2.
ed.gov/fund/grant/apply/appforms/sf424b.pdf

2.

Disclosure of Lobbying Activities (SF LLL) (OMB Control
No. 4040-0013):https://apply07.grants.gov/apply/forms/
sample/SFLLL_1_2-V1.2.pdf

3.

Certification Regarding Lobbying (ED 80-0013
Form):https://www2.ed.gov/fund/grant/apply/appforms/
ed80-013.pdf

4.

General Education Provisions Act (GEPA) 427 Form (OMB
Control No. 1894-0005):https://www2.ed.gov/fund/
grant/apply/appforms/gepa427.pdf
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A. BUDGET FORM
Budget as of 03/12/2020
Line Number

Budget Item

Percent of Funds

Amount of Funds

1

Total Perkins V Allocation

Not applicable

2

State Administration

5%

3

State Leadership

10%

4

• Individuals in State
Institutions

1%

$

$ 13,246,104.00
$

662,305.20

$ 1,324,610.40
132,461.04

4a

– Correctional Institutions

Not required

$

4b

– Juvenile Justice Facilities

Not required

$

4c

– Institutions that Serve
Individuals with
Disabilities

Not required

$

5

• Non-traditional Training
and Employment

Not applicable

$

75,000.00

6

• Special Populations
Recruitment

0.1%

$

1,324.61

7

Local Formula Distribution

85%

$ 11,259,188.40

8

• Reserve

15%

$

1,688,878.26

9

– Secondary Recipients

75%

$

1,266,658.69

10

– Postsecondary Recipients

25%

$

422,219.57

11

• Allocation to Eligible
Recipients

85%

$

9,570,310.14

12

– Secondary Recipients

75%

$

7,177,732.61

13

– Postsecondary Recipients

25%

$

2,392,577.53

14

State Match
(from non-federal funds)

Not applicable

$

662,305.20
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STATE-DETERMINED PERFORMANCE LEVELS

A. STATE DETERMINED PERFORMANCE LEVELS (SDPL) FORM
State Name: Arkansas
Column 1

Column 2

INDICATORS

BASELINE LEVEL

Column 3

Column 4

Column 5

Column 6

PERFORMANCE LEVELS
FY 2020

FY 2021

FY 2022

FY 2023

Secondary Indicators
1S1: Four-Year Graduation Rate

87.18 %

87.18 %

87.18 %

87.18 %

87.18 %

1S2: Extended Graduation Rate

90.40 %

90.40 %

90.40 %

90.40 %

90.40 %

2S1: Academic Proficiency in Reading
Language Arts

52.78 %

52.78 %

53.03 %

53.28 %

53.53 %

2S2: Academic Proficiency in Mathematics

46.45 %

46.45 %

46.70 %

46.95 %

47.20 %

2S3: Academic Proficiency in Science

53.26 %

53.26 %

53.51 %

53.76 %

54.01%

3S1: Post-Program Placement

85.30 %

85.30 %

85.80 %

86.30 %

86.80 %

4S1: Non-traditional Program Concentration

13.33 %

13.33 %

13.33 %

13.33 %

13.33 %

5S1: Program Quality – Attained Recognized
Postsecondary Credential

48.91 %

48.91 %

49.41%

49.91 %

50.41 %

Column 3

Column 4

Column 5

Column 6

5S2: Program Quality – Attained
Postsecondary Credits

N/A

5S3: Program Quality – Participated in WorkBased Learning

N/A

5S4: Program Quality – Other

N/A

Column 1

Column 2

INDICATORS

BASELINE LEVEL

PERFORMANCE LEVELS
FY 2020

FY 2021

FY 2022

FY 2023

Postsecondary Indicators
1P1: Postsecondary Retention and PostProgram Placement

68.54 %

68.54 %

69.04 %

69.54 %

70.04 %

2P1: Earned Recognized Postsecondary
Credential

51.11 %

51.11 %

51.61 %

52.11 %

52.61 %

3P1: Non-traditional Program Concentration

16.15 %

16.15 %

16.16 %

16.17 %

16.18 %

Secondary and Postsecondary baselines were established using the three most recent program years for which data was available
(2016, 2017, 2018). Secondary data was disaggregated by the Office of Innovation for Education.
The Arkansas Division of Higher Education is in the midst of converting its legacy student information system to a new platform
which has delayed the availability of program year 2019 performance data.
Once baselines were established, an average was determined. Performance and enrollment trends were then reviewed with targets
established that allow for variances resulting from differences between the legacy and new data systems.
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PUBLIC STAKEHOLDER MEETINGS
DATE

EVENT

LOCATION

ATTENDEES

NOTES

10.23.18

OCTAE Perkins V
presentation at AdvanceCTE Baltimore, MD
Fall Conference

Dr. Childers and Dr.
Kremers

Dr. Stump unveils expectations of
Perkins V.. be bold and innovative

10.29.18 - 10.31.18

Perkins V Implementation
Meeting: Region B

Atlanta, GA

State Core Team

Guidance from OCTAE and
Advance CTE on Planning Perkins V

11.1-2.18

ADHE training to Post
secondary coordinators

Little Rock, AR

ADHE staff and
coordinators

Overview of Perkins V

11.16.18

Perkins V State Team
Planning Meeting

Little Rock, AR

State Core Team

Discuss everyone’s part of the plan
and next steps

11.19.18

Presentation to DCTE staff

Little Rock, AR

DCTE staff

Overview of Perkins V

11.28.18

ESSA and Perkins V

Little Rock, AR

DCTEand ADE

Discuss components of ESSA and
areas of alignment

11.28 - 30.18

Brustein Fall Conference

New Orleans, LA

Maria Swicegood and
Christine Bennett

Overview and interpretation of
Perkins V by Michael Brustein

11.28 - 31.18

ACTE Vision

Little Rock, AR

Various members of
state team

Attend various sessions regarding
Perkins V

11.29.18

Perkins V & WIOA
Alignment

Little Rock, AR

DCTE and WIOA
Representatives

Discuss components of WIOA and
areas of alignment

11.30.18

Memo to Governor

Little Rock, AR

Dr. Childers

Informative regarding Perkins V
passage and implementation

12.3.18

Communication Perkins V

Little Rock, AR

Janeene Lynch and
Communications Staff

Discuss Perkins V page and
contents on website

12.5.18

Perkins V State Team
Planning Meeting

Little Rock, AR

State Core Team

Discuss and revise plan and next
steps

12.12.18 - 12.13.18

SREB State Leaders Forum

Atlanta, GA

State core Team

Discuss key concepts of Perkins V

12.17.18

Perkins V State Team
Planning Meeting

Little Rock, AR

State Core Team

Discuss key concepts of Perkins V

12.18.18

CTE Coordinators Meeting

Arch Ford Coop

DCTEand CTE
Coordinators

Overview of Perkins V

12.31.18

Memo to Coop Directors,
CTE Coordinators and
single LEAs

Little Rock, AR

Dr. Kremers

Informative regarding Perkins V
passage and implementation

01.09.19

Perkins V presentation
at Superintendent’s
Symposium to Coop
Directors

Little Rock, AR

DCTE and Coop
Directors

Overview of Perkins V

01.11.19

ADHE training to UA
Monticello senior staff

Little Rock, AR

ADHE staff and UAM
senior staff

Overview of Perkins V

01.16.19

Memo to Superintendents
and Principals through
AAEA

Little Rock, AR

Dr. Kremers and AAEA

Informative regarding Perkins V
passage and implementation
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DATE

EVENT

LOCATION

ATTENDEES

NOTES

01.18.19

Perkins V Manual Planning
Meeting

Little Rock, AR

ADHE staff and DCTE
staff

Discuss guide for CTE Coordinators

01.22.19

Presentation to ADE

Little Rock, AR

Core team, DCTE,
ADE, ACTE

Overview of Perkins V and
opportunities to align with ESSA

01.30.19

Presentation to ADE ESSA
Accountability Steering
Committee

Little Rock, AR

ADE Accountability
Steering Committee
and DCTEstaff

Overview of Perkins V

02.04.19

Agricultural Ed Spring
Supervisory Meeting

Centerpoint HS

Agri instructors and
supervisors and DCTE’s
Chris Bacchus

Overview of Perkins V

02.06.09

Perkins V Needs
Assessment Planning

Little Rock, AR

Christine (DCTE) and
Monieca West(ADHE)

Planning of CTE Coordinators
guide

02.06.19

Agricultural Ed Spring
Supervisory Meeting

Mountain Home,
AR

Agri instructors and
supervisors and DCTE’s
Chris Bacchus

Overview of Perkins V

02.07.19

Perkins V State Team
Planning Meeting

Little Rock, AR

State Core Team

Discuss non-negotiables and
quality indicators

02.07.19

Agricultural Ed Spring
Supervisory Meeting

Paris, AR

Agri instructors and
supervisors and DCTE’s
Chris Bacchus

Overview of Perkins V

02.11.19

Agricultural Ed Spring
Supervisory Meeting

Mayflower, AR

Agri instructors and
supervisors and DCTE’s
Chris Bacchus

Overview of Perkins V

02.12.19

Agricultural Ed Spring
Supervisory Meeting

Walnut Ridge, AR

Agri instructors and
supervisors and DCTE’s
Chris Bacchus

Overview of Perkins V

02.12-13. 19

Data Quality Institute

Philadelphia, PA

Dr. Kremers and
Christine Bennett

Application of best data practices
with Perkins V

02.13.19

Agricultural Ed Spring
Supervisory Meeting

Crossett, AR

Agri instructors and
supervisors and DCTE’s
Chris Bacchus

Overview of Perkins V

02.25.19

ACTE Board Meeting

Little Rock, AR

ACTE officers/board
and DCTEstaff

Overview of Perkins V

02.25.19

Agricultural Ed Spring
Supervisory Meeting

Monticello, AR

Agri instructors and
supervisors and DCTE’s
Chris Bacchus

Overview of Perkins V

02.26.19

Perkins V Core Team
Meeting

Little Rock, AR

Core team, DCTE,
ADE, ACTE

Discuss Transition plan and
stakeholder meetings

02.26.19

Agricultural Ed Spring
Supervisory Meeting

Lincoln, AR

Agri instructors and
supervisors and DCTE’s
Chris Bacchus

Overview of Perkins V

02.26-27.19

DCTE Program of Study
evaluation

Little Rock, AR

DCTE Staff

Evaluate PoS with standards of
Perkins V
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NOTES

02.28.19

Postsecondary Academic
Affairs Officers and Chief
Student Affairs Officers

Little Rock, AR

Monieca West and
Postsecondary officers

Overview of Perkins V and input on
eligibility of AS programs

03.12.19

Arkansas Workforce
Development Board
Meeting

Little Rock, AR

Dr. Kremers and
members of Perkins V
core team

Present overview of Perkins V and
the transition plan

03.15.19

Webinar with Arkansas CTE
Coordinators

Little Rock, AR

Maria Swicegood,
Christine Bennett and
Janeene Lynch

Discuss planning and requirements
of stakeholder meetings and local
needs assessment

03.20.19

Perkins V Core Team
Meeting

Little Rock, AR

Perkins V Core State
Team

Discuss key concepts of Perkins V

03.22.19

Arkansas CTE Staff Training

Little Rock, AR

Discuss Perkins V and upcoming
All ArCareeEd CTE staff Perkins Federal Grant Management
Workshop

03.27-28.19

Perkins Federal Grant
Management Workshop

Little Rock, AR

DCTEstaff, ADHE
Perkins Managers, and
CTE Coordinators

Overview and interpretation of
Perkins V by Michael Brustein.
Implementation collaboration/
planning.

03.27-28. 19

Perkins Postsecondary
Coordinators Workshop

Little Rock, AR

Perkins Postsecondary
Coordinators

Overview and preliminary timeline
for Perkins V implementation

04.02.19

State portal training for
submitting transition plan

Little Rock, AR

DATE and members of
DCTE staff

Webinar to train how to submit
transition plan to OCTAE through
the portal.

04.03.19

Review of transition plan

Little Rock, AR

DCTE staff with Dr.
Childers and Dr.
Kremers

Discuss current edits to transition
plan

04.04.19

Perkins V Presentation at
DWS to Local WIOA Board
members

Little Rock, AR

Overview of Perkins V and
Local WIOA Board
members and members discussion of alignment with ESSA
and WIOA.
of DCTE

04.04.19

Perkins working group on
Stakeholder meetings and
needs assessments

Little Rock, AR

Members of DCTE staff

Discuss non-negotiables and
requirements for Stakeholder
meetings and CLNA.

04.05.19

Portal discussion of Perkins
V items

Little Rock, AR

DCTE and ARC

Discuss possible Perkins V revisions
to application portal

04.10.19

OUR Regional Partnership
Council Summit V

Harrison, AR

OUR CTE and
stakeholders

Combined regional advisory council
meeting and Perkins V stakeholder
meeting.

04.11.19

Perkins V Core Team
Meeting

Little Rock, AR

Perkins V Core State
Team

Discuss key concepts of Perkins V

04.11.19

Perkins V Webinar

Little Rock, AR

DCTE and CTE
Coordinators

Perkins V updates, materials and
resources

04.16.19

WIOA CEO Webinar

Little Rock, AR

DCTE and WIOA CEOs

Overview of Perkins V with Q & A

04.16.19

Council for the Education of
Individuals with Disabilities

Little Rock, AR

DCTE and CEID
members

Overview of Perkins V with Q & A
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Little Rock, AR

Members of Arkansas
Higher Education
Coordinating Board,
presidents, chancellors
and various college
and university
administrators

Explanation and requirements of
Perkins V

Discussion of Perkins V
implementation

04.19.19

Arkansas Higher Education
Coordinating Board

04.23.19

ASU-Newport Chancellor’s
Cabinet

Newport, AR

ADHE Perkins
Managers and ASUNewport Chancellor’s
Cabinet

04.30.19

Bryant Schools Stakeholder
Meeting

Bryant, AR

Bryant CTE and student Discussion of Perkins V and
stakeholders
assessment of local need

04.30.19

NWA Stakeholder Meeting

Springdale, AR

NWA CTE and
stakeholders

Discussion of Perkins V and
assessment of local need

05.02.19

Arkansas Community
Colleges

Little Rock, AR

Workforce Education
directors from
community colleges

Explanation and requirements of
Perkins V

05.03.19

Perkins V Zoom with
Arkansas ERZs

Little Rock, AR

ADE, DCTE and ERZ
Directors

Overview of Perkins V with Q & A

05.06.19

ASU-MidSouth Stakeholder
Meeting

W. Memphis, AR

ASU-MidSouth Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

05.06.19

North Central Stakeholder
Meeting

Melbourne, AR

North Central CTE and
stakeholders

Discussion of Perkins V and
assessment of local need

05.07.19

Arch Ford/Dawson
Stakeholder Meeting

North Little Rock,
AR

Arch Ford and Dawson
CTE and stakeholders

Discussion of Perkins V and
assessment of local need

05.10.19

ARESC and SEAESC
Stakeholder Meeting

Pine Bluff, AR

ARESC and SEAESC
CTE and stakeholders

Discussion of Perkins V and
assessment of local need

05.15.19

DeQueen-Mena
Stakeholder Meeting

Gillham, AR

DeQueen-Mena CTE
and stakeholders

Discussion of Perkins V and
assessment of local need

05.15.19

WIOA Partners Meeting

Hot Springs, AR

WIOA partners and
DCTE staff

Overview of Perkins V with Q & A

05.20.19

Submission of Perkins V
Transition Plan to OCTAE

Little Rock, AR

DCTE staff

Online submission of State
transition plan

05.22.19

Crowley’s Ridge Stakeholder
Harrisburg, AR
Meeting

Crowley’s Ridge CTE
and stakeholders

Discussion of Perkins V and
assessment of local need

05.23.19

Submission of Perkins V
Transition Plan to OCTAE

Little Rock, AR

DCTE staff

Submit Arkansas Transition plan
electronically to OCTAE

05.23.19

Southwest Stakeholder
Meeting

Hope, AR

SWESC CTE and
stakeholders

Discussion of Perkins V and
assessment of local need

05.30.19

South Central Perkins V
Stakeholder Meeting

Camden, AR

SCESC CTE and
stakeholders

Discussion of Perkins V and
assessment of local need

05.31.19

Wilbur D Mills Stakeholder
Meeting - Webinar

Beebe, AR

WDM CTE and
stakeholders

Discussion of Perkins V and
assessment of local need
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06.03.19

North Arkansas College
Stakeholder Meeting

Harrison, AR

North Arkansas College
Explanation and requirements of
Perkins Leadership
Perkins V; assessment of local need
Team

06.05.19

Great Rivers Stakeholder
Meeting

Forrest City, AR

Great Rivers CTE and
stakeholders

Discussion of Perkins V and
assessment of local need

06.07.19

Northeast Stakeholder
Meeting

Walnut Ridge, AR

NEA CTE and
stakeholders

Discussion of Perkins V and
assessment of local need

06.10.19

UA-Cossatot Stakeholder
Meeting

DeQueen, AR

UA-Cossatot Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

06.10.19

Pulaski Tri-County
Stakeholder Meeting

Little Rock, AR

Pulaski Co. CTE and
stakeholders

Discussion of Perkins V and
assessment of local need

06.11.19

Black River Technical
College Stakeholder
Meeting

Pocahontas, AR

Black River Technical
College Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

06.12.19

UACC-Morrilton
Stakeholder Meeting

Morrilton, AR

UACC-Morrilton Perkins Explanation and requirements of
Leadership Team
Perkins V; assessment of local need

06.12.19

Wynne Stakeholder
Meeting

Wynne, AR

Wynne CTE and
stakeholders

Discussion of Perkins V and
assessment of local need

06.13.19

UA-Monticello Stakeholder
Meeting

McGehee, AR

UAM Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

06.14.19

National Park College
Stakeholder Meeting

Hot Springs, AR

National Park College
Perkins Leadership
Team

Explanation and requirements of
Perkins V; assessment of local need

06.25.19

Association of Institutional
Research Officers

Russellville, AR

Institutional research
staff from colleges and
universities

Review data requirements of
Perkins V and obtain stakeholder
input

06.17.19

ASU-Beebe Stakeholder
Meeting

Beebe, AR

ASU-Beebe Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

06.18.19

UA-Rich Mountain
Stakeholder Meeting

Mena, AR

UA-Rich Mountain
Perkins Leadership
Team

Explanation and requirements of
Perkins V; assessment of local need

06.18-21. 19

ADE Summit

Hot Springs, AR

ADE and various
educators

Present overview of Perkins V with
Q and A

06.19.19

East Arkansas Community
College Stakeholder
Meeting

Forrest City, AR

East Arkansas
Community College
Perkins Leadership
Team

Explanation and requirements of
Perkins V; assessment of local need

06.20.19

SAU Tech Stakeholder
Meeting

Camden, AR

SAU Tech Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

07.08.19

SWAEC Administrators
Professional Development

Hope, AR

SWA Administrators

Present overview of Perkins V with
Q and A
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Bentonville, AR

NorthWest Arkansas
Community College
Perkins Leadership
Team

Explanation and requirements of
Perkins V; assessment of local need

UACC-Batesville
Stakeholder Meeting

Batesville, AR

UACC-Batesville
Perkins Leadership
Team

Explanation and requirements of
Perkins V; assessment of local need

07.18.19

UACC-Hope Stakeholder
Meeting

Hope, AR

UACC-Hope Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

07.23.19

Southeast Arkansas College
Stakeholder Meeting

Pine Bluff, AR

Southeast Arkansas
College Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

07.30.19

AAEA Conference

Little Rock, AR

School leaders

Present overview of Perkins V with
Q and A

07.30.19

ACTE

Hot Springs, AR

ACTE and CTE
educators

Round table discussion of topics
including Perkins V

8.1.2019

OCTAE Technical Visit

Little Rock, AR

DCTE, CTE
Coordinators

Discussion of Perkins V State Plan

8.2.2019

OCTAE Technical Visit

Little Rock, AR

DCTE, CTE
Coordinators

Discussion of Perkins V State Plan

08.05.19

UA-Pulaski Tech Stakeholder
N. Little Rock, AR
Meeting

UA-Pulaski Tech Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

08.28.19

Arkansas Northeastern
College Stakeholder
Meeting

Blytheville, AR

Arkansas Northeastern
College Perkins
Leadership Team

Explanation and requirements of
Perkins V; assessment of local need

8.22.2019

OCTAE Perkins V Town Hall
Meeting

WebEx

All Stakeholders

Discussion of Perkins V State Plan

9.10.2019

Perkins V State Plan
Working Session

Little Rock, AR

CTE Coordinators

Perkins V Working Session

9.12.2019

CTE Coordinator Visit

Arch Ford
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

9.12.2019

CTE Coordinator Visit

Guy Fenter
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

9.13.2019

CTE Coordinator Visit

Northwest
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

9.19.2019

CTE Coordinator Visit

O.U.R.
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

9.19.2019

CTE Coordinator Visit

North Central
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

07.09.19

NorthWest Arkansas
Community College
Stakeholder Meeting

07.12.19
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9.20.2019

CTE Coordinator Visit

Crowley’s Ridge
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

9.20.2019

CTE Coordinator Visit

Northeast
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

09.26.19

Chief Academic Officer
Stakeholder Meeting

Little Rock, AR

Chief academic
officers of colleges and
universities

Explanation of Perkins V
requirements for implementation

10.3.2019

CTE Coordinator Visit

Wilbur D. Mills
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

10.3.2019

CTE Coordinator Visit

Great Rivers
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

10.4.2019

CTE Coordinator Visit

South Central
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

10.07-08.19

Postsecondary Coordinator
Workshop

Morrilton, AR

Postsecondary Perkins
coordinators

Updated information on Perkins
V implementation and deadlines,
final input on definitions, review
of needs assessment and local
application templates

10.8.2019

Perkins V Stakeholder/
Advisory Board Meeting

ASUMH

Dr. Angela Kremers,
area stakeholders

Discussion of Perkins V and
assessment of local need

10.10.2019

CTE Coordinator Visit

Arkansas River
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

10.10.2019

CTE Coordinator Visit

Dawson
Educational
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

10.11.2019

CTE Coordinator Visit

Southwest
Educational
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

10.11.2019

CTE Coordinator Visit

DeQueen/Mena
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

10.14.19

Arkansas Community
Colleges

Little Rock

Community college
faculty and staff

Review of Perkins V implementation
requirements, input on definitions
and reserve fund

10.15.19

Arkansas Tech-Ozark
Stakeholder Meeting

Ozark, AR

Arkansas Tech-Ozark
Perkins V Leadership
Team

Review Perkins V needs assessment
and local application progress and
outstanding needs
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10.18.2019

CTE Coordinator Visit

O.U.R. Harrison

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

10.18.2019

CTE Coordinator Visit

Northcentral
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

Presentation on Decision Points for
Perkins V

10.22.2019

Stakeholder Decision Points
Meeting

State Chamber of
Commerce

Dr. Angela Kremers,
Sonja WrightMcMurray, Sarah
Shamburger, Senator
Jane English, area
stakeholders

11.5.2019

CTE Coordinator Visit

Northeast
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

11.21.2019

Workforce Initiative Network
OUR Cooperative
Summit

Dr. Angela Kremers,
area stakeholders

Discussion of state Perkins V plan

11.22.2019

CTE Coordinator Visit

Crowley’s Ridge
Cooperative

Dr. Angela Kremers,
Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

12.9.2019

TCC

TCC

Dr. Angela Kremers,
Sarah Shamburger

Discussion of state CTE programs
and Perkins V State Plan

12.11.2019

ESSA Steering Committee

Little Rock, AR

Dr. Angela Kremers,
Sarah Shamburger,
Janice Robinson

Discussion of state CTE programs
and Perkins V State Plan

12.12.2019

State Chamber of
Commerce Meeting

Little Rock, AR

Dr. Angela Kremers,
Sarah Shamburger,
members of Chamber,
area stakeholders

Discussion of state CTE programs
and Perkins V State Plan

12.17.2019

Warren Rotary Club

Warren

Marion Coleman, area
stakeholders

Discussion of state CTE programs
and Perkins V State Plan

01.03.2020

Department of Workforce
Services

Little Rock, AR

Dr. Charisse Childers,
Dr. Angela Kremers

Discussion of Perkins V State Plan
and corresponding edits

01.07.2020

CTE Coordinators’ Meeting

Arch Ford
Cooperative

Sarah Shamburger

Discussion of CTE Coordinators’
proposed edits to Perkins V State
Plan

01.10.2020

TAC Planning Meeting

ADE Little Rock,
AR

Dr. Angela Kremers,
Sarah Shamburger, TAC Discussion of Perkins V Data
Committee, OIE

02.03.2020

TCC

Little Rock, AR

Sarah Shamburger
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03.03.2020

TAC Committee Meeting

Little Rock, AR

Dr. Angela Kremers,
Sarah Shamburger

Discussion of Perkins V Data and
recommendations from the TAC
Committee

04.01.2020

ESSA Steering Committee

Little Rock, AR

Dr. Angela Kremers,
Sarah Shamburger, OIE

Discussion of Perkins V State
Plan and the State Performance
Measures

Zoom Call

Dr. Angela Kremers,
Sarah Shamburger,
OIE, TAC Committee
Members

Data Discussions regarding
Perkins V

Zoom Call

Dr. Angela Kremers,
Sarah Shamburger,
Cooperative Directors
and CTE Coordinators

Discussion of Data used for
state baselines for performance
measures

04.07.2020

TAC Committee

04.16.2020

CTE Coordinators and
Cooperative Directors

SAMPLE REMARKS FROM STAKEHOLDERS’ MEETINGS
•

Need emphasis on and practice of employability skills

•

Need emphasis on critical thinking/problem solving/troubleshooting

•

Need emphasis on communication skills (read, write, speak, listen, interpersonal)

•

Need focus on teamwork/collaboration on work

•

Need to create opportunities for students to experience industry relevant equipment

•

Create more opportunities for advisory committees to be more vested in CTE

•

Provide younger students exposure to multiple career options

•

Use industry professionals to education CTE teachers and administrators

•

Expand business/industry partnerships to invest in CTE programs (equipment, etc.)

•

Business and industry need to understand today’s CTE programs

•

Need more work-based learning opportunities

•

Business/Industry and education must communicate with each other

•

Need parental support and involvement at early ages of students

•

Know when and how to use technology including cell phones

•

Need to develop stamina and perseverance

•

Hold students accountable for their own actions and planning

•

Emphasize financial planning for educational opportunities

•

Need professional development for teachers to assist with transition planning
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What are the most important characteristics of the
CTE programs in your school?
Hands on learning, exposure to career
pathways, leadership experiences, industry
certifications, use of current technology,
exposure to industry in the local area.

What are the best measures of success and qualities
of your school’s CTE programs?
Program completers, apprentice programs,
CTSO leadership opportunities, more work
ready students, industry certifications that
make a difference on an application.

How can we make sure every student in Arkansas
has an opportunity for success?
Student focused scheduling, a variety of
programs, hands on learning, career exposure,
differentiate instruction for all students, and
provide support for CTSO activities.

How can we ensure CTE programs meet the needs
of local business and industry?

How can we improve access to CTE for all students?
Equity for all students?
Requirements on foundation courses,
individualized scheduling with student
success plans, promote CTSO activities,
communication with parents on career
opportunities.

How should 21st Century Career and Technical
Education look for Arkansas?
Focus on new technology and tech skills,
internships, coordinated between industry
and classroom, start trade in high school, job
shadowing opportunities.

What can employers do to play a larger role in
preparing students for their future?
Access for industry tours, communication
about job expectations, job shadowing,
performance based experiences, provide
information on specific equipment, become
school partners. Utilize certifications * local/
regional industry (Domtar) reports USII CRC as
a hiring standard.

Communication with industry through building
relationships, Internships, Industry partners on
curriculum, 2-way relationships, yearly review
of labor market data, PLC with teachers to
investigate local industry.
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SAMPLES OF PUBLIC COMMENT ON THE PLAN
Perkins V State Draft Plan Public Comments

Comments
The plan was truly a draft with missing pieces in the body
and appendices; grammatical, punctuation, and capitalization
errors; etc. I know you will have this cleaned up at a later point;
however, at this time, some of the details are not included.
p. 15: “DCTE requires the following coursework for grades 5-8”
. This sounds like students in grades 5-8 are required ... must
take ... all of these courses. But, actually, we are saying that
schools may offer these courses in grades 5-8. Some of these
are required (i.e., Career Development); but, not all of these are
required.
I like the way throughout the plan where it states that at the
secondary level, the state will develop/pilot/support programs
of study AND that they may be developed locally with DCTE
support.
Special populations are defined on pages 30 and 31; however,
earlier in the narrative when special populations are mentioned,
it is unclear if it is referring to all of the special populations or
only students with disabilities.
The terms “student success plans” and “educational and career
plans” are used interchangeably throughout... I’m thinking they
are the same plan... but if one or the other were used it would
be more clear.
Concurrent credit is discussed; as revisions are made, please be
sure that there is no requirement for students to take a specific
number of concurrent credit hours. I believe in it and it is
important; but, I don’t want to make a requirement that will be
difficult for some schools and students to meet.

with a level 1 and an advanced marketing. Perhaps you could
incorporate entrepreneurship in that case, but even then,
entrepreneurship has plenty of curriculum to cover on its own.
I could even see a Digital Marketing course paired up with
Marketing I as a pathway that makes sense for those 2 classes
to be taken together. I am worried about the paths in the
proposed programs of study. It will be very difficult to attain
completership. The current system seems to be working and is
in line with what students would need in college. Any student
who majors in accounting would also have to take marketing,
finance, management, etc. (and marketing majors need all the
other courses, etc.). It is obvious that those are the base courses
in business, so why can students not take a variety of those to
count towards being a completer? I am afraid that a student
who is interested in accounting or medical office will now avoid
taking my marketing course if they are to follow the narrow
path to completership. But my course is of great help to that
student as well. I am afraid my enrollment will go down and I
don’t know how I will get any completers. We have voiced for
years that marketing management needs to be eliminated. It is
nearly identical to the management course and schools across
the state are having trouble funneling kids into that course;
they all take management. I am very concerned about the
sustainability in many of these programs of study. I teach at a
large school, and we can barely make numbers to field some of
these classes, such as Supply Chain Mgmt. How in the world are
we going to get enough kids to take that as an underclassmen
and return to take an advanced Transportation class is beyond
me. This holds true for several programs of study that I see. I
appreciate the opportunity to share feedback and hope the
state will take some of this into account when deciding what
to do.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––

The Accountability for Results section is missing some pieces; I
know you’ll add these later.

On page 28, please consider Career Development as an
essential foundational course for ALL CTE Programs and should
be REQUIRED of all 7th or 8th graders in order to establish
a knowledge base for students to create informed goals for
Student Success Plans and to make future career decisions.

P. 34: should be “ACT Aspire”.

–––––––––––––––––––––––––––––––––––––––––––––––––––––––––

P. 43 # 5... is vague. What do “enhanced technical assistance”,
“closely monitored”, “meaningful progress”, etc. actually
mean? Will this be determined later through another process,
etc.?

I would like to express my concern about 2 c) i) concerning how
the Agency will make information on Programs of Study and
Career Pathways, Work-Based Learning, Dual and Concurrent
Credit, Guidance Resources available to students. Under the
response for Secondary actions, Career Development is offered
as an “opportunity” for students as a selected course to meet
Arkansas State Accreditation Standard 1-A.1.2.8 requirement
for a Career & Technical Education course grades 5-8. I would
like to see a consideration for the “requirement” for the Career
Development Course to meet that Accreditation standard.

Thank you for the opportunity to review and to offer feedback.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Please do not merge the Entrepreneurship course with
Marketing. It is hard enough to get all of the marketing done
in 9 months as it is. If anything, Marketing should be 2 courses
ARKANSAS CAREER AND TECHNICAL EDUCATION
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What a perfect place for students to begin their required
Student Success Plan and allow them the full opportunity for
exploration of Career Pathways, colleges, career preparation,
community service learning and community engagement. It
would provide protected time for teachers and Counselors to
work with students and parents as they develop each student
success plan w/o infringing on other required areas.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Page 36. Bullet 2.
Programs of study are expected to participate in an industry
recognized certification or approved substitute...
Strike out end-of course due to the fact that industry
recognized certification is our Perkins V newly adopted
indicator for performance.
Page 28. Secondary Level first Bullet Career Development Class

From the ADE DESE website
Arkansas Migrant Education administers programs that provide
supplemental academic and supportive services to the children
of families who migrate to find work in the agricultural and
fishing industries. The programs are designed to help migrant
children, who are uniquely affected by the combined effects of
poverty, language, cultural barriers, and the migratory lifestyle,
to meet the same challenging academic content and student
academic achievement standards that are expected of all
children.
Regulations
The Arkansas Migrant Education Program (AR MEP) is federally
funded as part of the Elementary and Secondary Education Act,
and is regulated by Title I, Part C.

–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
The word opportunity states that Career Development is
not required. I feel as though career development is a very
important course and allows for foundation for all other
CTE courses. It also allows for the perfect opportunity for
implementation of the Student Success Plan that is required for
every 8th grader.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Regarding the Career Development Class: The language states
that students will have an opportunity meaning it isn’t required.
This class has been the starting block for students to have
access to all other career pathways. Also, this is the perfect class
in which most schools begin the student success plan.

Provision of Services
Arkansas Migrant Education has four Migrant Education
Service Cooperatives which provide a comprehensive program
that includes identification, recruitment and enrollment plus
instructional, health and support services. These cooperatives
also have the responsibility for staff development, Local
Education Agency (LEA) plans and applications, implementation
and evaluation of special programs and fiscal management.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Career Development should continue to be a foundational and
required course rather than a student having the “opportunity”
to take the course.

–––––––––––––––––––––––––––––––––––––––––––––––––––––––––

–––––––––––––––––––––––––––––––––––––––––––––––––––––––––

CTE coordinators would be better than TCCs to help with
Programs of Study. CTE coordinators have better knowledge
of the local needs assessment from stakeholders and business
to give input to the TCCs for the family and community
engagement tools.

As the Career and Technical Education Coordinator for 24
Arkansas school districts, I feel that it is critically important to
require all students to enroll in the Career Development course.
The Career Development course allows students to learn
about the 16 National Career Clusters, conducting research
and exploration in each of the career clusters. The Career
Development course allows students to evaluate their interests,
personal skills, aptitudes and the expectations of careers
the student might be interested in pursuing. The currently
required Career Development course is the place where most
students will begin work on their Student Success Plan with
the assistance of an endorsed Career Development Instructor
with expertise in career planning. Please consider keeping the
Career Development course as a foundation course for all CTE
Programs of Study and a requirement of all students.

–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Approved programs should be expected to participate in
an advisory council with diverse representation including
industry applicable to the program area. Improvements to
programs should be based on information that comes from
recommendations made by stakeholders.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Eliminate end of course tests from the quality section. Programs
of study are expected to complete industry-recognized
certifications.
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As the Career and Technical Education Coordinator for 5 school
districts who currently offer the Consumer Services Program of
Study, I feel that it is vitally important to have the opportunity
to continue to offer this much needed program of study. Over
the last six years, these five school districts have obtained
$181,802.25 in New Program Start-up Grant funding and
through that process have met the labor market requirements,
business partnerships and engagement requirements and postsecondary partnerships required to begin this vital program
of study. Within the Consumer Services Program of Study,
students learn how to attract and retain customers, provide
customer satisfaction and apply principles and processes to
meet customer’s expectations. The lack of these important skills
in today’s workplace is one of the biggest concerns brought up
in our annual Regional Advisory Council meetings by employers
from numerous sectors. Also, through the Consumer Services
Program of Study, students develop business plans, including
risk management and the long-term financial implications of
starting a business, marketing strategies and understanding
their customer base. Again, these are vital skills for the many
individuals who will one day own their own businesses and
contribute to their local communities.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
As the Career and Technical Education Coordinator for 24
Arkansas school districts, I feel that it is very important to
require all students to enroll in a Keyboarding/KeyCode
course. Proper Keyboarding skills taught by a certified Business
Education instructor is the foundation skill for word processing
applications, such as Microsoft Word or Google Docs, which are
utilized in every occupational sector. Please consider keeping
the Keyboarding/KeyCode course as a foundation course for all
CTE Programs of Study and a requirement of all students.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
As the Career and Technical Education Coordinator for 8
Arkansas school districts and former Career Orientation
Teacher, I feel that it is critically important to require all students
to enroll in the Career Development course. The Career
Development course allows students to learn about the 16
National Career Clusters, conducting research and exploration
in each of the career clusters. The Career Development
course allows students to evaluate their interests, personal
skills, aptitudes and the expectations of careers the student
might be interested in pursuing. The currently required Career
Development course is the place where most students will
begin work on their Student Success Plan with the assistance
of an endorsed Career Development Instructor with expertise
in career planning. Please consider keeping the Career
Development course as a foundation course for all CTE
Programs of Study and a requirement of all students. While
ARKANSAS CAREER AND TECHNICAL EDUCATION

working with our Southwest AR Development Alliance last
week the Texarkana Chamber of Commerce CEO and other
industry representatives and economic developers asked why
high school students can’t write good resumes.We discussed
this issue in depth and they were shocked to hear that the only
time in school ALL AR students are required to learn to write
a resume and fill in a job application is in Career Development
classes. While SOME students revisit these skills in high school
CTE Courses, every student in high school does not get this
opportunity because EVERY high school student does not enroll
in CTE Courses. If we remove the requirement to take CD,
then a majority of our graduates will NOT learn how to create
a resume and the other skills need to be employable. This is
concerning for our SADA group in Southwest AR.
The Consumer Services Program of Study provides one of the
strongest opportunities for students to learn essential workforce
skills. Within the Consumer Services Program of Study, students
learn how to attract and retain customers, provide customer
satisfaction and apply principles and processes to meet
customer’s expectations. The lack of these important skills in
today’s workplace is one of the biggest concerns brought up in
our annual Regional Advisory Council meetings by employers
from numerous sectors. Also, through the Consumer Services
Program of Study, students develop business plans, including
risk management and the long-term financial implications of
starting a business, marketing strategies and understanding
their customer base. Again, these are vital skills for the many
individuals who will one day own their own businesses and
contribute to their local communities.
As the Career and Technical Education Coordinator for 8
Arkansas school districts it is VITALLY IMPORTANT to REQUIRE
all students to enroll in a Keyboarding/KeyCode course.
Proper Keyboarding skills taught by a certified Business
Education instructor is the foundation skill for word processing
applications, such as Microsoft Word or Google Docs, which
are utilized in every occupational sector. It is essential students
be required to take this course to ensure they have formal
keyboard skills that increase productivity in any job where they
will use a computer (which is virtually every job at some point!)
. Please consider keeping the Keyboarding/KeyCode course
as a foundation course for all CTE Programs of Study and a
requirement of all students.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
I teach at one of the high schools that offers Consumer Services
and I feel that it is very important to keep this program of study.
While visiting with employers in my community and hearing
from business leaders at our Regional Advisory Meeting I have
learned that the Consumer Services program is educating
future employees and business owners to meet their concerns
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in attaining those skills that helps them to be successful in life
after high school. The skills that the students learn in these
classes not only helps with future workplace skills but also helps
them to become better consumers in the future. Our students
are our leaders of tomorrow and will either be involved in the
world of work as either an employee or an employer and it is
our job as educators to see that they are ready to meet that
world successfully. By doing away with the Consumer Services
program of study would be telling our local businesses that we
hear their needs and are not doing anything to address them as
well as failing our students in skill attainment.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
I feel that it is critically important to require all students to
enroll in the Career Development and Keyboarding courses as
a foundation for future coursework, career exploration, and a
foundation for all CTE Programs of Study.
The Career Development course allows students to learn about
the 16 National Career Clusters while conducting research
and exploration. The course allows students to evaluate their
interests, personal skills, aptitudes and the expectations of
careers the student might be interested in pursuing. Student
Success Plans begin during this course with an endorsed Career
Development teacher.
Keyboarding/KeyCode prepares students for most, if not
all, jobs and careers. It should be considered as a required
foundation course for all CTE programs of study. It is taught by
a licensed Business teacher so that students are prepared for
further study in business courses, research, writing assignments,
college, and future employment. Too many students have no
concept of appropriate messaging and use slang abbreviations
in all writing. The skills taught in this course are needed in all
courses throughout high school and in higher education.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
“Normal classroom technology” should be removed from the
unallowable costs list included in the current “Perkins Reference
Manual”. What is normal for one school district may not be
possible for schools in certain regions of the state.
Perkins projects should be flexible and personalized to every
school and the approval process should be smoother and more
timely.
We need clear instructions regarding the needs assessment
process. What questions should we ask and what evidence
must be provided to show that the pathway/requests are
connected to an industry need?
The Career Readiness Certificate and the MOS Certifications
should be used across the board, for all programs of study.
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Career Development should be required of all school districts
as a foundation course and all students should be required to
complete it.
Keyboarding/KeyCode should be required of all school districts
as a foundation course and all students should be required to
complete it.
Industry certifications should be the measurement tool to prove
program quality.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
As the Career and Technical Education Coordinator for 1
school district who currently offer the Consumer Services
Program of Study and are on year 2 of a State Start-up grant,
I feel that it is vitally important to have the opportunity to
continue to offer this much needed program of study. Through
that process, they have met the labor market requirements,
business partnerships and engagement requirements and
post-secondary partnerships required to begin this vital
program of study. Within the Consumer Services Program of
Study, students learn how to attract and retain customers,
provide customer satisfaction and apply principles and
processes to meet customer’s expectations. The lack of these
important skills in today’s workplace is one of the biggest
concerns brought up in our annual Regional Advisory Council/
Stakeholder meetings by employers from numerous sectors.
Also, through the Consumer Services Program of Study,
students develop business plans, including risk management
and the long-term financial implications of starting a business,
marketing strategies and understanding their customer base.
Again, these are vital skills for the many individuals who will
one day own their own businesses and contribute to their local
communities.
As the Career and Technical Education Coordinator for 21
Arkansas school districts in Western Arkansas, I feel that
it is very important to require all students to enroll in a
Keyboarding/KeyCode course. Proper Keyboarding skills
taught by a certified Business Education instructor is the
foundation skill for word processing applications, such
as Microsoft Word or Google Docs, which are utilized in
every occupational sector. Please consider keeping the
Keyboarding/KeyCode course as a foundation course for all
CTE Programs of Study and a requirement of all students.
With the focus of Computer Science in our state, it is vital
to give our students the skills they need to be successful.
Keyboarding is a basic skill that can be life changing living in a
digital world and workplace.
With the new Programs of Study required, special
consideration needs to be given that concentrator numbers
could be considerably lower than flexibility of courses
PERKINS V 2020 • 69

APPENDIX B

offered in the past. With such a narrow focus and scheduling
constraints, there will be considerable drop in the number of
concentrators. This consideration needs to be discussed with
regards to the effect on Perkins Indicators and how the smaller
pool will affect state scores.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
As a former business/marketing education teacher, one of
the most valuable foundation skills students can acquire is
keyboarding. I have experienced numerous occasions when
former students would return to tell me they were so glad
they could keyboard correctly. Keyboarding is a critical skill
used in many, many occupations. Employees in business
and industry, from entry level to medical doctors, must
be proficient in keyboarding. Proficient keyboarding skills
allow for focus on the job at hand and not on the painful
task of hunting and pecking in order to accomplish a more
important job.
It is essential that it be a requirement for Keyboarding or
KeyCode to be required as a foundation course for all CTE
Programs of Study. Moving keyboarding down to lower grade
levels was not beneficial to our students. The appropriate level
is 7th and 8th grades at an age when students are physically
ready in regard to hand size and motor skills to be successful
in these classes.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
As a parent, former classroom teacher, and current Career and
Technical Education Coordinator, I’ve worked with many of our
secondary-level students who have struggled with career-path
decisions. It is essential to continue to provide and require
a dedicated semester for a Career Development course as
a foundation for all students. This course focuses on the 16
National Career Clusters, and students are exposed to and
explore many, many career areas. This dedicated time will also
guarantee that students will complete interest assessments
and have an opportunity to discuss findings with a certified
and experienced Career Development classroom teacher. This
time will also strengthen the foundation of the Student Success
Plan throughout the semester. Please consider keeping the
Career Development course as a foundation course for all CTE
Programs of Study and a requirement for all students.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Concerning the issue of Secondary program quality, does the
statement that programs are expected to participate in endof course technical skill assessment or approved substitute
mean the end of EACH course, or should the wording be
more directed to the end of program? I believe teachers are
administering assessments at the end of courses per district
requirements, however I wouldn’t want to revert back to the
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previous “End of Course Assessments “ that we have worked
hard to move away from as an assessment of Program Quality.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Our mission to empower homeless and near-homeless families
and individuals to succeed in the workforce, in school, and
in life through hard work, wise decision-making and active
participation in the community is a vital part of who we are
within the OST framework and how we present CTE skills to our
program youth. STEM, Career Exposure, and opportunities for
hands on and work-based learning are huge parts of who we
are as an organization. Our rapport with schools within LRSD
is a strength as well and something we improve upon daily. I
support CTE in schools and in OST and to be able to continue
to learn and grow within this framework is something I’d like to
continue to do.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Arkansas is one of the States that is facing immigrants from
all over the world, including these new citizens as possible
assets for the development of a better future in the workforce
of Arkansas. This is now a multicultural state by multicultural
abilities. Most of our kids already have an approach to
construction or building since they start working with parents at
the construction site.
Thanks. Dr. Gilberto Castillo.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
The Perkin V State Plan should include local applications, where
applicable, that include community partnerships including
with youth serving providers such as afterschool and summer
programs which support building student interest, exposure
and experience in non-traditional and underrepresented
career fields for students of special populations to expand
the time and opportunity these students have to engage with
career pathways. Angelia Tolbert, Esq., Executive Director,
Arkansas Community Dispute Resolution Centers, Inc. and Lead
Facilitator for the Life Skills For Youth Anger, Time and Money
(ATM) Management Program.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
The Perkins V Arkansas State Plan should support the inclusion
of employability skills through applications are encouraged to
show a plan to develop employability skills along a continuum
from PreK to Post Secondary and in coordination with other
partners and programs including CTSOs and other out
of school time learning opportunities, such as community
partners providing afterschool and summer learning programs,
which can instill the skills early and reinforce them across
time and setting. Larry “Coach Clark” Clark, Sr., Founder
and Executive Director, Life Skills for Youth, Inc. (providing
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Afterschool, Out of School Time, Summer, Saturday and Parent
Academies; located in Southwest Little Rock; website: www.
lifeskillsforyouth.org; Facebook: www. Facebook.com/LSY.org;
Telephone: (501) 517-2755.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
To foster facilitation of collaboration among eligible recipients
in the development and coordination of CTE programs and
programs of study and career pathways that include multiple
entry and exit points, the Perkins V Arkansas State Plan will
encourage local plans to discuss how they have considered
leveraging local community and business resources that expand
where, when and how students have access to career exposure
and career pathway experiences, including opportunities before
school, after school and or over the summer. Larry “Coach
Clark” Clark, Sr., Founder and Executive Director, Life Skills for
Youth, Inc. (providing Afterschool, Out of School Time, Summer,
Saturday and Parent Academies; located in Southwest Little
Rock; website: www.lifeskillsforyouth.org; Facebook: 		
www. Facebook.com/LSY.org; Telephone: (501) 517-2755.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
To improve outcomes and reduce performance gaps for CTE
concentrators including those who are members of special
populations, the Arkansas Perkins V Plan/agencies should
support research-based interventions which may include access
to afterschool and summer programs which provide additional
time and engaging experiences as a means to provide extra
resources to close gaps in performance. Angelia Tolbert, Esq.,
Executive Director, Arkansas Community Dispute Resolution
Centers, Inc. and Lead Facilitator for the Life Skills for Youth
Anger, Time and Money (ATM) Management Program
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
It is important to include community partners and after school
programs in this legislation.
1. State Vision for Education and Workforce Development (Sec
B. 1)
a. States Strategic Vision and Set of Goals (Sec B. 1.b): The state
supports collaboration with community partners and youth
serving providers, such as afterschool and summer programs,
to rethink and expand the times, places, and resources students
have access to in learning as they engage in career exploration,
career pathways and hands-on and work-based learning
experiences.
Describe how the eligible agency will use State leadership
funds (Sec.B.1.d):
i. The state will use leadership funds to increase professional
development of CTE administrators and teachers on how
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to improve parental and community involvement, including
coordination with community partners and youth serving
providers.
ii. The state will invest to support local recipients in building
more broad collaborative coalitions with eligible partners
including workforce, community based providers, youth
serving organizations, educational entities, parents and
students as envisioned under the law to leverage community
resources and enhance seamless rather than segmented
service provision.
iii. The state will support funds that extend the reach of CTE
programming including curriculum which can be used in
afterschool and summer programs.
iv. The state will support funds that establish partnerships with
afterschool and summer programs to expand access to CTE
programming among students from across a district that
otherwise lacked access during the school day.
v. The state will support innovative methods of delivering workbased learning including collaborations with intermediaries,
afterschool and summer programs that connect schools and
students to hands-on learning opportunities
vi. The state will support career exposure programs that
coordinate with afterschool and summer programs to
increase youth experiences in a broad range of career
pathways.
Facilitate collaboration among eligible recipients in the
development and coordination of CTE programs and programs
of study and career pathways that include multiple entry
and exit points (c,ii): The eligible agency will encourage local
plans to discuss how they have considered leveraging local
community and business resources that expand where, when
and how students have access to career exposure and career
pathway experiences, including opportunities before school,
after school and or over the summer.
f. Support effective, meaningful collaboration to provide
students with experience in and understanding of all aspects
of an industry which may include work-based learning such
as internships, mentorships, simulated work environments,
and other hands-on or inquiry-based learning activities (c,
vi): Collaboration will be supported by ensuring the local
needs assessment engagement process include relevant
stakeholders including local employers, and community
based and youth serving organizations such as afterschool
and summer programs, as well as parents and students.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
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Comments provided by Dionne B. Jackson, Ed.D., Executive
Director, AR Kids Read, www.arkidsread.org, 501-244-2661,
djackson@arkidsread.org
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
Problem Statement: As of 2018, only 37% of Arkansas’s 3rd
graders and 38% of 5th graders were reading at or above
grade level as compared to 44% and 39% respectively in the
United States.
Analysis of the Situation: Major equity factors that lead to the
State of Arkansas ranking within the bottom third of literacy
scores nationwide include the need for students to experience
more time with text and additional literacy instruction and
support.
Additionally, nationwide among proficient third grade readers,
only 4% fail to graduate high school as compared to 16%
of those not reading proficiently at the same grade level
(The Annie E. Casey Foundation, 2012). Lynch (2014) noted
that if all of the dropouts from the class of 2011 had earned
diplomas, our nation would benefit from an estimated $154
billion in income over their working lifetimes. For the State of
Arkansas, we cannot ignore the personal and financial benefits
that would occur for our students and our state if in 2017 the
12% of students who did not graduate within four years had
done so. Our Governor has noted the importance of economic
growth and student excellence in reading. In order to promote
both, there must be additional, research-based methods to
improve literacy in our state, thus empowering our children to
become literate, life-long learners while improving our ability
to enhance our state’s economy. These opportunities should
include support of out-of-school time programs, like Life Skills
for Youth, that collaborate with AR Kids Read to provide after
school and summer literacy instruction and tutoring because
these extended opportunities for the underrepresented
students we serve lead to better preparation for graduation
and the workforce.
AR Kids Read encourages:
2a. Expand access to CTE for Special Populations* (2,B, ii):
The expansion of applications, where applicable, for community
partnerships including with youth serving providers such as after
school and summer programs that support building student
interest.
2b. Support the inclusion of employability skills (2, B, iii) and
2d. Facilitate collaboration among eligible recipients in the
development and coordination of CTE programs and programs
of study and career pathways that include multiple entry and
exit points (c,ii):
Support for the inclusion of employability skills along a
ARKANSAS CAREER AND TECHNICAL EDUCATION

continuum from PreK to Post Secondary and in coordination
with other partners and programs including out-of-school time
partners. The reality is that the 1st through 3rd graders we
serve should be exposed to CTE early and often.
2g. Improve outcomes and reduce performance gaps for CTE
concentrators including those who are members of special
populations (c, vii):
Replicating the successful (81% of students served
demonstrating growth in their reading) AR Kids Read model in
additional areas of Arkansas serving special populations could
drastically impact our state’s literacy scores.To do so, access
to after school and summer programs that provide additional
time and engaging experiences as a means to provide extra
resources to close gaps in performance would be necessary.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
For Arkansas, the Perkins V State Plan should include
applications, where applicable, for community partnerships
including with youth serving providers such as afterschool
and summer programs which support building student
interest, exposure and experience in non-traditional and
underrepresented career fields for students of special
populations (including parents, single parents, single pregnant
women, veterans/active duty parents, guardians and caregivers)
to expand the time and opportunity these students have
to engage with career pathways. Nikita S. Murdock, Parent
Academy Coordinator for Life Skills for Youth, Inc. which
provides Afterschool, Out of School Time, Summer, Saturday
and Parent Academies; located in Southwest Little Rock;
website: www.lifeskillsforyouth.org; Facebook: www. Facebook.
com/LSY.org; Telephone: (501) 517-2755).
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
To improve outcomes and reduce performance gaps for
CTE concentrators including those who are members of
special populations (including parents, single parents, single
pregnant women, veterans/active duty parents, guardians
and caregivers), the Arkansas Perkins V Plan/agencies should
support research-based interventions which may include access
to afterschool and summer programs which provide additional
time and engaging experiences as a means to provide extra
resources to close gaps in performance. Nikita Murdock
Maxwell, Parent Academy Coordinator for Life Skills for Youth,
Inc. which provides Afterschool, Out of School Time, Summer,
Saturday and Parent Academies; located in Southwest Little
Rock; website: www.lifeskillsforyouth.org; Facebook: 		
www. Facebook.com/LSY.org; Telephone: (501) 517-2755).
Revise Perkins State Plan Goals to include a broader scope.
Current goal statements are too narrow and specific.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
PERKINS V 2020 • 72

APPENDIX B

Defined parameters related to program quality indicators used
to measure progress and quality of programs and closing the
achievement gap between the Perkins sub-populations and
the general population of students in CTE courses must be
included within the five-year state plan. It will be imperative
that “end of course” industry certification assessments follow
similar state guidelines requiring a minimum of 95% of students
enrolled in the (CTE) course in which the third party industry
certification is administered must take the industry certification
assessment and that student scores reported account for total
number of students enrolled in the course, The requirements
must also include state guidelines related to Perkins special
populations regarding modifications afforded to students in
other benchmark assessments such as ESSA and other required
state assessments. CTE end of course assessments using the
industry certification exams must demonstrate consistent and
equitable administration and reporting of students achievement
on all assessments. Failure to include clearly defined perimeters
and processes for all end of course assessments will likely
result in invalid data that will impede the ability to measure
and monitor district’s and state progress towards closing the
achievement gap between the identify Perkins sub-populations
and the general population of students enrolled in a CTE
course, which is a major tenant of the Perkins V legislation. For
example, School A has 25 students enrolled in the Survey of
Business course, including several students representing the
Perkins sub-populations. 24 of the 25 (99%) students complete
the Microsoft Office Specialist (MOS) certification assessment
in both WORD and EXCEL, with 76% of the students achieving
proficiency on the assessment needed to obtain certification.
School B also has 25 students enrolled in the Survey of Business
course, including several students representing the Perkins
special populations. 10 students (40%) complete the same
MOS WORD and EXCEL certification assessment, none of
which represent special populations. 95% of the (10) students
in the class are reported as achieving proficiency of this “end
of course” industry certification assessment. The EOC data
representing these two classrooms is an invalid representation
of student achievement and program quality. Exclusion of
clearly defined rules, requirements and consistency in state
assessments that will be used to measure both program quality
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and student achievement will result in unreliable and invalid
CTE program, district and statewide data reports, including
data reported on the Local Needs Assessment. Invalid data
reporting would likely be compounded each year.
Identify guidelines for consistency in statewide Primary and
Secondary “end of course” industry certification assessments
for each CTE program and course. All districts must administer
the Primary assessments, provided by third party vendors,
will be used to insure reliable and valid data used to measure
proficiency and progress across the state. For example,
Microsoft Office Specialist, NOCTI assessments, Certiport
Assessments, ServSafe, OSHA-10, NCCER, Prometrics (CNA),
NCCER and American Heart Association First Aid/CPR, AED.
Primary EOC data would be required to be reported on Local
Needs Assessments and state reports. Secondary “end of
course” industry certifications will not be required to use third
party vendors, which will provide multiple options for school
districts to align industry certifications with local business/
industry and workforce criteria. For example, EverFi Financial
Literacy, Google Analytics, Hubspot, and similar assessments
that are often available at little or no cost. Secondary
assessment data could still be included on the Local Needs
Assessment, including the percentage of students achieving the
proficiency level set by each assessment.
Include specific criteria for state guidelines and requirements
relating the Local Needs Assessment components, data
reporting of progress toward Perkins indicators and funding
CTE programs and permissible expenses that will be included
within the annual Perkins grant application submitted to the
state for approval by local educational agencies.
–––––––––––––––––––––––––––––––––––––––––––––––––––––––––
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MODEL OF ARKANSAS STUDENT PATHWAY EXAMPLE
STEP

1

ELEMENTARY & MIDDLE SCHOOL
Computer Science Career Awareness
Student awareness and experiences with
computer science pathways
Required Coding Block (5-weeks of coding
instruction to include text coding)

STEP

2

HIGH SCHOOL MOBILE APPS
DEVELOPMENT PATHWAY
1. Progress Coursework

Continue to STEP 2

2. Work-based Learning experiences
3. Industry certifications
– Swift (iOS app development)
– Associate Android Developer
–MTA: Mobility and Device Fundamentals
STEP

3

4. Early Postsecondary

SUB-ASSOCIATE CREDENTIALS

Dual credit/enrollment:
Arkansas State University

Certification of Proficiency
Mobile App Development Certificate
University of Arkansas

Exit or Continue to STEP 3

Programming/Mobile Development
Certificate
ASU-Mountain Home

Exit or Continue to STEP 4
STEP

4

ASSOCIATE
Computer Programming, A.C.S.
University of Arkansas-Little Rcok
Associate in Programming –
Mobile App Development
NWACC

STEP

5

Exit or Continue to STEP 5

BACHELORS
B.S., Computer Science
Arkansas State University
B.S., Computer Science
Arkansas State University

Start Your Career
ARKANSAS CAREER AND TECHNICAL EDUCATION
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CURRENT PROGRAMS OF STUDY
AGRICULTURAL SCIENCE AND TECHNOLOGY
Career Cluster: Agriculture, Food, and Natural Resources
Programs of Study: Agribusiness Systems; Agricultural
Power, Structural & Technical Systems; Animal Systems;
Food Products & Processing Systems; Natural Resources/
Environmental Service Systems; Plant Systems

BUSINESS AND MARKETING TECHNOLOGY
Career Cluster: Business Management and Administration
Programs of Study: Business Management; Medical Office
Administration; Office Administration;
Career Cluster: Finance
Programs of Study: Accounting; Banking; Business Finance
Career Cluster: Hospitality and Tourism
Program of Study: Hospitality and Tourism
Career Cluster: Marketing
Programs of Study: Digital Marketing; Marketing Business
Enterprise
Career Cluster: Transportation, Distribution, and Logistics
Program of Study: Supply Chain and Logistics

FAMILY AND CONSUMER SCIENCES EDUCATION
Career Cluster: Education and Training
Program of Study: Education and Training
Career Cluster: Hospitality and Tourism
Programs of Study: Culinary Arts; Food Production,
Management and Services
Career Cluster: Human Services
Programs of Study: Human & Social Services; Nutritional
Science; Clothing and Housing Design;
Advanced Nutrition and Dietetics; Child Care
Management & Services; Cosmetology

STEM
Career Cluster: Architecture and Construction
Programs of Study: Architectural/CAD; Engineering/CAD
Career Cluster: Health Sciences
Program of Study: Biomedical Sciences – PLTW
ARKANSAS CAREER AND TECHNICAL EDUCATION

Career Cluster: STEM
Programs of Study: Pre-Engineering; Pre-Engineering-PLTW; Unmanned Aerial Systems;
Automation and Robotics Technology
Career Cluster: Information Technology
Programs of Study: Computer Science: Programming;
Computer Science: Networking/Hardware; Mobile
Applications Development; Computer Science:
Cybersecurity; Computer Science: Robotics

TRADE AND INDUSTRY
Career Cluster: Architecture and Construction
Programs of Study: Construction Technology; Heating,
Ventilation, Air Conditioning and Refrigeration
Career Cluster: Arts, A/V Technology, and Communications
Programs of Study: A/V Tech and Film; Radio Broadcasting;
Television Production; Advertising and Graphic Design;
Commercial Photography
Career Cluster: Government and Public Administration
Program of Study: JROTC (Air Force, Army, Marines, and
Navy)
Career Cluster: Health Science
Programs of Study: Medical Professions; Sports Medicine;
Emergency Preparedness
Career Cluster: Law, Public Safety, Corrections & Security
Program of Study: Criminal Justice
Career Cluster: Manufacturing
Programs of Study: Industrial Equipment Technologies;
Major Appliance Technology; Advanced Manufacturing;
Welding
Career Cluster: Transportation, Distribution, and Logistics
Programs of Study: Aviation Technology; Medium/
Heavy Truck Technology; Power Equipment Technology;
Automotive Collision Repair Technology; Automotive
Service Technology
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PROGRAM APPROVAL RUBRIC
District

School:

Educational Cooperative:

Current Status:
CTSO:

If none, last active?

Foundation Courses:

Survey/TDA

If not approved, why?
Previously Approved POS:
Medical Office Administration

List any teachers not listed in
Teacher Licensure System.
Hospitality & Tourism

Office Administration

Social Media & Comm.

Management

Web Design

Accounting

Marketing

Banking

Entrepreneurship

SIRI

Supply Chain & Logistics

Core Courses:

Electives:

List any waivers granted:

Medical Office Management—492690
Business Procedures—492380
Management—49320
Computerized Accounting I—492100
Principles of Banking—492090
SIRI—49200
Tourism Industry
Management—492260
Social Media &
Communications—492760
Web Technologies—492670
Entrepreneurship--492170
Marketing—492330
Intro to Supply Chain &
Logistics—492770
Programs Available:

Status 2019-2020

Medical Office Administration

Hospitality & Tourism

Office Administration

Social Media & Comm

Management

Web Design

Accounting

Marketing

Banking

Entrepreneurship

SIRI

Supply Chain & Logistics
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PART A: COMPREHENSIVE NEEDS
ASSESSMENT RESULTS SECTION

3. CTE Programs
3a

How are CTE programs sufficient in size, scope and
quality to meet the needs of all students?

3b

How are CTE programs aligned to the State, regional
or local in-demand industry sectors?

3c

How are CTE programs designed to meet local education or economic needs not identified by State or
local workforce boards?

1. Comprehensive Needs Assessment
What were the results of the Comprehensive Needs Assessment? (A summary of the local needs assessment)
1a

Provide a summary of the needs assessment results
(details by category follow).

1b

What proof of compliance for stakeholder
consultation is available for review?

2. Student Performance
How did all students perform with respect to performance
targets? How does this compare to results for subgroups
(race, gender) and special populations?
Core
Indicator

All

2a

1S1-Four-Year
Graduation
Rate

2b

1S2-Extended
Graduation
Rate

2c

2S1-Academic
Proficiency
in Reading/
Language Arts

2d

2S2-Academic
Proficiency in
Math

2e

2S3-Academic
Proficiency in
Science

2f

3S1Postsecondary
Placement

2g

4S1-NonTraditional
Program
Enrollment

2h

By
Race

By
Gender

5S1-Program
QualityAttained
Recognized
Postsecondary
Credential

ARKANSAS CAREER AND TECHNICAL EDUCATION

4. Alignment with Industry Needs
4a

By Special
Pop

How are programs aligned to state, regional, or local
in-demand industry sectors or occupations identified
by state or local workforce development boards?

5. Designed to Meet Local Education
or Economic Needs
5a

How are programs designed to meet local education
or economic needs not identified by state or local
workforce boards?

6. Programs of Study
6a

What progress has been or will be made toward the
implementation of CTE programs and programs of
study?

6b

Provide documentation for at least one program of
study that fully meets the requirements of Section
124(b).

7.Staff Recruitment/Retention/Training
7a

How will faculty, staff, career guidance and academic
counselors, and instructional support staff be recruited, trained and retained? How will individuals
in groups underrepresented in such professions be
recruited, trained, and retained?
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8. Equal Access to High-Quality CTE Programs
for All Students
8a

What are the barriers that result in lower rates of
access to, or performance gaps in, the courses and
programs for special populations?

8b

What strategies will be implemented to address these
gaps to ensure that subpopulations will meet local
core indicators of performance?

8c

What action will be taken to prepare special populations for high-skill, high-wage or in-demand industry
sectors or occupations in competitive, integrated
settings which will lead to self-sufficiency?

10b How will career information on employment opportunities that incorporate the most up to-date information on high-skill, high-wage, or in-demand industry
sectors or occupations, as determined by the comprehensive needs assessment be provided?

10c

Describe the organized system of career guidance
and academic counseling provided to students before
enrolling and while participating in CTE programs.
Are there improvements to be made to the existing
system? If one does not exist, how will one be implemented?

11. Improvement of Academic and Technical Skills

PART B: SECTION 134 REQUIREMENTS
9. Course Offerings/Projects Funded through Perkins

11a How will academic and technical skills of CTE students
be strengthened through integration of coherent and
rigorous content aligned with challenging academic standards and relevant CTE programs to ensure
learning in the subjects that constitute a well-rounded
education?

9a

How was the CNA used to determine which programs
would be funded using Perkins funds?

9b

Will any new programs of study be developed based
on the CNA? If yes, which ones?

12a

9c

How will students, including members of special populations, learn about CTE course offerings and whether each course is part of a CTE program of study?

12b How will CTE participants be prepared for occupations in non-traditional fields?

12. Special Populations

12c

10. Career Guidance and Academic Counseling
10a

What activities will be provided that prepare special
populations for high-skill, high-wage, or in-demand
industry sectors or occupations that will lead to
self-sufficiency?

How will equal access for special populations to
CTE courses, programs, and programs of study be
assured?

What career exploration and career development
coursework, activities, or services will be provided?
12d What assurances are given that members of special
populations will not be discriminated against on the
basis of their status as members of special populations?
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13. Work-based Learning
13a

What work-based learning opportunities will be
provided to students participating in CTE programs?
What strategies will be implemented to increase employer participation in work-based learning opportunities for CTE students?

PART C: REQUIRED USE OF FUNDS SECTION
17. Career Exploration and Career
Development Activates
17a

14. Opportunity for Early Postsecondary Credit
14a

How will CTE students be given the opportunity to
gain postsecondary credit while still attending high
school (dual/concurrent credit, early college high
school, etc.)?

15. Coordination with Higher Education in
Faculty and Staff Recruitment and Preparation
15a

How will secondary schools coordinate with the
eligible agency and institutions of higher education
to support the recruitment, preparation, retention,
and training, including professional development,
of teachers, faculty, administrators, and specialized
instructional support personnel and paraprofessionals
who meet applicable State certification and licensure requirements (including any requirements met
through alternative routes to certification), including
individuals from groups underrepresented in the
teaching profession?

18. Professional Development
18a

19. Skills for High-Skill, High-Wage, or In-Demand
Industry Sectors or Occupations
19a

20. Increasing Student Achievement (including
those through permissive use of funds)
20a

16. Addressing Disparities or Gaps in Performance
16a

How will disparities or gaps in performance in each of
the plan years be addressed?

16b What additional actions will be taken if no meaningful
progress has been achieved prior to the third program
year?
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PART D: CORE INDICATOR PERFORMANCE TARGETS
21. Core Indicator Performance Measures
Target

2020-2021

2021-2022

2022-2023

2023-2024

1S1-Four-Year Graduation Rate
1S2-Extended Graduation Rate
2S1-Academic Proficiency in Reading/
Language Arts
2S2-Academic Proficiency in Math
2S3-Academic Proficiency in Science
3S1-Postsecondary Placement
4S1-Non-Traditional Program Enrollment
5S1-Program Quality-Attained Recognized
Postsecondary Credential

ARKANSAS CAREER AND TECHNICAL EDUCATION
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POSTSECONDARY LOCAL APPLICATION TEMPLATE
OVERVIEW FOR LOCAL APPLICATION

SECTION 134: LOCAL APPLICATION
(1) COMPREHENSIVE NEEDS ASSESSMENT
RESULTS SUMMARY			Sec 134(b)(1)
Student Performance

(6) WORK BASED LEARNING		

Sec 134(b)(6)

(7) EARLY COLLEGE CREDIT		

Sec 134(b)(7)

Other
Prioritization

(8) COORDINATION WITH HIGHER EDUCATION 		
IN FACULTY DEVELOPMENT

(2) CTE OFFERINGS

All Students				Sec 134(b)(8)

Focus Areas for Perkins V Funding Support

Sec 134(b)(2)

Required Program of Study			
How CNA Informed Local Application

Sec 134(b)(2)
Sec 134(b)(2)(A)

New Programs of Study Identified		

Sec 134(b)(2)(B)

Student Awareness of Course Offerings 			
and Programs of Study			
Sec 134(b)(2)(C)
Special Populations Awareness of 				
Course Offerings and Programs of Study
Sec 134(b)(2)(C)

Sec 134(b)(8)

(9) PROCESS FOR ADDRESSING
DISPARITIES AND GAPS		

Sec 134(b)(9)

Achieving Local Performance Measures
Reducing Gaps and Disparities
Strategy Absent Meaningful Progress

SECTION 135: LOCAL USE OF FUNDS

(3) WIB COLLABORATION
Career Exploration and Development

Underrepresented Groups			

Sec 134(b)(3)(a)

Career Information Related to High Skill/			
High Wage/In-demand			
Sec 134(b)(3)(B)
Career Guidance and Academic 				
Counselling System			
Sec 134(b)(3)(C)
(4) STRENGTHEN ACADEMIC 				
AND TECHNICAL SKILLS		
Sec 134(b)(4)

(10) CAREER EXPLORATION & 				
DEVELOPMENT 			
Sec 135(B)(1)
(11) PROFESSIONAL DEVELOPMENT

Sec 135(B)(2)

(12) HIGH SKILL, WAGE, IN DEMAND PREP Sec 135(B)(3)
(13) INTEGRATION OF ACADEMICS 			
INTO CTE				Sec 135(B)(4)
(14) INCREASE STUDENT ACHIEVEMENT

Sec 135(B)(5)

(15) EVALUATION OF PROGRAMS		

Sec 135(B)(6)

(16) POOLING OF FUNDS			Sec 135(c)
(17) ADMINISTRATIVE FUNDS		

(5) SPECIAL POPULATIONS
Prepare Special Populations for High Skill/
High Wage/In-demand Employment		

Sec 134(b)(5)(A)

Prepare Students for Nontraditional Fields

Sec 134(b)(5)(B)

Sec 135(d)

SECTION 113: ACCOUNTABILITY
(18) BASELINE AND TARGETS 		

Sec 113b)(A)(ii)

Factors Influencing Targets for 1P1
Provide Equal Access for Special Populations Sec 134(b)(5)(C)

Factors Influencing Targets for 2P1

Prevent Discrimination Based on Status 			
as Special Populations			
Sec 134(b)(5)(D)

Factors Influencing Targets for 3P1
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SECTION 134: LOCAL APPLICATION (REQUIRED FOR
PORTAL AND STATE APPROVAL)

Describe any new programs of study that will be developed
and submitted to the state for approval. [Sec 134 (b)(2)(B)]

Based upon results of the comprehensive needs assessment
and input from key stakeholders, the Local Application details
how needs will be addressed and which programs and services
will be supported for the four-year duration of the Local Application. Perkins funds may not be used for activities that were
not identified in the needs assessment process. It is critical
that gaps and deficiencies identified during the assessment
phase be prioritized for maximum impact on program improvement and performance target success. If Perkins funds will not
be used to support particular areas, describe what the college
is doing with institutional or other funds. [Sec 134(b)(1)] The Local Application also addresses Section 135 Local Uses of Funds.
There is some overlap in Section 134 and 135 and references to
each are provided as needed but separate entries are required
for each section.

Describe how all students will learn about career and technical education course offerings and whether each course is
part of a career and technical education program of study.
[Sec 134 (b)(2)(C)]

(1) Describe thoroughly the results of the comprehensive
needs assessment conducted and how needs were prioritized. [Sec 134(b)(1)]

Student Performance Analysis Findings
Other Needs Assessment Findings
How Needs Were Prioritized
(2) Based on findings in the needs assessment, describe
the career and technical education course offerings and
activities that the eligible recipient will provide with funds
under this part, including not less than 1 program of study
approved by the State.
Which programs and services will be supported by Perkins
funds during July 1, 2020 through June 30, 2024? These
should be general areas from which specific activities will
be drawn for funding in annual plans. These areas may be
expressed as specific program areas (such as Allied Health
or Culinary) or broader activities (such as adjunct training or
developing work based learning opportunities). If a specific
program area is selected, any activities associated with that
program would be permissible. Broader areas will require
more specific detail.
Activities Supported with Perkins Funds [Sec 134 (b)(2)]

Focus Area 1:
Required Program of Study [Sec 134 (b)(2)]
Describe how the results of the comprehensive needs assessment informed the selection of the specific career and technical
education programs and activities selected to be funded. [Sec
134 (b)(2)(A)]
ARKANSAS CAREER AND TECHNICAL EDUCATION

Describe how students who are members of special populations will learn about career and technical education course
offerings and whether each course is part of a career and technical education program of study. [Sec 134 (b)(2)(C)]
(3) Describe how the college, in collaboration with local
workforce development boards and other local workforce
agencies, one-stop delivery systems described in section
121(e)(2) of the Workforce Innovation and Opportunity Act
(29 U.S.C. 3151(e)(2)), and other partners, will provide—
Career exploration and career development coursework,
activities, or services. [Sec 134 (b)(3)(A)]
Career information on employment opportunities that
incorporate the most up to-date information on high-skill,
high-wage, or in-demand industry sectors or occupations,
as determined by the comprehensive needs assessment.
[Sec 134 (b)(3)(B)]
An organized system of career guidance and academic
counseling designed to aid students, in making informed
plans and decisions about future education and career
opportunities and programs of study to students before
enrolling and while participating in a career and technical
education program. [Sec 134 (b)(3)(C)] See also Local Uses
of Funds [Sec 135(b)(1)]
(4) Describe how the college will offer programs and activities
which integrate challenging academic standards aligned
with technical instruction. [Sec 134 (b)(4)] See also Local
Uses of Funds [Sec 135(b)(4)]
(5) Describe how the college will—
Provide CTE instructions and activities to prepare all
students including special populations with the skills
necessary to pursue careers in high-skill, high-wage, or
in-demand industry sectors or occupations that will lead to
self-sufficiency. [Sec 134 (b)(5)(A)] See also Local Uses of
Funds [Sec 135(b)(3)]
Prepare CTE participants for nontraditional fields. [Sec
134 (b)(5)(B)]
Provide equal access for special populations to career and
technical education courses, programs, and programs of
study. [Sec 134 (b)(5)(C)]
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Ensure that members of special populations will not be discriminated against on the basis of their status as members
of special populations. [Sec 134 (b)(5)(D)]
(6) Describe the work-based learning opportunities that
the college will provide to students participating CTE
programs and how it will work with representatives from
employers to develop or expand work based learning
opportunities for CTE students, as applicable. [Sec 134 (b)
(6)]
(7) Describe how the college will provide high school students
participating CTE programs with the opportunity to gain
postsecondary credit, such as through dual or concurrent
enrollment programs or early college high school, as practicable. [Sec 134 (b)(7)]
(8) Describe how the college will coordinate with the eligible
agency and institutions of higher education to support the
recruitment, preparation, retention, and training, including
professional development, of teachers, faculty, administrators, and specialized instructional support personnel and
paraprofessionals who meet applicable State certification
and licensure requirements (including any requirements
met through alternative routes to certification), including
individuals from groups underrepresented in the teaching
profession. [Sec 134 (b)(8)] See also Local Uses of Funds
[Sec 135(b)(2)]

All Students
Underrepresented Groups
(9) Describe the process to be used by the college to ensure
support for implementation of CTE programs that result in
increasing student achievement on the local levels of performance and address disparities or gaps in performance
in each of the plan years, and if no meaningful progress has
been achieved prior to the third program year, a description of the additional actions such recipient will take to
eliminate those disparities or gaps. The description should
address the process that will be used instead of specific activities. (Specific strategies are addressed in the Comprehensive Needs Assessment. [Sec 134 (b)(9)] See also Local
Uses of Funds [Sec 135(b)(5)]

How local performance levels will be achieved
How Disparities and Gaps Will Be Addressed
Actions to be Taken Absent Meaningful Progress by
Third Year
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SECTION 135: LOCAL USE OF FUNDS (REQUIRED
FOR PORTAL AND STATE APPROVAL)
Perkins recipients are required to provide certain services as
a condition of receiving funding. The Local Application must
identify how the college is meeting these requirements. The requirements can be met with either Perkins or institutional funds
but a description of how they will be met is required regardless
of funding. There may be some duplication in Sections 134 and
135 but information is needed individually for each section to
assure compliance during federal monitoring.
(10) Describe how the college will provide career exploration
and career development activities through an organized,
systemic framework designed to aid students in making
informed plans and decisions about future education and
career opportunities and programs of study. [Sec 135 (b)
(1)] See also Local Application [Sec 134(b)(3)(C)]
(11) Describe how the college will provide professional development for teachers, faculty, administrators, instructional
support personnel, career guidance and academic counselors or paraprofessionals. [Sec 135 (b)(2)] See also Local
Application [Sec 134(b)(8)]
(12) Describe how the college will provide within career and
technical education the skills necessary to pursue careers
in high-skill, high-wage, or in-demand industry sectors or
occupations. [Sec 135 (b)(3)] See also Local Application
[Sec 134(b)(5)(A)]
(13) Describe how the college will support integration of academic skills into career and technical education programs
and programs of study. [Sec 135 (b)(4)] See also Local
Application [Sec 134(b)(4)]
(14) Describe how the college will plan and carry out elements
that support the implementation of career and technical education programs that result in increasing student
achievement of the local levels of performance targets.
[Sec 135 (b)(5)] See also Local Application [Sec 134(b)(9)]
(15) Describe how the college will develop and implement
evaluations of the activities carried out with Perkins funds,
including evaluations necessary to complete the comprehensive needs assessment and the analysis of local
accountability performance reports. [Sec 135(b)(6)]
(16) The college may pool a portion of its Perkins funds
received under this Act with one or more Perkins eligible
recipients to support implementation of programs of study
through the professional development activities described
in Sec 135(b)(2). If pooling will not be used, enter N/A.
[Sec. 135(c)]
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(17) The college shall not use more than 5 percent of Perkins
funds for costs associated with the administration of
activities that are necessary for the proper and efficient
performance of its duties to fulfill obligations related to the
Perkins grant. Use of administrative funds will be described in the Annual Plan. If the college has negotiated an
indirect cost rate, upload it here. [Sec. 135(d)]

SEC 113. CORE INDICATOR PERFORMANCE TARGETS
(REQUIRED FOR PORTAL AND STATE APPROVAL)
The college shall establish performance targets for each year
of the period covered by the Local Application. Baselines will
be based on the average of actual results from the three most
recent program years. The state will determine local levels of
performance for colleges but provide an opportunity to negotiate should local conditions warrant. [Sec 113(b)(2)(B)] and [Sec
113(b)(4)]

2P1-Credential Attainment
The percentage of CTE concentrators who receive a recognized
postsecondary credential during participation during or within 1
year of program completion.
The term ‘recognized postsecondary credential’ has the meaning given the term in section 3 of the Workforce Innovation and
Opportunity Act (29 U.S.C. 3102).
a)

Industry-recognized certificate or certification

b)

Certificate of completion of an apprenticeship

c)

License recognized by the State or Federal Government

d)

Associate degree

(TEGL: DoL Training and Education Guidance Letter)
(Sec. 3. (43) Definitions)
Baccalaureate degree removed by Technical Correction in the
Consolidated Appropriations Act of 2019

3P1-Nontraditional Participation
Targets shall:
• Be expressed in percentage form.
• Require the college to continually make meaningful
progress.

a)

The percentage of gender nontraditional CTE concentrators that were enrolled in nontraditional career and technical education programs that lead to non-traditional fields.

• Take into account unanticipated circumstances that may
have contributed to extraordinarily high or low baselines.

Core Indicator Performance Targets

• Be available to stakeholders for comment and input.

1P1: Retention/Placement					
2P1: Credential Attainment			
3P1: Nontraditional Participation

Core Indicator Definitions
1P1: Retention/Placement
The percentage of CTE concentrators who, during the second
quarter after program completion:

Core Indicator

Baseline 2020-21 2021-22 2022-23 2023-24

Factors influencing targets for 1P1: Retention/Placement
Factors influencing targets for 2P1: Credential Attainment

a)

Remain enrolled in postsecondary education

Factors influencing targets for 3P1: Nontraditional Participation

b)

Are placed or retained in employment

c)

Are in advanced training

Provide any additional information that should be considered
when negotiating core indicator targets

d)

Are in military service

e)

Are in a service program that receives assistance under
Title I of the National and Community Service Act of 1990.

f)

Are volunteers as described in section 5(a) of the Peace
Corps Act
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COMPREHENSIVE LOCAL NEEDS ASSESSMENT SURVEYS EXAMPLE
9. Please list comments or additional concerns for the CTE
programs in your school.

STUDENT AND PARENT NEEDS
ASSESSMENT SURVEY
1. Please provide your email address.

LOCAL ANALYSIS FOR BUSINESS
AND INDUSTRY

2. Please list your school district.

1. Please provide your email address.

3. What is your position? Parent/Guardian/Student
4. Please select the program areas your district offers:
a. Agriculture
b. Family and Consumer Sciences
c. Business
d. Trade and Industry
e. STEM
f.
Career Guidance
g. Special Populations (JAG)
5. How do CTE programs meet the needs of students in your
school?
a. Job readiness
b. Favored interest
c. Links to college or career
d. OTHER (please explain)
6. What are the greatest needs of the CTE program?
a. Certifications
b. Equipment
c. Software and Support
d. OTHER (please explain)
7. How can we increase access to programs for students in
special populations?
a. Flexible schedule
b. Modifications
c. Additional Resources
d. OTHER (please explain)
8. How do we prepare all students for high skill, high wage,
in-demand industry sectors?
a. Certifications
b. Additional programs
c. Internships and job shadowing
d. OTHER (please explain)

ARKANSAS CAREER AND TECHNICAL EDUCATION

2. What is your stakeholder position?
a. State or local workforce board
b. Business and industry
c. OTHER (please explain)
3. What are the entry-level requirements for your business or
industry?
a. Associate Degree
b. Bachelor Degree
c. OTHER (please explain)
4. What certifications are required or recommended for your
business or industry?
a. OSHA
b. ServSafe
c. Microsoft Office Specialist
d. Career Ready Certificate
e. OTHER (please explain)
5. What occupational job-specific skills are required or special
equipment training is needed for your business or industry?
6. What skills and professional practices could education programs provide to help in your business or industry?
7. What emerging technologies and future training do you
envision for your business and industry?
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ARKANSAS EDUCATION SERVICE
COOPERATIVE

Considering the progress towards the implementation
of equal access to high quality CTE programs of study:
10. How can we reduce performance gaps? (refer to CTE
report cards, certifications, labor data).

Career and Technical Education
Perkins V Needs Assessment Survey
1.
2.

11. How can we increase access to programs for students in
special populations?

Please list your school district.
Please select your current position.
a. Teacher
b. Principal
c. Superintendent
d. Counselor/Career Guidance Facilitator
e. Paraprofessional
f.
Special Populations Representative
g. OTHER (please explain)

3.

Please select the program areas your district offers
a. Agriculture
b. Family and Consumer Science
c. Business and Marketing
d. Trade and Industry
e. STEM
f.
Career Guidance
g. Special Populations (JAG)

4.

List all programs of study offered in your district for all
programs.

5.

What is the process of CTE programs and program of
study implementation in your district?

6.

How do CTE programs meet the needs of students in your
district?

7.

What are the needs of the CTE programs?

8.

Are the CTE programs in your district aligned with in-demand industry/sectors? If not, how do we bridge the gap?

9.

How do we improve recruitment, retention and training of
CTE teachers, Career Guidance and Academic Counselors?

ARKANSAS CAREER AND TECHNICAL EDUCATION

12. How do we meet levels of performance of other students
with special population students?
13. How do we prepare students of special populations for
high skill, high wage, in-demand industry sectors?
14. What other programs/classes should be offered based on
labor data? (refer to labor data)
15. Do you have any additional comments or needs?
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16. What stakeholder category do you represent?
a. Teacher
b. Career Guidance Counselor
c. Academic Counselor
d. Principal
e. Other school leader
f. Administrator
g. Specialized instructional support personnel
h. Paraprofessionals
i. Postsecondary faculty
j. Postsecondary administrator
k. State board or local workforce development board
l. Local business or industry
m. Regional business or industry
n. Parent
o. Student
p. Representative of regional or local agency serving out of school youth
q. Representative of regional or local agency serving homeless children and youth
r. Representative of regional or local agency serving at-risk youth
s. Representative of Indian Tribes and Tribal Organizations
t. Representative of Special Populations: individuals with disabilities
u. Representative of Special Populations: individuals from economically disadvantaged families
v. Representative of Special Populations: individuals preparing for non-traditional fields
w. Representative of Special Populations: single parents, including single parent women
x. Representative of Special Populations: out of workforce individuals
y. Representative of Special Populations: English learners
z. Representative of Special Populations: homeless individuals
aa. Representative of Special Populations: youth who are in, or have aged out of, the foster care system.
bb. Representative of Special Populations: youth with a parent who is a member of the armed forces and on active duty.
cc. Representative of 2-year minority-serving institutions
dd. Representative of historically black colleges or universities
ee. Representative of tribally controlled colleges or universities
ff. Adult career education provider
gg. Charter school teacher
hh. Charter school staff
ii. Charter school leader
jj. Charter school specialized instructional support personnel
kk. Charter school career guidance counselor
ll. Charter school academic guidance counselor
mm. Charter school paraprofessional
nn. Community organization: please state organization in the “OTHER” section at the end of list.
oo. Representatives of small business
pp. Industry sector partnership
qq. Labor Organization: please state organization in “OTHER” section at end of list.
rr. OTHER (please explain)
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SECONDARY COMPREHENSIVE LOCAL NEEDS ASSESSMENT TEMPLATE
1. DETERMINE LOCAL GOALS
1a

Have local goals been articulated for CTE programs?

1b

Have local CTE priorities been established?

2. IDENTIFY LEADERSHIP TEAM AND STAKEHOLDERS
2a

Has a core leadership team been organized to guide the needs assessment and local application
process?

2b

Have representatives of required stakeholder groups been identified?

2c

Have plans for identifying gaps in stakeholder representation been developed?

3. MAKE A PLAN FOR SEEKING FEEDBACK
3a

Has a plan for seeking feedback from stakeholders been developed?

3b

Has a timeline and method to be used for seeking feedback been determined?

3c

Is there a plan for continual feedback in place?

4. GATHER AND DEVELOP MATERIALS
4a

Have specific areas of data required for the needs assessment been identified?

4b

Have already-available sources of regional, state and local information been identified (from both
internal and external sources)?

4c

Have gaps in needed information and method for acquiring been determined?

5. STUDENT PERFORMANCE (Sec. 134(c)(2)(A)
Student performance on federal accountability measures in the aggregate and disaggregated for subpopulations
5a

Has data from multiple and diverse sources describing student performance been analyzed?

5b

Has data been disaggregated and analyzed for subpopulations?

5c

Have gaps between all students and subpopulations been identified?

5d

Have the root causes for deficient student performance been determined?

5e

Have required stakeholders been consulted for feedback on student performance?

6. LABOR MARKET ALIGNMENT (Sec. 134(c)(2)(b)(ii)
Alignment between programs offered and labor market needs
6a

Are the state definitions on thresholds for “in-demand, high-wage, and high-skill” occupations
understood?
• In-demand
• High-wage
• High-skill

6b

Have state and local in-demand sectors been examined?

6c

Has the state LMI website been consulted to determine immediate to long-term projected employment for the local area (no less than the 4 years covered in Local Application)?
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6d

Have available gap analysis on educational outcomes and employment needs been considered?

6e

Has data been disaggregated and analyzed by subpopulations?

6f

Have workforce boards, unions, professional associations and local economic development organizations been consulted to determine expected labor needs?

6g

Have alumni been consulted for feedback on success in the workplace or further education?

7. PROGRAM IMPLEMENTATION
Quality and implementation of programs
7a

Have prior program evaluation findings been reviewed?

7b

Have new program evaluations been conducted if needed?

7c

Has a self-assessment been conducted if needed to augment other data?

8. PROGRAM SIZE, SCOPE AND QUALITY (Sec. 134(c)(2)(b)(i)
Sufficient number of courses and programs to meet needs of students and if they are broad enough,
vertically aligned and sufficient to prepare the student for the next level of education or employment
8a

Are the state definitions for “size, scope and quality” understood?
• Size
• Scope
• Quality

8b

Has data been disaggregated and analyzed by subpopulations?

8c

Are current or planned programs meeting these standards?

8d

Are you offering a sufficient number of courses and programs to meet the needs of the student
population?

8e

Have required stakeholders been consulted for feedback?

9. PROGRESS TOWARD IMPLEMENTING PROGRAMS OF STUDY (Sec. 134(c)(2)(b)(i)
Implementation of programs of study as defined by Perkins
9a

Is the definition of a Perkins “program of study” understood?

9b

Have existing programs that meet this definition been documented?

9c

Is there a minimum of one fully developed Perkins program of study being offered (required in order
to receive Perkins funds)?

9d

Have required stakeholders been consulted for feedback?

10. RECRUITMENT, RETENTION AND TRAINING OF CTE EDUCATORS (Sec. 134(c)(2)(D)
Assessment and development of plans to improve quality and diversity of faculty and staff
10a

Have demographics of faculty and staff been profiled?

10b

Has the capacity of current faculty and staff across all programs been assessed and gaps in expertise
within and across programs been identified?

10c

Has the recruitment process, including obtaining faculty from industry or underrepresented groups,
been evaluated?

10d

Does the existing professional development plan target faculty and staff in lower performing programs or in support services?
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10e

Is there capacity to expand CTE programs or career development services if needed (for the course
of the Local Application period)? If not, is a plan in place to do so?

10f

Have root causes for gaps in recruitment, retention and training been explored?

10g

Have required stakeholders been consulted for feedback?

11. PROGRESS TOWARD IMPROVING EQUITY AND ACCESS (Sec. 134(c)(2)(E)
Equal access to CTE programs and provided in ways that maximize success for special populations: access,
performance, program delivery
11a

Has participation data for subpopulations been analyzed and findings articulated (access)?

11b

Have strategies been developed that effectively recruit and provide career guidance to subpopulations (access)?

11c

Using data compiled during the overall review of student performance, have strategies been developed to address the root causes of deficient performance among subpopulations (performance)?

11d

Have representatives of subpopulation groups been consulted to determine root causes and offer
feedback on strategies to address them (performance)?

11e

Have measures to evaluate your progress been developed (performance)?

11f

Have your program delivery methods been viewed through an equity lens—accommodations, support services, instruction, assessments, early college credit opportunities (delivery)?

11g

Have intervention strategies for addressing these barriers been developed and reflected in the Local
Application (delivery)?

12. USING FINDINGS TO DRIVE THE LOCATION APPLICATION (Sec. 134(b)(1-2)
Restricting use of Perkins funds to activities that meet needs identified in the needs assessment
and described in the Local Application
12a

Has data and stakeholder feedback been utilized to prioritize funding for the four-year Local Application?

12b

Does the prioritization of funding take into account the Perkins six required uses of funds?

12c

Not all needs identified in the needs assessment can be met using Perkins funds. Have funding
choices been made to:
• achieve the greatest impact?
• meet performance targets?
• meet employer needs?
• align programs of study, career pathways and achieve recognized postsecondary credentials?
• meet professional development needs with greatest impact on student performance?
• address root causes of deficient performance among subpopulations?

12d

Has institutional leadership been made aware of Perkins V changes and been involved in the needs
assessment/local application process?
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POSTSECONDARY LOCAL NEEDS ASSESSMENT TEMPLATE
COMPREHENSIVE NEEDS ASSESSMENT AND STAKEHOLDER ENGAGEMENT OVERVIEW
COMPREHENSIVE NEEDS ASSESSMENT
A. Student Performance 								
All Students
By Gender
By Race
By Special Populations
Narrative Summary

Sec 134(c)(2)(A)

B. Quality CTE Programs 								
Size
Scope
Quality
WIB Alignment
Other Local Education/Economic Needs

Sec 134(c)(2)(B)(i-ii)

C. Program of Study Implementation

						

Sec 134(c)(2)(C)

							

Sec 134(c)(2)(D)

D. Faculty and Staff Development
All Faculty and Staff
Underrepresented Groups

E. Equal Access to Quality CTE 							
Barriers to Success for Special Populations
Assist Special Populations in Meeting Performance Targets
Prepare Special Populations for High Skill/High Wage/In-demand

Sec 134(c)(2)(E)(i-iii)

STAKEHOLDER ENGAGEMENT
F. Consultation Attestation

							

Sec 134(d)(1-8)

							

Sec 134(e)(1-4)

G. Consultation Process
H. Continued Consultation
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SEC. 134(c) COMPREHENSIVE NEEDS ASSESSMENT
This template can be used to guide the needs assessment process but the college is not bound to follow it in this specific format. However, all items in this template must be addressed during the needs assessment process and must be documented for compliance purposes. The college will not be required to enter information into the Perkins Portal for approval by state staff. A summary of this needs
assessment is required in the Local Application which will require State approval.
(A)

Evaluate the performance of the students served by the eligible recipient with respect to State determined
and local levels of performance, including an evaluation of performance by subgroup: gender, race and
special populations. Use results from the three most recent years of Perkins performance results to determine
a three-year average and enter in the table below. Provide a narrative description of major findings. These
findings will be used to determine potential areas of funding in the Local Application. [Sec 134(c)(2)(A)]

CORE INDICATOR PERFORMANCE FOR ALL CONCENTRATORS
#

INDICATOR

1P1

Retention/Placement

2P1

Credential Attainment

3P1

Nontraditional Participation

ALL

Provide a narrative summary on performance of all CTE students, including major deficiencies and gaps.

CORE INDICATOR PERFORMANCE FOR ALL CONCENTRATORS BY GENDER
#

INDICATOR

1P1

Retention/Placement

2P1

Credential Attainment

3P1

Nontraditional Participation

ALL

MALE

FEMALE

Provide a narrative summary on performance of all CTE students by gender, including major deficiencies and gaps.

CORE INDICATOR PERFORMANCE FOR ALL CONCENTRATORS BY RACE
#

INDICATOR

1P1

Retention/Placement

2P1

Credential Attainment

3P1

Nontraditional Participation

ALL

AS

BL

HSP

NA/NA

NH/PI

WH

2+

AS=Asian BL=Black HSP=Hispanic NA/NA=Native American/Alaskan NH/PI=Native Hawaiian/Pacific Islander WH=White 2+=2
or More Races
Provide a narrative summary on performance of all CTE students by race, including major deficiencies and gaps.

TABLE 4d CORE INDICATOR PERFORMANCE FOR ALL CONCENTRATORS BY SPECIAL POPULATIONS
#

INDICATOR

1P1

Retention/Placement

2P1

Credential Attainment

3P1

Nontraditional Participation

ALL

D

ED

NT

SP

OWI

EL

H

FC

AMS

D=Disabled ED=Economically Disadvantaged NT=Nontrad SP=Single Parent OWI=Out of Work Individual EL=English Learner
H=Homeless FC=Foster Care AMS=Parent on Active Military Service
Provide a narrative summary on performance of all CTE students by special populations, including major deficiencies and gaps.
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(B)

Describe how career and technical education programs offered by the eligible recipient to meet the needs
of all students are of sufficient in size, scope, and quality [Sec 134(c)(2)(B)(i)] and aligned to state, regional or
local in-demand industry sectors or occupations identified by the state or local workforce development board,
including career pathways, where appropriate [Sec 134(c)(2)(B)(ii)].

Size:
•

The receiving institution or consortium offers a minimum of five CTE programs of study.

•

Programs of study require the following number of undergraduate semester credit hours as defined in AHECB Policy 5.11. Program
hours may vary based upon program accreditation requirements.
o Certificate of Proficiency 6-21
o Technical Certificate 21-45
o Associate of Applied Science 60-72

•

Programs must meet viability standards as defined in AHECB Policy 5.12. In general, an average of four graduates per year for technical certificates (TC) and technical associate degree programs (AAS).

Scope:
•

Curriculum shows a progression of instruction to occupation specificity. Where possible, students may progress from a Certificate of
Proficiency to a Technical Certificate to an Associate Degree which provides multiple entry and exit points.

•

Curriculum offers academic, technical and employability skills, either through individual courses or embedded in courses.

•

Curriculum is aligned with the needs of industry and is informed by labor market information.

•

Curriculum provides opportunities to obtain recognized credentials, industry certifications or degrees.

Quality:
•

Minimum resources for programs of study are established at the time the program is defined in AHECB Policy 5.11. These include
classroom instruction, laboratory and work-based instruction, library and equipment needs.

•

Programs of study are externally reviewed every 7-10 years based upon a review schedule negotiated between the intuition and
ADHE as defined in AHECB Policy 5.12. The process begins with a comprehensive self-study which includes program need/demand, curriculum, faculty, resources, course delivery methods, student outcomes and program improvement activities.

•

Accredited/licensed/state certified programs follow the usual review practices and schedule of the accrediting/approval body.

•

Faculty meet the minimum credential requirements as defined in AHECB Policy 5.11. A minimum of one full-time faculty member
with appropriate credentials is required for each degree program. Faculty teaching general education courses are expected to hold
at least a master’s degree with eighteen graduate hours in the teaching field. Faculty members teaching in occupational skill areas
must hold at least an associate degree or appropriate industry-related licensure/certification.

•

Students are provided the opportunity for early college credit (articulation/dual/concurrent) for both academic and technical courses.

Describe the in-demand sectors or occupations identified by state or local Workforce Investment Boards and how CTE programs are
aligned with those needs.
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Describe other local education or economic needs not identified by state or local workforce development boards and how CTE programs
are addressing these needs.

(C)

Evaluate progress toward the implementation of career and technical education programs and programs of
study. [Sec 134(c)(2)(C)]. To be considered a Perkins program of study, the program must be a coordinated, non
duplicative sequence of academic and technical content that includes both secondary and postsecondary courses. The program must address academic, technical and employability skills; be aligned with local industry needs.
The program progresses in specificity (beginning with all aspects of industry and leading to occupation-specific
instruction), have multiple entry and exit points that incorporate credentialing, and culminates in the attainment
of a recognized postsecondary credential. This refers to how the college is working toward seamless transfer for
students from high school to college.

(D)

Describe the challenges faced by the college in faculty and staff recruitment and retention and how the
college will improve recruitment, retention, and training of career and technical education teachers, faculty,
specialized instructional support personnel, paraprofessionals, and career guidance and academic counselors,
including individuals in groups underrepresented in such professions. [Sec 134(c)(2)(D)]

All Faculty and Staff

Underrepresented Groups

(E)

Describe progress toward implementation of equal access to high-quality career and technical education courses
and programs of study for all students [Sec 134(c)(2)(E)]

Describe barriers that result in lower rates of access to, or performance gaps in, the courses and programs for special populations and
potential strategies needed to overcome them.

Describe needed programs or activities designed to enable special populations to meet the local levels of performance targets

Describe needed programs or activities that will prepare special populations for high-skill, high-wage, or in-demand industry sectors or
occupations in competitive, integrated settings that will lead to self-sufficiency.
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SEC. 134(d). STAKEHOLDER CONSULTATION
This template can be used as a checklist to confirm that all required stakeholders have been engaged and that there is a process for continued engagement. The college will not be required to enter information into the Perkins Portal for approval by state staff but evidence
of engagement will be confirmed during compliance reviews.
(F)

The college must involve a diverse body of stakeholders during the comprehensive needs assessment process. At least two representatives from every stakeholder group below must be consulted. Sec 134(d)(1-8)

STAKEHOLDER GROUP

3

CTE Programs Staff
Faculty/Teachers
Career Advisors
Academic Counselors
Principals
Administrators
Instructional Support
Paraprofessionals
Other School Leaders

Postsecondary CTE Programs
Faculty
Administrators

Workforce
State or Local Workforce Board
Business and Industry

Parents

Students

Special Populations
Disabled
Economically Disadvantaged
Nontraditional Occupations
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Special Populations (cont.)
Single Parents
Out-of-Workforce Individuals
English Learners
Homeless Individuals
Foster Youth
Armed Forces Active Duty Parents

Youth Serving Agencies
Out of School Youth
Homeless Children/Youth
At-risk Youth

Indian Tribes (where applicable)

Other Key Stakeholders

(G) Describe how stakeholder consultation was conducted.

(H) Describe plans that ensure consultation on an ongoing basis with required stakeholders. Areas of ongoing
input could include future revisions to the comprehensive needs assessment; ensuring that CTE programs are
responsive to employment needs, aligned with employment priorities and informed by labor market information; identifying opportunities for work based learning; and assuring that Perkins funds are used in a coordinated manner with other local resources.
Sec 134(e)(1-4)
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PROGRAM QUALITY RUBRIC TEMPLATE
PROGRAM QUALITY DOCUMENTATION
ARKANSAS DEPARTMENT OF EDUCATION
DIVISION OF CAREER AND TECHNICAL EDUCATION

District:
School:
Date of Inquiry:
Reviewer:
Instructor(s) Contacted:

Program Information
District used Federal Perkins Funds for program area

YES

NO

Equipment purchased with Federal Perkins Funds is inventoried

YES

NO

If no, explain:

District in Improvement?

YES

NO

Quality Indicator?

1S1

1S2

Approval status for 2019-2020

Approved

If YES, circle indicator and list year.
2S1

2S2
Conditional

2S3

3S1

4S1

5S1

Disapproved

Programs of Study:

Concentrators/Completers
Year

Concentrators

Completers

2016-2017
2017-2018
2018-2019
2019-2020
# of Industry Certifications earned 2019-2020
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Teachers Professional Development Hours and Professional Organization Affiliation
Teacher Name

# of Professional Development Hours Earned

Professional Organization Affiliation

Recruitment, Retention, and Training
Has the capacity of current faculty and staff across all programs been assessed and gaps
in expertise within and across programs been identified?

YES

NO

YES

NO

YES

NO

If no, explain:

Does the existing professional development plan target faculty and staff in lower
performing programs or in support services?
If no, explain:

State Start-Up Funds
District received state funds for new/expanded program
If no, explain:

Active CTSO?

DECA

FBLA

Last Year Active

ML-FBLA

TSA

SKILLS

HOSA

FCCLA

FFA

Number of CTSO Members

APPROVAL LETTER
Is there an approval letter on file for the following?
•

Concurrent courses being taught in same class period

•

Concurrent Courses

•

Change of program of study

•

Offering a pilot course

•

Teaching a foundation course at high school level

•

Teaching a non-approved course for graduation credit

•

Internship Documentation

•

Career Practicum/Apprenticeship/WBL Documentation

YES

NO

If no, explain:
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ADVISORY COMMITTEE: (occupational specific programs only)

YES

NO

Do/Does the instructor(s) utilize the committee to support occupational specific program goals and objectives as
evidenced by membership listing, minutes of meetings, and follow-up with stakeholders.
• Must have an agenda, sign-in sheet, and minutes for every meeting.
(Policies and Procedure Manual, Advisory Committee, pages 10 & 11)
Year

Fall

Spring

2015-2016
2016-2017
2017-2018
2018-2019
2019-2020
If no, explain:

ON-SITE INFORMATION
EQUIPMENT: (check the list) Have minimum standards been met?
(Need to meet Framework, Policies and Procedures Manual, Curriculum Content Frameworks, page 13)

YES

NO

Equipment purchased with Federal Perkins Funds is labeled?

YES

NO

FACILITIES: (check program guidelines) Are facilities adequate for instructional
purposes, safe and conducive for learning?

YES

NO

YES

NO

If no, explain:

If no, explain:

INSTRUCTIONAL MATERIALS/STRATEGIES: (check program guidelines)
Does the instructor(s) have access to and properly utilize instructional materials such as:
State-approved Frameworks, appropriate software, etc.?
(Need to meet Framework, Policies and Procedures Manual, Curriculum Content Frameworks, page 13)
If no, explain:
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STUDENT ORGANIZATIONS: Is the CTSO active and an integral part of the
classroom in which all students are afforded the opportunity to participate in a broad
range of activities as evidenced by documentation of: membership lists, chapter and
other meeting minutes, competitive events, individual/chapter awards? (Policies and Procedures
Manual, Student Organizations, pages 15 & 16)

YES

NO

YES

NO

YES

NO

YES

NO

YES

NO

If no, explain:

SAFETY: Are there safety issues (hanging wires and cables, equipment issues, etc.)?
If yes, explain:

EQUITY AND ACCESS: Have program delivery methods been viewed through
an equity lens—accommodations, support services, instruction, assessments, early
college credit opportunities?
If no, explain:

Have strategies been developed that effectively recruit and provide career guidance to
subpopulations?
If no, explain:

OFFICE OF CIVIL RIGHTS COMPLIANCE: Are all Office of Civil Rights Methods of
Administration (MOA) procedures and regulations, and CTE Monitoring and Risk
Assessment Reviews up to date?
If no, explain:

OUT-BRIEF NOTES
Positive Remarks

Critical Elements

Recommendations
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TEMPLATE MODEL FOR SIZE, SCOPE, AND QUALITY
SIZE

SCOPE

QUALITY

Minimum number of
programs/credits/course

Curriculum shows a progression of
instruction to occupation specificity

Students must achieve or make
progress toward Perkins V core
indicators

Minimum number
of students

Curriculum offers academic, technical
and employability skills (work-based,
distance learning

Should include certified teachers
providing instruction on industry
standards

Minimum amount of equipment and
materials needed to operate the
program

Curriculum aligns with the needs of
industry and include high skill, high
wage and in-demand programs

Should include articulate agreements
and dual credit

Minimum number
of staff

Curriculum provides opportunities
to obtain recognized credentials,
industry certifications or degrees

Should culminates in the attainment
of a recognized postsecondary
credential or degree

Minimum numbr of internships,
practicums, or work-based
experiences.

Curriculum reflects a progression
from secondary to postsecondary

Is there an evaluation and approval
process to determine whether the
programs meet the criteria for size,
scope and quality?

ARKANSAS CAREER AND TECHNICAL EDUCATION
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PROPOSED WAIVER OF $15,000 MINIMUM GRANT ALLOCATION

WAIVER OF $15,000 MINIMUM GRANT ALLOCATION

The Strengthening Career and Technical Education for the 21st Century Act (Perkins V) has the following provision
regarding waivers of the $15,000 minimum secondary allocation:
Section 131(c) MINIMUM ALLOCATION. –
(1) IN GENERAL. – Except as provided in paragraph (2), a local educational agency shall not receive
an allocation under subsection (a) unless the amount allocated to such agency under subsection (a)
is greater than $15,000. A local educational agency may enter into a consortium with other local
educational agencies for purposes of meeting the minimum allocation requirement of this paragraph.
(2) WAIVER. – The eligible agency shall waive the application of paragraph (1) in any case in which the
local educational agency –
(A) (i) is located in a rural, sparsely populated area, or
(ii) is a public charter school meeting the requirements of DCTE’s Operational Guide
operating secondary and technical education programs, and
(B) demonstrates that the local educational agency is unable to enter into a
consortium for purposes of providing activities under this part.

WAIVER PROCESS
Waiver Format: The LEA must submit a written waiver request to DCTE that fully addresses both (A) and (B) of
subsection (2) above. Documentation must be presented. In particular, the LEA must document why it is unable
to join a consortium to meet the $15,000 minimum.
LEA Submission Timeline: DCTE will accept a waiver request at any time prior to May 15 for the upcoming
fiscal year. Waiver requests will not be considered after May 15 for the upcoming fiscal year. (Example, a waiver
request received on May 20, 2019, will not be considered for the 2019- 2020 fiscal year. However, it could be
considered for the 2020-2021 fiscal year.)
Response Timeline: DCTE will respond to a waiver request within 10 working days of receipt of the request. If
a waiver is approved, the LEA may then submit a plan and application for Perkins funds. However, until the plan
and application is submitted, no Perkins funds may be obligated by the LEA for any purpose. If disapproved, the
LEA must enter into a consortium with other local education agencies in order to participate in Perkins-funded
activities. Or the LEA may decline to accept Perkins funds.
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PERFORMANCE QUALITY MEASURE PUBLIC COMMENTS
Program Quality Indicators Public Comments
Timestamp Email Address

One of the following Program
Please provide comments or
Quality Performance Indicators
questions regarding the Program
must be chosen by the Arkansas
Quality Performance Indicators.
Department of Education - Division of Career and Technical
Education to include in the state’s
Perkins V State Plan. Please
choose the indicator that you feel
the state should choose.

11/24/2019
19:46:59

aevans@countylineindians.org

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/24/2019
20:03:52

mrs.molliesanford@gmail.com

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

My rationale is that not every school has
the luxury to offer work based learning
programs due to the teacher shortage
especially in FCS as we all know. In
addition, I feel that there are very few
FCS teachers and CTE teachers who
have written MOU’s with local colleges
or even have the qualifications of a masters degree to even offer a concurrent
credit in their programs of study and
there are very limited FCS programs
available to offer concurrent credit
through. Another point to remember is
to even be eligible for concurrent credit
at most institutions the student must
have taken the ACT and scored a 19 or
above composite.
Personally I have chosen indicator
1 because I feel this will reach more
FCS teachers specifically or even CTE
teachers as a whole. By now most
FCS or CTE teachers have looked into
offering at least one certification in their
programs of study.

11/24/2019
20:09:47

marybeth.bailey@ymail.com

ARKANSAS CAREER AND TECHNICAL EDUCATION

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.
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11/24/2019
20:23:31

kaitlyn.cannedy@gmail.com

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/24/2019
20:41:50

cdhammo@hotmail.com

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.,
Program Indicator 3 – Participated in
Work-Based Learning— The percentage
of CTE concentrators graduating from
high school having participated in workbased learning.

11/24/2019
20:56:25

mattie.ricker@fcsd.grsc.k12.ar.us

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/24/2019
20:59:25

grahams@hssd.net

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/24/2019
21:04:44

mlyle@orsd.k12.ar.us

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/24/2019
21:10:41

hawildcat12@yahoo.com

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/24/2019
21:32:09

portern@greenbrierschools.org

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/24/2019
22:26:36

megan_sicilia@lakesidesd.org

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

The work based learning portion would
be great if teachers had an opportunity
to have a period to supervise students
such as an SAE class for Agriculture.

Few schools will have opportunities for
options 2 and 3.
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11/25/2019
6:41:45

cbaker@elkinsdistrict.org

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/25/2019
7:18:28

ctoland@gentrypioneers.com

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/25/2019
7:36:31

cguyton@fortsmithschools.org

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/25/2019
8:23:30

beth.corley@boonevilleschools.com Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/25/2019
8:32:18

pblack@pcssd.org

Program Indicator 3 – Participated in
Work-Based Learning— The percentage
of CTE concentrators graduating from
high school having participated in workbased learning.

11/25/2019
9:15:20

lindsayrich55@gmail.com

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/25/2019
9:20:55

pcarroll@hbgsd.org

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

11/25/2019
9:36:56

cbatchelor@harmonygrovesd.org

Program Indicator 1 – Attained Recognized Post-Secondary Credential — The
percentage of CTE concentrators graduating from high school having attained
a recognized postsecondary credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

Not all parts of the state have equal
access to post-secondary credits. There
are many universities who will not participate. Work based learning is another
area in which not everyone has ready
access to partners who are open to
such an arrangement.

In my opinion, a recognized post-secondary credential would be most beneficial because this would give a student
skills for immediate employment. Many
students have to support themselves
after high school, and this would help
them earn a better wage, plus help
them afford more education.

This seems like the best choice for ALL
schools.

PERKINS V 2020 • 105

APPENDIX K

11/25/2019
19:05:22

cheryl.seay@melbourneschools.org

Option 2 and Option 3 are not available
Program Indicator 1 –INDUSTRY
to every student for various reasons
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

11/26/2019
6:52:28

bonaccia@fordyceschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

11/26/2019
8:51:04

cpickering@starfishnw.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

11/26/2019
11:29:20

kimberly.leigh@dragons.k12.ar.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

11/26/2019
12:31:26

shannon.puckett@swaec.org

Either of these would be sufficient.
Program Indicator 1 –INDUSTRY
Some industries prefer the credential
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential while others value work-based learning.
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential., Program Indicator 3 –
WORK-BASED LEARNING: Participated
in Work-Based Learning— The percentage of CTE concentrators graduating
from high school having participated in
work-based learning.

ARKANSAS CAREER AND TECHNICAL EDUCATION

Smaller rural schools often do not have
access to businesses that can offer
apprenticeships or internships. Concurrent credit would also be hard for
some schools to offer, since there are
requirements of a masters degree for
the teacher, and an ACT score of 19 or
better for the students.
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Industry-recognized credentials are the
most equitable option for Arkansas to
use for Quality Performance of CTE
programs. Especially with the ability for
Perkins funds to pay for student credential exams, this choice allows the most
students within a CTE Program of Study
to be successful .

11/26/2019
13:23:26

marion.coleman@arkansas.gov

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

11/26/2019
17:33:43

jtucker@lcs.k12.ar.us

If allowed, I feel that each is a great
Program Indicator 1 –INDUSTRY
indicator and all should be included.
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/1/2019
11:47:57

sally.bennett@smccolts.com

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/1/2019
14:29:34

annette.hatchett@pinebluffschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

Industry is not interested in earning
credentials. Those credentials do not
meet industry needs or provide for the
necessary skill acquisition that translates
to job performance. Concurrent credit
falls under that same umbrella. If adequate work-based learning experiences
can be provided, this has the potential
to impact the workforce in the most
beneficial manner.
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12/1/2019
16:11:07

tami.philyaw@smackover.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

Indicator 1— All credentials are not
equal in how many hours of work/practice a student would need to master
in order to obtain that credential,
i.e. Autodesk Inventor Certified User
credential takes at least 250 hours of
practice. That figure is from companies
that deal in practice for and the actual
certification exam. MOS certifications
take far less work/practice time in order
to obtain each of those credentials.
Indicator 2— Am not a supporter of
concurrent credit for all high school
students. Those that are weak in personal and/or adaptive skills may have
the academic skills to obtain acceptable
grades in a concurrent credit class but
not the personal and/or adaptive skills
to be successful at college when they
get there and are thrust into sophomore or junior level courses because of
their earned concurrent credit work.
Indicator 3— Work-based learning
programs are rare in today’s Arkansas
high schools. Programs such as this in
small communities like Smackover or
Norphlet have issues with supporting
such a program that are NOT related to
an individual student’s ability to flourish,
i.e. few employers in the local area,
transportation to jobs in surrounding
areas, additional costs for families of
students who would have to drive 15 +
miles to a job, lack of child care options
for families who use their older kids as
after school babysitters. Another problem with such programs is the restrictions employers in certain industries/
companies have relating to anyone
under the age of 18 coming onto their
work sites.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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12/1/2019
20:43:07

abonds@mvewarhawks.org

We feel that indicator 1 is more attainProgram Indicator 1 –INDUSTRY
able for our population.
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/1/2019
22:42:48

andersonc@bauxiteminers.org

Program Indicator 2 – CONCURRENT
CREDIT: Attained Post-Secondary Credits— The percentage of CTE concentrators graduating from high school having
attained postsecondary credits in the
relevant career and technical education
program or program of study earned
through a dual or concurrent enrollment
or another credit transfer agreement

12/2/2019
8:13:40

rfowler@nea.k12.ar.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
8:29:13

lori.mitchell@archford.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
9:30:58

katherine.chaney@vbsd.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

A very limited number of schools and/or
teachers will be able to implement Program Indicators 2 or 3. Most schools/
teachers are already implementing
Program Indicator 1.

12/2/2019
9:32:18

tjohnson@bentonvillek12.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

I think this option is a good option for
any school. Some schools in the state
can and do offer the other indicators,
but I think if it is adopted at the state
level, it should be fair to each school.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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Industry recognized credentials are
equally attainable for every school
district in the state. Concurrent credit
and Work-based learning may not be
available to all school districts across the
state therefore would cause an equity
issue.

12/2/2019
9:39:52

caren.smith@northcentralcoop.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
10:27:39

slyons@wynneschools.org

Program Indicator 2 – CONCURRENT
CREDIT: Attained Post-Secondary Credits— The percentage of CTE concentrators graduating from high school having
attained postsecondary credits in the
relevant career and technical education
program or program of study earned
through a dual or concurrent enrollment
or another credit transfer agreement

12/2/2019
11:51:35

jeffrey.oconnell@fayar.net

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/2/2019
12:16:21

marcher@bpsbearcats.com

I feel Program Indicator 1 will reach
Program Indicator 1 –INDUSTRY
more CTE teachers and schools, whereRECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential as the others will be limited.
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
12:20:19

smithm@manilaschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
13:51:20

blake_campbell@lakesidesd.org

Program Indicator 2 – CONCURRENT
CREDIT: Attained Post-Secondary Credits— The percentage of CTE concentrators graduating from high school having
attained postsecondary credits in the
relevant career and technical education
program or program of study earned
through a dual or concurrent enrollment
or another credit transfer agreement

ARKANSAS CAREER AND TECHNICAL EDUCATION

I feel this would be the most fair and
equitable indicator. There are schools
that for various reasons including size,
geography, economic make-up, and
other factors, that would struggle to
offer concurrent credit and/or work
based learning.
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12/2/2019
13:52:52

mccanng@manilaschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
14:00:51

amcginness@bryantschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
14:01:41

laura.hunt@lhwolves.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
14:10:38

melody.gilleran@lhwolves.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
14:14:00

kim.jones@goknights.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
14:14:00

finkbeiner.lisa@poyenschool.com

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

Option 1 is our only fair and equitable
solution. Many smaller schools might
not have the same economic opportunities. Some schools do not offer
Concurrent Credit. Please make this fair
for ALL students in Arkansas.

Being from a rural community, it will be
much more feasible for me to arrange
for my students to receive industry certifications than the other two indicators
provided.
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12/2/2019
14:18:00

tpayton@bryantschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/2/2019
14:18:25

barrentinec@manilaschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential., Program Indicator 2 – CONCURRENT CREDIT: Attained Post-Secondary Credits— The percentage of
CTE concentrators graduating from
high school having attained postsecondary credits in the relevant career
and technical education program or
program of study earned through a dual
or concurrent enrollment or another
credit transfer agreement

12/2/2019
14:42:04

ehiggs@grbeavers.org

Program Indicator 2 – CONCURRENT
CREDIT: Attained Post-Secondary Credits— The percentage of CTE concentrators graduating from high school having
attained postsecondary credits in the
relevant career and technical education
program or program of study earned
through a dual or concurrent enrollment
or another credit transfer agreement

12/2/2019
15:11:36

lbunch@bobcat.k12.ar.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

While I do have my Masters and could
do option 2, not many teachers do,
also we are a small isolated town and
the nearest college is 1hr to 1.5hr
away. This is not realistic. Option 3, I’ve
submitted my paperwork for 2nd WBL
program, but I am a one teacher dept,
and if students cannot get into the
single class period that a certain class is
offered, they are screwed up on taking
all the classes for that WBL program,
so this is a TERRIBLE idea for small 1
teacher departments.
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12/2/2019
16:45:19

heather.moon@goknights.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential., Program Indicator 3 –
WORK-BASED LEARNING: Participated
in Work-Based Learning— The percentage of CTE concentrators graduating
from high school having participated in
work-based learning.

I chose option 1 as a business teacher.
My reasoning: I have some control in
making sure my students are taught
correctly and given the opportunity
to certify on an industry recognized
exam. As a teacher, I have no control
over whether my students are offered
concurrent credit (many schools still
do not have this as an option) and I
also have no control in offering WorkBased Learning. I feel like Option 1
gives teachers the best chance at being
successful because this is something we
can directly control in our classrooms.

12/2/2019
18:46:47

clair.mays@arkadelphiaschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

All are good options. Indicator makes
a statement to the business world and
assures rigorous course content. Workbased, many students are very involved
with extracurricular after school. And
will every student have to find a job
specifically in their area of student?
Small community? Concurrent credit
would be great if higher ed is willing to
work with high schools. And the cost is
minimal.

12/3/2019
8:09:26

garnera@hssd.net

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/3/2019
8:10:02

lovea@hssd.net

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/3/2019
8:10:09

davisg@hssd.net

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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12/3/2019
8:12:03

hedrickg@hssd.net

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/3/2019
8:13:30

myersc@hssd.net

What would be the post-secondary
Program Indicator 1 –INDUSTRY
credential in all CTE areas? What would
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential be the evidence?
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/3/2019
8:14:42

divinek@hssd.net

Program Indicator 2 – CONCURRENT
CREDIT: Attained Post-Secondary Credits— The percentage of CTE concentrators graduating from high school having
attained postsecondary credits in the
relevant career and technical education
program or program of study earned
through a dual or concurrent enrollment
or another credit transfer agreement

12/3/2019
8:25:46

eubankst@manilaschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/3/2019
9:01:49

ptreece@almasd.net

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/3/2019
11:21:28

jritchie@bryantschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

Industry Certifications (Option 1) is the
most fair and equitable for all school
districts. Option 2 & 3 are not feasible
for all schools because of size, economic situation or location.
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12/3/2019
11:58:16

Jrogers@malvernleopards.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/3/2019
14:18:59

thunkapiller@uaptc.edu

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/3/2019
15:29:49

cbatchelor@harmonygrovesd.org

Our school is small, and we don’t offer
Program Indicator 1 –INDUSTRY
concurrent credit or work-based learnRECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential ing through our FCS program.
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/3/2019
15:57:07

esaunders@bentonschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential., Program Indicator 2 – CONCURRENT CREDIT: Attained Post-Secondary Credits— The percentage of
CTE concentrators graduating from
high school having attained postsecondary credits in the relevant career
and technical education program or
program of study earned through a dual
or concurrent enrollment or another
credit transfer agreement

12/3/2019
16:14:55

bridget.phillips@gptbirds.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

Program Indicator 3 will be easier to
track at the local level, and it will allow
those high school students that do not
have easy access to postsecondary
institutions.
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12/4/2019
7:56:34

jordan.strayhorn@g.fayar.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/4/2019
8:52:37

steve.johnson@lhwolves.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/4/2019
12:48:54

heidi.balliette@lhwolves.net

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/4/2019
15:51:57

jennifer.wray@valleyviewschools.net Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/5/2019
9:07:41

jennifer.curry@pottsvilleschools.org

ARKANSAS CAREER AND TECHNICAL EDUCATION

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

Not all classes align with an industry
credential but it is still my choice because the other two options are further
from the teacher’s control. CTE is a
great option for students NOT attending post-secondary education so I don’t
like that as an indicator and not all areas
have equal access and that is putting a
lot of weight on partnerships. Workbased learning is a wonderful thing but
not all students have the time, transportation or need to intern that still want to
take our classes.

Not all high schools have the opportunity to offer concurrent credit at the HS
level because of post-secondary institutions rules. For example— our local
university requires our faculty to have
masters in the content area to receive
college credit. For example: Masters in
Business Administration or Accounting
is required by our local college in order
for one of our HS teachers to be able to
offer concurrent credit for Accounting I.
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12/5/2019
13:18:06

alesha.withers@lrsd.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/5/2019
13:18:09

anna.kennedy@lrsd.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/5/2019
13:18:52

patricia.beardeb@lrsd.org

Transportation, scheduling, act scores,
Program Indicator 1 –INDUSTRY
are all problems
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/5/2019
13:21:00

anna.kennedy@lrsd.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/5/2019
13:21:07

anna.kennedy@lrsd.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/10/2019
8:25:10

jennifer.turner@wscstarfish.com

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

ARKANSAS CAREER AND TECHNICAL EDUCATION

After collaboration and input from all
15 Education Cooperatives across the
state, Business and Industry value WBL
more than industry certifications. At our
Regional Advisory on Nov 8th, 2019,
HR manager from Gerdau explained
that an applicant could have 10 industry
certifications and another could have
WBL. The applicant with WBL would be
chosen over the industry certifications
every single time. That is a powerful
statement.

PERKINS V 2020 • 117

APPENDIX K

12/11/2019
8:39:37

megan.denison@siloamschools.com

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/11/2019
16:13:04

Lukas.shoemaker@gmail.com

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/11/2019
16:20:46

wyattj@gosiloam.com

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential., Program Indicator 3 –
WORK-BASED LEARNING: Participated
in Work-Based Learning— The percentage of CTE concentrators graduating
from high school having participated in
work-based learning.

12/11/2019
20:00:22

dbarrett@almasd.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/12/2019
7:38:05

sking@almasd.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/12/2019
13:16:29

dawn.stewart@rpsar.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

Work-based learning is by far the most
relevant pathway, especially for concentrators in areas that do not recognize or
provide industry certification.

Industry appreciates a lot of the certifications that we get in our industrial
maintenance program. However, a lot
of times those certifications are quite
costly. Trainers will sometimes give us
a better rate because it’s an educational facility, but oftentimes it is still way
outside of our budget.
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12/12/2019
15:06:23

epressle@fortsmithschools.org

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/13/2019
10:01:18

mgentry@dequeenleopards.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019 randy.lay@billies.org
12110:15:59

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

I feel that work-based learning is key to
students prior to graduating high school.
However, being a director of a career
center, work-based internship programs
are no longer funded for Arkansas career
centers. The department feels that internship programs should be at the district
level. I couldn’t disagree more. This program is a vital extension to all of the Arkansas Career Centers programs of study.
Unfortunately, because of my belief in the
program, I kept our internship program
even though it takes money away from
our other programs. I’ve had a long history of the program dating back to the mid
80’s and was even a state officer when I
was in high school. I am a firm believer
that students get so many good skills by
having part time jobs in their communities before graduating high school. I’ve
seen students learn soft skills that almost
every business and industry has voiced a
concern about in the countless advisory
meetings I have been a part of.
Industry recognized credentials will be
a good thing until it becomes mandatory for all students. Most high school
students do not know what they are
interested in job wise. Many adults don’t
either. I believe if certifications become
mandatory, many students will not enter
skilled trade classes because they will
not want to sit behind a computer for
the majority of a class to get a certification. High school students need to find
their interest before they start getting
credentials in a field. I feel the same
goes for concurrent credit.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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12/13/2019
12:35:41

jpearce@gosnellschool.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
12:40:24

aclairday@bpsbearcats.com

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
12:41:43

Tess.Lancaster@smccolts.com

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
12:48:22

molly.goodart@riversiderebels.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
12:53:11

tracey.haas@riversiderebels.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
13:42:09

mgribble@armorel.k12.ar.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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12/13/2019
13:55:53

martinm@mtree.k12.ar.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
13:58:04

pcarroll@hbgsd.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
13:59:07

jcrosskno@gosnellschool.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
14:08:07

lynette.penn@smccolts.com

The recognized industry certification will
Program Indicator 1 –INDUSTRY
also give out programs and schools the
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential completers that we are looking for
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/13/2019
14:31:13

slyons@wynneschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/14/2019
10:36:25

marty.wynn@riversiderebels.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION

PERKINS V 2020 • 121

APPENDIX K

I think it’s better for our students to
Program Indicator 1 –INDUSTRY
graduate with some sort of certification
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential that will be recognized by industries.
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/14/2019
20:29:06

marcher@bpsbearcats.com

12/15/2019
19:53:50

brandie.williams@trumannwildcat.com Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
10:15:52

bryant.rushing@valleyviewschools.net

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/16/2019
10:32:14

allison.ray@searkcoop.com

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

In regards to equity, industry-recognized credentials is the only option that
makes sense for rural school districts
in our state. All of the communities in
Southeast Arkansas are small and workbased learning opportunities are scarce.
Concurrent credit is often costly and
does not benefit all career and technical
education students.

12/16/2019
10:43:02

melissa.prince@searkcoop.com

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

Every school in Southeast Arkansas is
different; their needs are very different
and so are their opportunities. Industry Recognized Credential is the best
option for Southeast Arkansas. Majority
of students can, will, and have the opportunity to take industry certifications.
In Southeast Arkansas, not all of our students will further their education and go
to college, so concurrent credit will not
reach our majority. Work-based learning
opportunities is the least and worst
option for Southeast Arkansas as this
takes away from those looking for full
time jobs especially in a smaller community. If we allow students to fill those
positions where does that leave us?
The best option is Industry Recognized
Credentials for Southeast Arkansas.

ARKANSAS CAREER AND TECHNICAL EDUCATION

The gender based program indicator is
of concern. In the past, the information
that determined gender based (nontraditional students) was continually out
dated. If this program indicator must be
used, it needs to be based upon current
information.
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12/16/2019
11:09:36

emily.harton@warrensd.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
11:10:21

angelia.crouse@ccs1.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
11:11:32

Pauline.Wylie@warrensd.org

Suggestion: Add Arkansas Game and
Program Indicator 1 –INDUSTRY
Fish, Hunters’ Education to certifications
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential offered.
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
11:12:18

ruthie.courtney@warrensd.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
11:28:17

michelle.poe@starcityschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
11:39:01

janla.gardner@crossettschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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12/16/2019
11:53:21

davy.king@ccs1.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
12:39:20

alvin.newburn@dumask12.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
13:13:40

kasey.reep@warrensd.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/16/2019
14:32:35

karleen.sheets@jonesboroschools.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

1) Industry recognized credentials is the
most equitable way across the state to
measure student attainment of industry
recognized skills.
2) Concurrent credit would be a very
difficult option because the entrance
requirements at all of the colleges in
Arkansas vary and the opportunities
at various districts vary. This would put
many students and districts at a disadvantage.
3) The opportunities for work-placed
learning experiences vary greatly across
the state. Students and districts would
be at a disadvantage depending on the
location of the school.

12/16/2019
19:12:25

sammy.cox@crossettschools.org

ARKANSAS CAREER AND TECHNICAL EDUCATION

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.
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The only option really that makes sense
are these industry recognized credentials, especially for smaller schools.
And, the only way that those can even
work is if the state/Perkins or whatever
can continue to provide them and the
training for the certifications.

12/17/2019
8:30:56

lori.ramsey@drewcentral.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/17/2019
8:45:51

jtippen@hsdlions.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/17/2019
9:05:37

arosen@hsdlions.org

Our students will be better prepared for
Program Indicator 1 –INDUSTRY
future jobs if they have the credentials
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential needed.
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/17/2019
9:20:51

bgannaway@hsdlions.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/17/2019
10:39:51

emilee.dutton@starcityschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/17/2019
11:07:09

lsharp@hsdlions.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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12/17/2019
11:39:50

dwallace@hsdlions.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/17/2019
11:45:07

patricia.a.becker@arkansas.gov

Program Indicator 2 – CONCURRENT
CREDIT: Attained Post-Secondary Credits— The percentage of CTE concentrators graduating from high school having
attained postsecondary credits in the
relevant career and technical education
program or program of study earned
through a dual or concurrent enrollment
or another credit transfer agreement

12/17/2019
12:56:59

t.raney@strong.scsc.k12.ar.us

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/17/2019
14:08:57

samantha.mccullah@arkansas.gov

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/17/2019
14:25:58

kristi.clanton@crossettschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/17/2019
14:50:01

ehendrix@wynneschools.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

ARKANSAS CAREER AND TECHNICAL EDUCATION
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12/17/2019
16:33:14

aboatrig@fortsmithschools.org

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/18/2019
14:35:37

chollimo@fortsmithschools.org

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/18/2019
14:53:49

jcraig@fortsmithschools.org

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/18/2019
15:09:02

bharrod@hsdlions.org

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/18/2019
15:38:23

gordon.eichelberger@arkansas.gov

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

ARKANSAS CAREER AND TECHNICAL EDUCATION

In agriculture education, all students are
required to have a Supervised Agriculture Experience. An SAE is where
a student can explore potential career
pathways by gaining experiences in
that field. We utilize an online record
keeping system that allows students to
easily keep track of their experiences
as well as allows instructors to monitor
the students progress. When it comes
to Industry Recognized Credentials,
there are just not that many for students
to achieve that mean very much to
the Agriculture Industry. So my vote
is for Work Based Learning. But I do
not believe that it has to only come
from internship and/or apprenticeship
programs. I think a good work-based
learning program can be as simple as
a student getting a certain number of
hours job shadowing or even volunteering. I am not sure exactly what that
would look like in all the CTE areas, but
I feel it is a lot better than trying to create credentials just to meet the needs
of an indicator.
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12/19/2019
13:41:19

shovis@bpsbearcats.com

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/19/2019
14:30:37

cguyton@fortsmithschools.org

Program Indicator 3 – WORK-BASED
LEARNING: Participated in Work-Based
Learning— The percentage of CTE concentrators graduating from high school
having participated in work-based
learning.

12/19/2019
16:11:33

nwhiting@dewittdragons.net

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.

12/19/2019
20:47:02

lmyers@bentonvillek12.org

Program Indicator 1 –INDUSTRY
RECOGNIZED CREDENTIAL: Attained
Recognized Post-Secondary Credential
— The percentage of CTE concentrators graduating from high school having
attained a recognized postsecondary
credential.
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STATE DETERMINED PERFORMANCE LEVELS PUBLIC COMMENTS (Answers in D4)
STATE DETERMINED PERFORMANCE LEVELS PUBLIC COMMENTS
Timestamp

Please share comments here.

2/18/2020 11:30:24

What provisions will be clearly defined and outlined in the
Perkins V state plan to ensure compliance with all state accountability and assessment requirements, such as
the following considerationsValid, reliable, and equitable accountability guidelines for student participation in state assessments used to
measure CTE program quality and student achievement relating to Perkins and program indicators including
attainment of industry certifications, technical skills assessment and/or post-secondary credentials, equivalent
to guidelines used for student performance and benchmark assessment data compiled and reported for Perkins academic indicators in Reading/Language Arts, Mathematics and Science, which all students are required
to participate in statewide assessments (excluding percentage that may apply within special populations).
The scientifically-based process for how baseline data is calculated to accurately report the assessment data
accounting for all students enrolled in approved CTE programs of study for which program quality and student
achievement in college and career readiness areas will be measured using valid and reliable third party CTE
end-of-course and/or technical skills assessments.
Questions-Will there be clearly defined state assessment guidelines that require accountability of all students
enrolled in CTE programs to participate in the end-of-course and/or technical assessments, including industry
certification assessments that will be used to measure and report progress towards annual performance targets
determined by the state in areas relating to program quality, Perkins performance and skill attainment indicators? I
Will the Perkins accountability guidelines require a minimum of students enrolled in CTE courses participate
in an approved third-party recognized industry certification, technical skills assessment and/or post-secondary
credential assessment (ex. 95%)?
In the event that end-of-course assessments such as industry certifications and technical assessments are
deemed “optional” and accountability for all students enrolled in a CTE course is arbitrary, how will valid and
reliable state reporting of program quality, skill attainment and progress towards statewide performance targets be accurately and equitably measured among school districts?

2/19/2020 10:46:21

Under 2P1: Credential Attainment, it states that the concentrator must receive a certification in or within one
year of program completion. Does this mean we should only offer certification opportunities to juniors and
seniors? Please clarify.

3/18/2020 11:16:58

Will schools still report completers? How will completers fit into the Perkins V way of doing things?

3/18/2020 12:48:43

To be counted as a CTE concentrator, a student should have to take the courses in the order of Level 1 and
Level 2. When a student is allowed to skip Level 2 (example 3) and move from Level 1 to Level 3, they are not
following a designed program of study to increase in specificity.

3/23/2020 9:57:31

I prefer the option for allowing 1 credit for level 1 and 1 credit for level 2 to be a concentrator. This would allow
students maximum opportunity and the best chance for the state to achieve concentrator status.

3/31/2020 11:40:43

This is written so entirely complicated that it is impossible to read through it and understand it in one setting.
Or was this intentionally done so that it would be extremely difficult for CTE teachers to be able to decipher
what is expected of them? In 27 years of teaching, I have NEVER seen this department/division in such turmoil
and disarray. CTE in the state of Arkansas is a valuable part of every student’s education but yet, those who are
not in the classroom on a daily basis, are dictating to us what we will do and how we will do it.
Maybe it is time to start asking questions of those of us who are on the front line - the TEACHERS.
Trying to read the Performance Indicators made my head spin and made me sick to my stomach.
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SDPLs DOCUMENT
PERKINS V
STATE DETERMINED PERFORMANCE LEVELS FOR ARKANSAS

I. SECONDARY STATE DETERMINED
PERFORMANCE MEASURES FOR ARKANSAS
WHO IS A CTE CONCENTRATOR - SECONDARY?
CTE Concentrator - Secondary is identified as a student that has
completed one foundational CTE credit and one additional CTE
credit for a total of two CTE credits within the same approved
CTE program of study.
Any two levels must sum to two (2) credits within a program of
study. Concentrators must have 1.0 credit in Level 1. Level 1
includes the foundational courses. Levels progress in specificity
as required (Section 3(41)(D-E)).

Examples of Program of Study: https://dcte.ade.arkansas.
gov/docs/Resources//20-21%20BM%20Programs%20of%20
Study%20with%20Codes.pdf
Students earn credits in courses within a program of study that
progress in specificity (beginning with all aspects of an industry or career cluster and leading to more occupation-specific
instruction and skill attainment) (Section 3(41)(D)).
		
Level 1 = Foundational
		
Level 2 = Core
		
Level 3 = Advanced coursework

Examples of how credits can be earned
to result in a CTE concentrator.
Example 1:
		
		
		

Level 1 - 1.0 credit
Level 2 - 0.5 credit
Level 3 - 0.5 credit
Total = 2.0 credits

Example 2:
		
		

Level 1 - 1.0 credit
Level 2 - 1.0 credit
Total = 2.0 credits

Example 3: (For School Years 2020-21 and 2021-22) Allowable to
include students who have already been enrolled in a Program
of Study under the current Operational Guide. Beginning in the
2022-23 school year, Perkins funding will be contingent upon
students completing Level 1 and Level 2 courses in a Program
of Study before enrolling in Level 3 courses. The example below
will not be allowable beginning in the school year 2022-23.
		
Level 1 - 1.0 credit
		
Level 3 - 1.0 credit
		
Total = 2.0 credits
ARKANSAS CAREER AND TECHNICAL EDUCATION

MODELING OF 2019 SECONDARY CONCENTRATORS
AND PERFORMANCE MEASURES
Proposed baselines and measures for meaningful progress were
developed using extensive modeling of available data. The
2018-19 student enrollment from certified Statewide Information System (SIS) cycle 7 tables were used to establish the
group of students and the school and district LEA to which the
student’s data would be attributed for the Academic Performance Measures for Secondary. For Graduation Rate, the 2019
post-corrections four- and five-year adjusted cohorts were used
to establish the group of students and the school and district
LEA to which the student’s data would be attributed for the
Graduation Rate measures.
Documents containing the CTE programs of study with course
code information from 2015-16 through 2018-19 were used to
determine courses included in programs of study for the past
four years. Student course credit/grades data from certified SIS
cycle 7 data from 2014-15 to 2018-19 were used to determine
if students completed CTE courses within these programs of
study for the past 4 years. The definition of a concentrator proposed for Perkins V was used to determine if a student would
have been considered a Perkins V concentrator in 2019. Figure
1 represents the years of course credits used to determine if
students in Grades 9-12 in the 2018-19 school year would meet
the program of study credit requirements to be considered a
concentrator in one or more programs of study.
MODELING CONCENTRATORS UNDER PERKINS V USING
PROGRAM OF STUDY AND COURSE CREDITS EARNED

Figure 1: Cohort of students used to model the 2019 Secondary
CTE concentrators based on Perkins V proposed definitions.
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The 2013-14 and 2014-15 programs of study were not available. The 2015-16 programs of study course list was used as a
proxy for the two prior years. Students’ course credits earned,
provided by the Office of Information Technology, were used
to determine if a Grades 9 - 12 student in 2019 earned one or
more concentrations at any time starting with course credits
earned in 7th grade through the current grade in 2019.

MODELING STATE DETERMINED
PERFORMANCE MEASURES DATA
State Determined Performance Measures were modeled and
calculated using the same or similar methodology used for the
indicators in the Arkansas ESSA School Index approved in the
Arkansas ESSA plan. The rationale for each Performance Measure parallels the theory of action established by the Division
of Career and Technical Education (DCTE) in this plan and that
established by the Division of Secondary Education (DESE) in
Arkansas’s approved ESSA plan and creates unified support
for improving outcomes for each measure specifically, and
outcomes for Arkansas students in general.
Using data available for graduation rate, academic achievement, and traditional and non-traditional course-taking, DCTE
was able to model these Performance Measures for Perkins V
at the state level and at the school level. Schools in Arkansas
range in enrollment from very small (40 students) to very large
(3,062) with a mean of 458 and a median of 399. These variations in size, in addition to variations in rural/suburban/urban
context, require review of school-level modeling to reduce the
potential for unintended consequences when setting baselines
and progress expectations.
The baselines for the Secondary State Determined Performance
Measures are designed to enable schools to have congruent,
yet contextual efforts for preparing students for postsecondary education and careers under Perkins V and ESSA. DCTE
proposes the baseline for the Secondary State Determined
Performance Measures for CTE concentrators to be set at the
5th percentile of the school distribution of scores. Schools at
the highest level of need would be at or below the modeled
baseline.

process communicates achievable targets for schools. In doing
so, schools elevate student outcomes at all levels and for all
special populations’ of students. Aligned measures, baselines,
and meaningful progress expectations will allow schools to
focus on ALL students and address gaps in concentrator special
populationsPerformance Measures through focused efforts.
State Determined Performance Measures, baselines, and expected progress for Secondary were reviewed by the Technical
Advisory Committee for Assessment and Accountability and
feedback incorporated to support the technical details.

2019 MODELED CTE DATA
Table 1 provides the count of concentrators, non-concentrators,
and all students used for modeling the 2019 four- and five-year
adjusted cohort graduation rates for concentrators. This represents a non-duplicate count of students. Students with more
than one concentration are included only once in the table and
in the graduation rates.

Table 1: Population of Students Used for Concentrator Modeling for Adjusted Cohort Graduation Rate
Cohort

Concentrator # Expect

Four-Year Total
Adjusted Non-concenCohort
trators
Five-Year
Adjusted
Cohort

# Graduate Graduate
Rate

36,514

31,970

87.6

17,429

13,479

77.3

Concentrators 19,085

18,491

96.9

Total

35,386

31,912

90.2

Non-concentrators

16,904

13,892

82.2

Concentrators 18,482

18,020

97.5

Table 2 provides the number of concentrators and nonconcentrators among all students used for modeling the
Academic Performance Measures. This represents a nonduplicate count of full-academic year students. Students with
more than one concentration are included only once in the table.

Meaningful progress was set based on the modeled state and
school distribution data as well as comparative improvement
rates. Specifically, the state and school distributions were
reviewed as well as the improvement rates of the schools
receiving comprehensive support and improvement under
ESSA. Situating progress expectations through a data-informed
ARKANSAS CAREER AND TECHNICAL EDUCATION
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Table 2: Population of Students Used for Concentrator Modeling for Academic Performance
Concentrator
Full academic year students All Students
only Grades 9-12 ELA
Non-Concentrators
Concentrators
Full academic year students All Students
only Grades 9-12 Math
Non-Concentrators
Concentrators
Full academic year students All Students
only Grades 9-12 Science
Non-Concentrators
Concentrators

# Total

# Tested

% Tested

130,976

128,909

98.4

89,172

87,347

98.0

41,804

41,562

99.4

130,976

128,985

98.5

89,172

87,409

98.0

41,804

41,576

99.5

130,976

129,423

98.8

89,172

87,739

98.4

41,804

41,684

99.7

Where possible, if the proposed measures for Perkins V are aligned with the indicators used in the Arkansas ESSA plan then Arkansas
schools will be able to focus on increased rigor and relevance in student learning opportunities and students will grow in their achievement
and graduate ready for success in college, career, and community engagement.

ACCOUNTABILITY FOR PERKINS V - SECONDARY
The Division of Career and Technical Education will provide an accountability report to each school receiving Perkins V funds. The accountability report will include school data on the Measures for Perkins V. The Division of Career and Technical Education will provide Business
Rules for Calculating the baseline measures for Perkins V - Secondary.

PROPOSED SECONDARY MEASURES FOR PERKINS V
1S1: Four-Year Graduation Rate
1S2: Extended Graduation Rate
2S1: Academic Performance in Reading/Language Arts
2S2: Academic Performance in Mathematics
2S3: Academic Performance in Science
3S1: Postsecondary Placement
4S1: Non-traditional Program Enrollment
5S1: Program Quality – Attained Recognized Postsecondary Credential

REPORTING FOR PERKINS V DATA - SECONDARY
Annual reporting of Perkins V - Secondary data will be included in the School Report Card and will be available on My School Info at
https://myschoolinfo.arkansas.gov/SRC

ARKANSAS CAREER AND TECHNICAL EDUCATION
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1S1: FOUR-YEAR GRADUATION RATE

Baseline Data: 87.18% Four-Year Graduation Rate

Numerator: The percentage of CTE concentrators who graduate high school, as measured by the four-year adjusted cohort
graduation rate (defined in section 8101 of the Elementary and
Secondary Education Act of 1965).

The baseline is established to facilitate identifying schools in
need of the most support for improving graduation rates for
CTE Concentrators. This parallels the theory of action in ESSA
to identify and support the schools among the lowest performing in the state. Focusing on schools where CTE Concentrators
are at or below the 1st percentile for the Four-Year Adjusted
Cohort Graduation Rate will create unified support for improving student graduation outcomes.
Having aligned measures, baselines, and meaningful progress
expectations would allow schools to focus on all students and
address gaps in concentrator special populations’ graduation
rates through congruent efforts.

Denominator: Number of CTE concentrators who, in the
reporting year, were included in the State’s computation of its
graduation rate as defined in the State’s Consolidated Accountability Plan pursuant to Section 1111(b)(2) of the ESSA.
Formula:
2019 Four-Year Adjusted Cohort Graduation Rate
Actual Graduates in 2019 Four-Year Adjusted
Cohort who were CTE Concentrators
______________________________________________________
Students in the 2019 Four-Year Adjusted Cohort
expected to graduate who were CTE Concentrators

Table 3: School CTE Concentrator (proposed Perkins V
definition) 2019 Four-Year Adjusted Cohort Graduation Rate
Values at Percentiles
Percentile

Four Year

P_1

87.18

P_5

90.40

P_10

92.55

Rationale: The Four-Year Graduation Rate is calculated using
the same methodology as utilized for the Arkansas ESSA School
Index which is detailed in federal Non-regulatory guidance.

P_15

93.97

P_20

94.44

P_25

94.97

Students in the adjusted cohort who met requirements for
CTE concentrator status in one or more programs of study
during the four-year period for the cohort are included as CTE
concentrators as expected to graduate. These CTE concentrators with documentation of graduation (SIS Cycle 9 Graduates
Table) are included in the numerator as actual graduates. Students can complete requirements in multiple concentrations.
The adjusted cohort graduation rate is a non-duplicate count
of CTE concentrators where each student is counted only
once in the denominator even if the student has completed
more than one concentration.

P_30

95.45

P_35

95.98

P_40

96.43

P_45

97.08

P_50

97.44

P_55

97.83

P_60

98.13

P_65

98.77

P_70

99.28

P_75

100.00

P_80

100.00

P_85

100.00

P_90

100.00

P_95

100.00

Clarifying Note: Only concentrators are included in this metric
and concentrators are only counted once in the metric.
On average, CTE Concentrators within schools graduate at a
higher rate than non-concentrators as indicated in the modeled
data presented in Table 3 and Figure 2 below. Therefore , DCTE
proposes setting a baseline that is at the 1st percentile of the
school distribution (87.18%). This Four-Year Adjusted Cohort
Graduation Rate approximates the state Four-Year Adjusted
Cohort for all students (87.9%).
ARKANSAS CAREER AND TECHNICAL EDUCATION

PERKINS V 2020 • 133

APPENDIX M

Figure 2 illustrates the school distributions for the 2019
Four-Year Adjusted Cohort Graduation Rates for all students,
non-concentrators, and CTE concentrators.
Meaningful Progress for Schools Below the Baseline: To
increase CTE Concentrator Four-Year Adjusted Cohort Graduation Rates such that the rate is at or above 87.18% within four
years.
Arkansas’s CTE Concentrators are graduating, on average, at
a higher rate than the All Students group within high schools.
Increasing the CTE Concentrators’ four-year adjusted cohort
graduation rate among the schools in the bottom 1% to
achieve 87.18% would represent meaningful progress contributing to higher Four-Year Graduation Rates overall. The target
rate of 87.18% is within 0.7 percentage points of the Four-Year
Adjusted Cohort Graduation Rate for all students (87.9). Over
the four years, schools below the 1st percentile rank may vary
in improvement from year to year due to school size changes,
differences in graduate cohorts, etc. Thus, some variation is
expected from year to year. Focusing on supporting schools at
or below the 1st percentile to achieve this rate within four years
allows for schools with the most needs to focus on improving
this Performance Measure.
Meaningful Progress for Schools Above the Baseline: To ensure
alignment with ESSA, all schools are expected to demonstrate
progress toward the long-term goals established in the approved Arkansas ESSA plan.

ARKANSAS CAREER AND TECHNICAL EDUCATION

Figure 2. Distribution of Schools’ 2019 Four-Year Adjusted
Cohort Graduation Rates.
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1S2: EXTENDED GRADUATION RATE
Numerator: The number of CTE concentrators who graduate
high school, as measured by extended-year adjusted cohort
graduation rate defined in such section 8101.
Denominator: Number of CTE concentrators who, in the
reporting year, were included in the State’s computation of its
extended-year cohort graduation rate as defined in the State’s
Consolidated Accountability Plan pursuant to Section 1111(b)
(2) of the ESEA.
Formula:
2019 Five-Year Adjusted Cohort Graduation Rate
Actual Graduates in 2019 Five-Year Adjusted
Cohort who were CTE Concentrators
______________________________________________________
Students in the 2019 Five-Year Adjusted Cohort
expected to graduate who were CTE Concentrators
Rationale: The Five-Year Graduation Rate is calculated using
the same methodology as utilized for the ESSA School Index
which is detailed in federal Non-regulatory guidance.
Students in the adjusted cohort who met requirements for CTE
concentrator status in one or more programs of study during
the five-year period for the cohort are included as CTE concentrators as expected to graduate. These CTE concentrators with
documentation of graduation (SIS Cycle 9 Graduates Table)
are included in the numerator as actual graduates. Students
can complete requirements in multiple concentrations. The
adjusted cohort graduation rate is a non-duplicate count of CTE
concentrators where each student is counted only once in the
denominator even if the student has completed more than one
concentration.
Clarifying Note: Only concentrators are included in this metric
and concentrators are only counted once in the metric.
On average, CTE Concentrators within schools graduate at a
higher rate within five years than non-concentrators (Table 4
and Figure 3). Therefore , DCTE proposes setting the baseline
for the extended graduation rate at the same level as the value
at the 1st percentile of the school distribution (87.18%) for the
Four-Year Graduation Rate. As mentioned previously, 87.18%
approximates the state Four-Year Adjusted Cohort for all students (87.9%).
Baseline Data: 90.40% Five-Year Graduation Rate
ARKANSAS CAREER AND TECHNICAL EDUCATION

For FY 2020, the students that will be included in the CTE Concentrator Five-Year Adjusted Cohort Graduation Rate are the students
included in the FY 2019 Four-Year Adjusted Cohort (with a fifth
year of adjustment to the cohort). Thus, the baseline is based
on the distribution already presented in Table 3 and repeated in
Table 4--the distribution of CTE Concentrator’s Four-Year Adjusted
Cohort Graduation Rate.
The baseline value is established at the 5th percentile of the distribution to communicate the expected improvement in graduation
rates that is possible when using an extended-year graduation rate,
and to facilitate identifying schools in need of the most support for
improving upon the four-year graduation rates of their CTE Concentrators. This parallels the theory of action in ESSA to identify
and support the schools among the lowest performing in the state.
Focusing on schools where CTE Concentrators are at or below
the 5th percentile for the Four-Year Adjusted Cohort Graduation
Rate will create unified support for improving student graduation
outcomes.
Having aligned measures, baselines, and meaningful progress
expectations would allow schools to focus on all students and
address gaps in concentrator special populations’ graduation rates
through congruent efforts.
Table 4: (Repeat of Table 3)
School CTE Concentrator
(proposed Perkins V definition) 2019 Four-Year Adjusted Cohort Graduation Rate
Values at Percentiles

Percentile

Four Year

P_1

87.18

P_5

90.40

P_10

92.55

P_15

93.97

P_20

94.44

P_25

94.97

P_30

95.45

P_35

95.98

P_40

96.43

P_45

97.08

P_50

97.44

P_55

97.83

P_60

98.13

P_65

98.77

P_70

99.28

P_75

100.00

P_80

100.00

P_85

100.00

P_90

100.00

P_95

100.00
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Figure 3 illustrates the school distributions for the 2019
Five-Year Adjusted Cohort Graduation Rates for all students,
non-concentrators, and CTE concentrators.
Meaningful Progress for Schools Below the Baseline: To
increase Concentrator Adjusted Cohort Graduation Rates such
that the rate is at or above 90.40% for Five-Year Graduation
Rate within four years.
Arkansas’s CTE Concentrators are graduating, on average, at
a higher rate than the All Students group within high schools
using an extended graduation rate. The target rate of 90.40%
is within 0.5 percentage points of the Four-Year Adjusted Cohort Graduation Rate for all students (87.9). Over the four years,
schools below the 5th percentile rank may vary in improvement
from year to year due to school size changes, differences in
graduate cohorts, etc. Thus, some variation is expected from
year to year. Focusing on supporting schools at or below the
5th percentile to achieve this rate within four years allows for
schools with the most needs to focus on improving this Performance Measure.
Meaningful Progress for Schools Above the Baseline: To ensure
alignment with ESSA, all schools are expected to demonstrate
progress toward the long-term goals established in the approved Arkansas ESSA plan.
Figure 3. Distribution of School Five-Year Adjusted Cohort
Graduation Rates.
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2S1: ACADEMIC PERFORMANCE IN READING/
LANGUAGE ARTS
Numerator: CTE concentrator performance in the challenging
State academic standards adopted by the State under section
1111(b)(1) of the Elementary and Secondary Education Act of
1965, as measured by the academic assessments in reading/
language arts as described in section 1111(b)(2) of such Act.
Denominator: Number of CTE concentrators who took the
ESEA assessments in reading / language arts whose scores
were included in the program year in the State’s computation
of the annual measure for reading / language arts. The denominator for this measure is a non-duplicate count of CTE
concentrators where each student is counted only once in the
denominator even if the student has completed more than one
concentration.

a weight of 0.50 puts the final Academic Performance score on
a scale comparable to the performance indicator in the ESSA
School Index Score for the high school grade span.
Rationale:
Section 113 (b)(2)(A)(ii)
If the academic performance measure for Perkins V is aligned
with the achievement and growth measures approved in
Arkansas’s ESSA plan; then, schools will have a unified focus on
increased rigor and relevance in student learning opportunities
and students will grow in their performance and increase their
readiness for college, career, and community engagement.
This is critical to a student-focused learning system. Utilizing a
similar metric allows educators to support students in improving
their readiness for success in the postsecondary opportunities
they choose to pursue.
Figure 4 provides a comparison of ESSA and proposed Perkins
V academic performance indicator.

Formula:
Academic Proficiency Score for ELA =
ELA Weighted Achievement Score x (0.50) + ELA School
Mean Value Added Growth Score x (0.50)
The Arkansas ESSA School Index for the High School grade
span equally weights the achievement and growth scores.
Multiplying weighted achievement and growth score each by

The academic performance measure includes only CTE
Concentrators that are full academic year students. For the
purpose of clarifying the term full academic year, as used for
these business rules, the Arkansas Division of Elementary and
Secondary Education (DESE) uses the definition: Students who
are continuously enrolled in a particular school on or before
October 1 through the date of the first data pull for the regular
or alternate assessment are considered full academic year students (not highly mobile). The actual dates are posted annually

ESSA School Index Indicators & Proposed Perkins V Academic Indicator
ESSA

Proposed Perkins V

N ≥ 15

N ≥ 15

Academic Indicator
• ACT Aspire (Grades 3-10)
• DLM (Grades 3-10)

Academic Indicator
• ACT Aspire (Grades 3-10)
• DLM (Grades 3-10)
• ACT (Grades 11-12) (3-Yr Best)

School Growth Score

School Growth Score

• Content Value-added Growth (Math + ELA)

• Value-added Growth by Subject (Math, ELA, Science)

• EL Value-added Growth
SQSS
• ACT (SOSS Only)(Grade 12 Cohort–3-Yr Best)
• Science Achievement & Value-added Growth
Graduation Rate Indicator

Separate Perkins V Indicator

Full Academic Year Only

Full Academic Year Only

All Schools by Grade Span

All Schools with Grades 9, 10, 11, and/or 12

Figure 4. Comparison of current ESSA indicators and proposed Perkins V academic performance measures.
ARKANSAS CAREER AND TECHNICAL EDUCATION
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in the Final Business Rules for Calculating the ESSA School
Index Score available on the DESE website at http://dese.ade.
arkansas.gov/divisions/public-school-accountability/every-student-succeeds-act-essa/informational-documents.
Academic Performance Indicator for Reading/Language Arts
The proposed academic performance measure for ELA includes the following: weighted achievement for grades 9 and
10 ACT Aspire and DLM ELA scores, value-added growth for
grades 9 and 10 ACT Aspire ELA scores, and weighted achievement for Grades 11 and 12 ACT Reading scores.
•

The weighted achievement formula for Academic Performance in English/Language Arts includes the Grade 9 and
Grade 10 weighted achievement used in the ESSA School
Index, calculated for CTE Concentrators in Grades 9 and
10. Points are assigned to each readiness or performance
level of students. The number of students at each performance level are multiplied by the points earned and then
summed and divided by the number of students tested
(full academic year students only).
•

Use In Need of Support (0 points), Close (0.5 point),
Ready (1.0 point), Exceeds (1.0 or 1.25 points*) for ACT
Aspire

•

Performance Levels 1 (0 points), 2 (0.5 point), 3 (1.0
point), 4 (1.0 or 1.25 points*) for DLM

•

17 ≤ ACT score < 19 (Close, 0.5 points)

•

19 ≤ ACT Score < ACT College Readiness Benchmark
(Ready, 1.0 point)

•

ACT Score ≥ College Readiness Benchmark (Exceeds,
1.0 to 1.25 points)
ACT College Readiness Benchmark ELA = 20

The Grades 11 and 12 weighted achievement is proposed for
two reasons: (1) the majority of concentrations are earned by
Grades 11 and 12 and (2) including Grades 11 and 12 ACT
provides a mechanism for schools to improve the academic
performance of each cohort of CTE Concentrators.
Figure 5 shows the number of CTE concentrators for the
Grades 9 and 10 and the Grades 11 and 12 grade bands. In
Grades 9 and 10, the majority of schools have very low numbers
of CTE concentrators. The increased number of Grades 11 and
12 CTE concentrators occurs because students have had more
time and opportunity to earn one or more concentrations.

*Points for Exceeding (or Performance Level 4) depend
on the number of students in the lowest readiness level compared to the number in the Exceeding level. If a
school has the same number or fewer concentrators in
the highest readiness level than in the lowest, the multiplier for the highest level is 1.0. If a school has more
concentrators in the highest readiness level then for
each concentrator in the highest level, over and above
the number in the lowest level, the multiplier is 1.25.
•

The value-added growth score used for English/Language
Arts includes the value-added growth score for English
Language Arts calculated for the CTE Concentrators in
Grades 9 and 10.

•

The weighted achievement formula for academic performance in English/Language Arts includes the Grade 11
and 12 weighted achievement using the following points
assigned to proxy readiness levels based on students’
best ACT Reading score (3-year best ACT score is used in
Arkansas’s approved ESSA School Quality Student Success
Indicator).
•

ACT Score < 17 (In Need of Support, 0 points)
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Figure 5. Distribution of school CTE Concentrator counts and
percentage of students in ELA.
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In order to incentivize schools’ attending to improving students’
achievement over their Grade 10 ACT Aspire scores, the calculation for English/Language Arts Academic Performance includes calculating weighted achievement for Grades 11 and 12
students using the ACT reading score. For Grade 11 and Grade
12, the student’s highest ACT reading score is used to assign
points (similar to the methodology used to determine weighted
achievement). If a student does not have an ACT score in Grade
11 or 12 the students’ prior Grade 10 ACT Aspire score is used
for the student.

Index Score will benefit all students. Figure 7 shows the distribution of the proposed school academic performance scores.
Note that performance of concentrators and non-concentrators are similar. If schools focus on improving student learning
through engagement in CTE programs of study and/or other
programs, then student outcomes should improve.
Figure 7 illustrates the school distribution of academic performance scores if calculated for all students, non-concentrators,
and concentrators.

When modeling the academic performance measure using
2019 data, this proposed combination of weighted achievement for Grades 9-12 plus value-added growth for Grades 9
and 10 functioned better than using Grades 9 and 10 weighted
achievement and value-added growth alone. The close link
between ACT Aspire and ACT gives educators information
to support student improvement in academic performance
beyond Grade 10. Modeled results indicate the distribution
of schools’ CTE Concentrator scores including Grades 11 and
12 ACT Reading scores are higher across the board than the
distribution of schools’ CTE Concentrator proposed academic
performance scores limited to Grades 9 and 10 (Figure 6).

Figure 7. School distribution of academic performance
scores for ELA if calculated for all students, non-concentrators, and concentrators.
Clarifying Note: Only concentrators are included in this metric
and concentrators are only counted once in the metric.
Baseline: 52.78 Points for Academic Performance in Reading/
Language Arts
Arkansas proposes a baseline for Reading/Language Arts set at
the CTE Concentrators’ School Score value at the 5th percentile
in the CTE Concentrator School Score Distribution.
Figure 6. Grades 9-10 versus grades 9-12 in the proposed
Perkins V academic performance measure.
The calculation results in an Academic Performance score that is
objective, quantifiable, and measurable as required in Section
113 (3)(A)(i)(I) and (III)(aa).
If schools are focused on improving the outcomes of students,
having a unified focus on the major metrics for academic performance aligned with the major metrics for the ESSA School
ARKANSAS CAREER AND TECHNICAL EDUCATION

•

Schools at or below the 5th percentile for the proposed
CTE Concentrator School Score need the most comprehensive support and improvement. Rationale parallels the
theory of action in ESSA and creates unified support for
improving student academic outcomes.

•

If the baseline for the CTE performance measure for
performance were set at the 5th percentile of the school
distribution of scores for the modeled measure, then the
schools with the highest level of need would be at or below the modeled baseline. Reasonable targets for improve-
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ment can be set based on the improvement rate of the
ESSA comprehensive support and improvement schools
which increases the likelihood that meaningful progress can
be made by schools and that in doing so, schools elevate
student outcomes at all levels.
•

Having aligned measures, baselines, and meaningful progress expectations would allow schools to focus on improving student readiness and address gaps in concentrator
performance through congruent efforts.

Table 5: School CTE Concentrator (proposed Perkins V
definition) ELA Academic Performance Values at Percentiles
Percentile

ELA

P_1

47.95

P_5

52.78

P_10

57.02

P_15

60.11

P_20

61.95

P_25

62.80

P_30

63.66

P_35

64.66

P_40

65.95

P_45

66.58

P_50

67.59

P_55

67.89

P_60

68.85

P_65

69.84

P_70

70.39

P_75

71.44

P_80

72.61

P_85

74.74

P_90

77.34

P_95

80.04

Figure 8. Distribution of schools’ ELA academic performance
scores.
Meaningful Progress for Schools Below the Baseline: increase
1.0 point for Academic Performance in Reading/Language Arts
over four years.
The mean change in ESSA School Index Scores for schools
needing comprehensive support and improvement provides
evidence to support the proposed rate of improvement for
meaningful progress for schools’ CTE concentrator scores.
Table 6 indicates the progress made by schools at the high
school level identified in 2018 as needing comprehensive
support and improvement under ESSA. An average 0.25
point increase per year is equivalent to 1/8 of a standard
deviation improvement per year. For schools below the 5th
percentile rank value, this represents a meaningful effect size
for improvement over four years.
Note: The high school grade span includes four high schools
that are alternate learning environments. These high schools
tend to have more volatile performance statistics than traditional high schools; hence the more extreme maximum and
minimum for this grade span.
Table 6: Change in ESSA School Index Score for Schools
Identified in Lowest Five Percent in 2018
Grade Span

N

3 - High
11
School Level

Mean

Std Dev

Minimum Maximum

1.02

5.69

-6.04

15.97

Meaningful Progress for Schools Above the Baseline: To ensure
alignment with ESSA, all schools are expected to demonstrate
progress toward the long-term goals established in the approved Arkansas ESSA plan.
ARKANSAS CAREER AND TECHNICAL EDUCATION
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2S2: ACADEMIC PERFORMANCE IN MATHEMATICS
Numerator: CTE concentrator performance in the challenging
State academic standards adopted by the State under section
1111(b)(1) of the Elementary and Secondary Education Act of
1965, as measured by the academic assessments in mathematics as described in section 1111(b)(2) of such Act.

•

Use In Need of Support (0 points), Close (0.5 point),
Ready (1.0 point), Exceeds (1.0 or 1.25 points*) for ACT
Aspire

•

Performance Levels 1 (0 points), 2 (0.5 point), 3 (1.0
point), 4 (1.0 or 1.25 points*) for DLM
*Points for Exceeding (and Performance Level 4)
depend on the number of students in the lowest readiness level compared to the number in the Exceeding level. If a school has the same number or fewer
concentrators in the highest readiness level than in the
lowest, the multiplier for the highest level is 1.0. If a
school has more concentrators in the highest readiness level then for each concentrator in the highest
level, over and above the number in the lowest level,
the multiplier is 1.25.

Denominator: Number of CTE concentrators who took
the ESEA assessments in mathematics whose scores were
included in the program year in the State’s computation of the
annual measure for mathematics.
Formula:
Academic Proficiency Score for Math =
Math Weighted Achievement Score x (0.50) +
Math School Mean Value Added Growth Score x (0.50)
Rationale:
Section 113 (b)(2)(A)(ii)
If the academic performance measure for Perkins V is aligned
with the achievement and growth measures approved in
Arkansas’s ESSA plan; then, schools will have a unified focus
on increased rigor and relevance in student learning opportunities and students will grow in their performance and increase
their readiness for college, career, and community engagement. This is critical to a student-focused learning system.
Utilizing a similar metric allows educators to support students
in improving their readiness for success in the postsecondary
opportunities they choose to pursue.
The proposed academic performance measure for math
includes the following: weighted achievement for grades
9 and10 ACT Aspire math scores, value-added growth for
grades 9 and10 ACT Aspire math scores, and weighted
achievement for Grades 11 and 12 ACT math scores.
•

The weighted achievement formula for Academic Performance in Math includes the Grade 9 and Grade 10 weighted achievement used in the ESSA School Index, calculated
for CTE Concentrators in Grades 9 and10. Points are
assigned to each readiness or performance level of students. The number of students at each performance level
are multiplied by the points earned and then summed and
divided by the number of students tested (full academic
year students only).
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•

The value-added growth score used for Math includes the
value-added growth score for Math calculated for the CTE
Concentrators in Grades 9 and 10.

•

The weighted achievement formula for Academic Performance in Math includes the Grade 11 and 12 weighted
achievement using the following points assigned to proxy
readiness levels based on students’ best ACT Math score
(3-year best ACT score is used in Arkansas’s approved
ESSA School Quality Student Success Indicator).
•

ACT Score < 17 (In Need of Support, 0 points)

•

17 ≤ ACT score < 19 (Close, 0.5 points)

•

19 ≤ ACT Score < ACT College Readiness Benchmark
(Ready, 1.0 points)

•

ACT Score ≥ College Readiness Benchmark (Exceeds,
1.0 or 1.25 points)
ACT College Readiness Benchmark Math = 22

The Grades 11 and 12 weighted achievement is proposed for
two reasons: (1) the majority of concentrations are earned by
Grades 11 and 12 and (2) including Grades 11 and 12 ACT
provides a mechanism for schools to improve the academic
performance of each cohort of CTE Concentrators.
Figure 9 shows the number of CTE concentrators for the
Grades 9 and 10 and the Grades 11 and 12 grade bands. In
Grades 9 and 10 the majority of schools have very low numbers of CTE concentrators. The increased number of Grades
11 and 12 CTE concentrators occurs because students have
had more time and opportunity to earn one or more concentrations.
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and 12 ACT Math scores is higher across the board than the
distribution of schools’ CTE Concentrator proposed academic
performance scores limited to Grades 9 and 10 (Figure 10).

Figure 10. Grades 9-10 versus grades 9-12 in the proposed
Perkins V academic performance measure for math.
The calculation results in an Academic Performance score
that is objective, quantifiable, and measurable as required in
Section 113 (3)(A)(i)(I) and (III)(aa).
Figure 9. Distribution of school CTE Concentrator counts and
percentage of students for math.
In order to provide incentive for schools to attend to improving students’ achievement over their Grade 10 ACT Aspire
scores, the calculation for math Academic performance
includes calculating weighted achievement for Grades 11 and
12 students using the ACT Math score. For Grade 11 and
Grade 12, the student’s highest ACT Math score is used to
assign points (similar to the methodology used to determine
weighted achievement). If a student does not have an ACT
score in Grade 11 or 12 the students’ prior Grade 10 ACT
Aspire math score is used for the student.

If schools are focused on improving the outcomes of students
having a unified focus on the major metrics for academic
performance in CTE which are also the major metrics for the
ESSA School Index Score will benefit all students. Figure 11
shows the distribution of the proposed school academic performance scores. Note that the performance of concentrators
and non-concentrators are similar. If schools focus on improving student learning through engagement in CTE programs of
study and/or other programs then student outcomes should
improve. Figure 11 shows the school distribution of academic
performance scores if calculated for all students, non-concentrators, and concentrators.

When modeled, the academic performance measure using
2019 data, this proposed combination of weighted achievement for Grades 9-12 plus value-added growth for Grades 9
and 10 functioned better than using Grades 9 and 10 weighted achievement and value-added growth alone. The close link
between ACT Aspire and ACT gives educators information
to support student improvement in academic performance
beyond Grade 10. Modeled results indicate the distribution
of schools’ CTE Concentrator scores including Grades 11
ARKANSAS CAREER AND TECHNICAL EDUCATION
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Table 7: School CTE Concentrator (proposed Perkins V
definition) Math Academic Performance Values at Percentiles

Figure 11. School distribution of academic performance
scores if calculated for all students, non-concentrators, and
concentrators.
Clarifying Note: Only concentrators are included in this metric and concentrators are only counted once in the metric.
Baseline Data: 46.45 Points for Academic Performance in
Mathematics
Arkansas proposes a baseline for Mathematics set at the CTE
Concentrators’ School Score value at the 5th percentile in the
CTE Concentrator School Score Distribution.
•

Schools at or below the 5th percentile for the proposed
CTE Concentrator School Score need the most comprehensive support and improvement. Rationale parallels the
theory of action in ESSA and creates unified support for
improving student academic outcomes.

•

If the baseline for the CTE performance measure for
performance were set at the 5th percentile of the school
distribution of scores for the modeled measure, then the
schools with the highest level of need would be at or below the modeled baseline. Reasonable targets for improvement can be set based on the improvement rate of the
ESSA comprehensive support and improvement schools
which increases the likelihood that meaningful progress
can be made by schools and that in doing so, schools
elevate student outcomes at all levels.

•

Having aligned measures, baselines, and meaningful progress expectations would allow schools to focus on improving student readiness and address gaps in concentrator
performance through congruent efforts.
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Percentile

MATH

P_1

41.77

P_5

46.45

P_10

49.81

P_15

52.81

P_20

53.54

P_25

54.63

P_30

56.35

P_35

57.91

P_40

58.90

P_45

59.66

P_50

60.50

P_55

61.06

P_60

62.42

P_65

63.06

P_70

64.57

P_75

65.74

P_80

66.60

P_85

68.11

P_90

69.89

P_95

73.00

Figure 12. Distribution of schools’ math academic performance scores.
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Meaningful Progress for Schools Below the Baseline: increase
1.0 point for Academic Performance in Mathematics over 4
years.
The mean change in ESSA School Index Scores for schools
needing comprehensive support and improvement provides
evidence to support the proposed rate of improvement for
meaningful progress for schools’ CTE concentrator scores.
The table below indicates the progress made by schools at
the high school level identified in 2018 as needing comprehensive support and improvement under ESSA. An average
0.25 point increase per year is equivalent to 1/6th of a standard deviation improvement per year. For schools below the
5th percentile rank value, this represents a meaningful effect
size for improvement over four years.
Note: The high school grade span includes four high schools
that are alternate learning environments. These high schools
tend to have more volatile performance statistics than traditional high schools; hence the more extreme maximum and
minimum for this grade span.
Table 6 (Repeated): Change in ESSA School Index Score for
Schools Identified in Lowest Five Percent in 2018
Grade Span

N

3 - High
11
School Level

Mean

Std Dev

Minimum Maximum

1.02

5.69

-6.04
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15.97

PERKINS V 2020 • 144

APPENDIX M

2S3: ACADEMIC PERFORMANCE IN SCIENCE
Numerator: CTE concentrator performance in the challenging
State academic standards adopted by the State under section
1111(b)(1) of the Elementary and Secondary Education Act of
1965, as measured by the academic assessments in science as
described in section 1111(b)(2) of such Act.

and then summed and divided by the number of students
tested (full academic year students only).
•

Use In Need of Support (0 points), Close (0.5 point), Ready
(1.0 point), Exceeds (1.0 or 1.25 points*) for ACT Aspire

•

Performance Levels 1 (0 points), 2 (0.5 point), 3 (1.0 point),
4 (1.0 or 1.25 points*) for DLM
*Points for Exceeding (or Performance Level 4)depend
on the number of students in the lowest readiness level compared to the number in the Exceeding level. If
a school has the same number or fewer concentrators
in highest readiness level than in the lowest, the multiplier for the highest level is 1.0. If a school has more
concentrators in the highest readiness level then for
each concentrator in the highest level, over and above
the number in the lowest level, the multiplier is 1.25.

Denominator: Number of CTE concentrators who took the
ESEA assessments in science whose scores were included in the
program year in the State’s computation of the annual measure
for science.
Formula:
Academic Proficiency Score for Science =
Science Weighted Achievement Score x (0.50) + Science
School Mean Value Added Growth Score x (0.50)

Rationale:
Section 113 (b)(2)(A)(ii)
If the academic performance measure for Perkins V is aligned
with the achievement and growth measures approved in
Arkansas’s ESSA plan; then, schools will have a unified focus on
increased rigor and relevance in student learning opportunities
and students will grow in their performance and increase their
readiness for college, career, and community engagement. This
is critical to a student-focused learning system. Utilizing a similar
metric allows educators to support students in improving their
readiness for success in the postsecondary opportunities they
choose to pursue.
The proposed academic performance indicator for science
includes the following: weighted achievement for grades 9 and
10 ACT Aspire Science scores, value-added growth for grades 9
and 10 ACT Aspire Science scores, and weighted achievement
for Grades 11 and 12 ACT Science scores.
•

The weighted achievement formula for Academic Performance in Science includes the Grade 9 and Grade 10
weighted achievement calculated for CTE Concentrators in
Grades 9 and 10. Points are assigned to each readiness or
performance level of students. The number of students at
each performance level are multiplied by the points earned
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•

The value-added growth score used for Science includes
the value-added growth score for Science calculated for
the CTE Concentrators in Grades 9 and 10.

•

The weighted achievement formula for Academic Performance in Science includes the Grade 11 and 12 weighted
achievement using the following points assigned to proxy
readiness levels based on students’ best ACT Science
score (3-year best ACT score is used in Arkansas’s approved ESSA School Quality Student Success Indicator).
•

ACT Score < 17 (In Need of Support, 0 points)

•

17 ≤ ACT score < 19 (Close, 0.5 points)

•

19 ≤ ACT Score < ACT College Readiness Benchmark
(Ready, 1.0 points)

•

ACT Score ≥ College Readiness Benchmark (Exceeds,
1.25 points)
ACT College Readiness Benchmark Science = 23

The Grades 11 and 12 weighted achievement is proposed for
two reasons: (1) the majority of concentrations are earned by
Grades 11 and 12 and (2) including Grades 11 and 12 ACT
provides a mechanism for schools to improve the academic
performance of each cohort of CTE Concentrators.
Figure 13 shows the number of CTE concentrators for the
Grades 9 and 10 and the Grades 11 and 12 grade bands. In
Grades 9 and 10 the majority of schools have very low numbers
of CTE concentrators. The increased number of Grades 11 and
12 CTE concentrators occurs because students have had more
time and opportunity to earn one or more concentrations.
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Science scores is higher across the board than the distribution
of schools’ CTE Concentrator proposed academic performance
scores limited to Grades 9 and 10.

Figure 14. Grades 9-10 versus grades 9-12 in the proposed
Perkins V academic performance measure for science.
The calculation results in an Academic Performance score that
is objective, quantifiable, and measurable as required in Section
113 (3)(A)(i)(I) and (III)(aa).
Figure 13. Distribution of school CTE Concentrator counts
and percentage of students for science.
In order to provide incentive for schools to attend to improving
students’ performance over their Grade 10 ACT Aspire scores,
the calculation for Science Academic Performance includes
calculating weighted achievement for Grades 11 and 12 students using the ACT Science score. For Grade 11 and Grade
12, the student’s highest ACT Science score is used to assign
points (similar to the methodology used to determine weighted
achievement). If a student does not have an ACT score in Grade
11 or 12 the students’ prior Grade 10 Act Aspire Science score
is used for the student.

If schools are focused on improving the outcomes of students
having a unified focus on the major metrics for academic performance in CTE which are also the major metrics for the ESSA
School Index Score will benefit all students. Figure 15 shows
the distribution of the proposed school academic performance
scores. Note that the performance of concentrators and
non-concentrators are similar. If schools focus on improving student learning through engagement in CTE programs of study
and/or other programs then student outcomes should improve.
Figure 15 shows the school distribution of academic performance scores if calculated for all students, non-concentrators,
and concentrators.

When modeling the academic performance measure using
2019 data, this proposed combination of weighted achievement for Grades 9-12 plus value-added growth for Grades 9
and 10 functioned better than using Grades 9 and 10 weighted
achievement and value-added growth alone. The close link between ACT Aspire and ACT gives educators information to support student improvement in academic performance beyond
Grade 10. Modeled results indicate the distribution of schools’
CTE Concentrator scores including Grades 11 and 12 ACT
ARKANSAS CAREER AND TECHNICAL EDUCATION
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Table 8: School CTE Concentrator (proposed Perkins V definition) Science Academic Performance Values at Percentiles
Percentile SCIENCE
P_1

47.90

P_5

53.26

P_10

57.67

P_15

59.51

P_20

61.33

P_25

62.89

P_30

63.90

P_35

64.76

P_40

65.81

P_45

66.77

P_50

67.52

P_55

68.30

P_60

69.06

P_65

70.05

P_70

70.82

Baseline Data: 53.32 Points for Academic Performance in
Science

P_75

72.46

P_80

73.58

Arkansas proposes a baseline for Science set at the CTE Concentrators’ School Score value at the 5th percentile in the CTE
Concentrator School Score Distribution.

P_85

74.55

P_90

76.55

P_95

80.38

Figure 15. School distribution of academic performance
scores in science if calculated for all students, non-concentrators, and concentrators.
Clarifying Note: Only concentrators are included in this metric
and concentrators are only counted once in the metric.

•

Schools at or below the 5th percentile for the proposed
CTE Concentrator School Score need the most comprehensive support and improvement. Rationale parallels the
theory of action in ESSA and creates unified support for
improving student academic outcomes.

•

If the baseline for the CTE performance measure for
performance were set at the 5th percentile of the school
distribution of scores for the modeled measure, then the
schools with the highest level of need would be at or below the modeled baseline. Reasonable targets for improvement can be set based on the improvement rate of the
ESSA comprehensive support and improvement schools
which increases the likelihood that meaningful progress
can be made by schools and that in doing so, schools
elevate student outcomes at all levels.

•

Having aligned measures, baselines, and meaningful progress expectations would allow schools to focus on improving student readiness and address gaps in concentrator
performance through congruent efforts.
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Figure 16. Distribution of schools’ science academic performance scores.

PERKINS V 2020 • 147

APPENDIX M

Meaningful Progress for Schools Below the Baseline: increase
1.0 point for Academic Performance in Science over four years.

3S1: POSTSECONDARY PLACEMENT

The mean change in ESSA School Index Scores for schools
needing comprehensive support and improvement provides
evidence to support the proposed rate of improvement for
meaningful progress for schools’ CTE concentrator scores. The
table below indicates the progress made by schools at the
high school level identified in 2018 as needing comprehensive
support and improvement under ESSA. An average 0.25 point
increase per year is equivalent to 1/6th of a standard deviation
improvement per year. For schools below the 5th percentile
rank value, this represents a meaningful effect size for improvement over four years.

Numerator: The number of CTE concentrators who, in the
second quarter after exiting from secondary education, are in
postsecondary education or advanced training, military service
or a service program that receives assistance under title I of the
National and Community Service Act of 1990 (42 U.S.C. 12511
et seq.), are volunteers as described in section 5(a) of the Peace
Corps Act (22 U.S.C. 2504(a)), or are employed.

Note: The high school grade span includes four high schools
that are alternate learning environments. These high schools
tend to have more volatile performance statistics than traditional high schools; hence the more extreme maximum and
minimum for this grade span.

Formula: Arkansas will report this data if verifiable data are
available. At this time, verifiable data are not available in Arkansas at secondary.

Denominator: The number of CTE concentrators who left secondary education during the reporting year.

Table 6 (Repeated): Change in ESSA School Index Score for
Schools Identified in Lowest Five Percent in 2018
Grade Span

N

3 - High
11
School Level

Mean

Std Dev

Minimum Maximum

1.02

5.69

-6.04

15.97

Meaningful Progress for Schools Above the Baseline: To ensure alignment with ESSA, all schools are expected to demonstrate progress toward the long-term goals established in the
approved Arkansas ESSA plan.
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4S1: NON-TRADITIONAL PROGRAM ENROLLMENT

Formula: See Table 9.

Numerator: The number of CTE concentrators from underrepresented gender groups who became a CTE concentrator in a
program of study leading to a non-traditional career field.

Clarifying Note: Only concentrators are included in this metric.
Concentrators are counted for Grades 9 - 12 for each concentration earned starting in their seventh grade year through
the students’ grade levels in the year in which this measure is
reported.

Denominator: Number of CTE concentrators who became
a CTE concentrator in a CTE program of study leading to a
non-traditional field.
Definition: The term “non-traditional fields” means occupations or fields of work for which individuals from one gender
comprise less than 25 percent of the individuals employed in
each such occupation or field of work.
State numbers for non-traditional programs are provided in
Table 9 along with an example for clarification.

Table 9: Non-Traditional Measure
Number of
Concentrators in
Grades 9-12 in
2019 in a Non-Traditional Program
of Study

93,791
Number of
concentrators in
any program of
study designated
a Yes for having a
predominant traditional gender.
Students with
more than one
concentration are
counted for each
concentration that
applies.

Number of
Non-traditional
Concentrators in
Grades 9-12 in
2019 Earning or
Having Earned a
Concentration in
a Non-Traditional
Program of Study

Percent of
Concentrators in
Grades 9-12 in
2019 Earning or
Having Earned a
Concentration in a
Program of Study
Leading to a Nontraditional Field

27,525

29.3

Any concentrator
whose gender is
non-traditional
for the program
of study in which
they earned the
concentration.
Students with
more than one
concentration are
counted for each
concentration that
applies.

5 female
Agribusiness
concentrators
Systems 15
concentrators (10
male + 5 female)
Agribusiness
Systems traditional
gender is male.

Baseline Data: 13.33% of concentrators are in programs of
study leading to non-traditional fields.
Table 10: School CTE Concentrator (proposed Perkins V
definition) Percent Nontraditional Values at Percentiles
Percentile

% Nontraditional

P_1

13.33

P_5

17.19

P_10

19.87

P_15

21.61

P_20

23.08

P_25

24.20

P_30

25.51

P_35

26.99

P_40

27.95

P_45

28.99

P_50

30.18

P_55

31.27

P_60

32.26

P_65

33.50

P_70

35.44

P_75

36.53

P_80

38.61

P_85

41.05

P_90

42.65

P_95

48.48

33.33%
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Meaningful Progress for Schools Above the Baseline: At a
minimum, schools should maintain a percent non-traditional at
or above the baseline. Should a school fall below the baseline
within the next four years, the school would be expected to
increase to the baseline.

5S1: PROGRAM QUALITY – ATTAINED RECOGNIZED
POSTSECONDARY CREDENTIAL
Numerator: The number of CTE concentrators graduating
from high school having attained a recognized postsecondary
credential.
Denominator: The number of CTE concentrators who graduated from high school.
Formula: Arkansas will report this data when verifiable data
are available. At this time, verifiable data are not available in
Arkansas for secondary.

Figure 17. Distribution of School Percent Non-traditional.
Meaningful Progress for Schools Below the Baseline:
For schools with 15 or more concentrators in programs of study
that have a traditional gender, schools below the 1st percentile
value are expected to increase the percent of non-traditional
concentrators such that the rate is at or above the 1st percentile
value of 13.33%. Arkansas’s concentrators have a high percentage of students earning concentrations in a non-traditional
program of study (29.3%). Schools with the lowest percentage
of non-traditional concentrators would need to increase and/or
maintain percentages at or above the 1st percentile value.
Note: Variation in schools’ enrollment and regional characteristics may confound the ability of schools to improve in a linear
trajectory. The Technical Advisory Committee recommended
caution in setting the baseline at the 5th percentile value and
recommended setting it at the 1st percentile value because
of the high state percentage and potential for unintended
consequences. Further, they noted that for this measure, there
are a number of factors that may contribute to this Performance
Measure for which a school may have limited control-such as
school size and rurality.
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II. POST-SECONDARY STATE DETERMINED
PERFORMANCE MEASURES FOR ARKANSAS
WHO IS A POSTSECONDARY CTE CONCENTRATOR?
A postsecondary CTE Concentrator is a student that has
earned at least 12 credit hours within a CTE program or has
completed such a program if the program requires fewer than
12 credits hours.

MODELING OF 2019 POSTSECONDARY
CONCENTRATORS AND PERFORMANCE MEASURES
Proposed baselines and measures for meaningful progress were
developed using retroactive results to the extent possible. Using Perkins V eligibility requirements and definitions, baselines
were established using enrollment and performance data from
academic years 2016, 2017, and 2018. Data for 2019 was not
available at the time baselines were set due to conversion to a
new student information system platform.

purposes. Baselines and targets were projected using a
non-duplicate count in the numerator.
Baseline Data: 68.54% Retention/Placement
Meaningful Progress: Increase 0.50 percentage points per year
for a total of 2 percentage points over 4 years.

2P1: CREDENTIAL ATTAINMENT
Numerator: The number of CTE concentrators that received
a college credential; a third-party, industry-based certification;
apprentice certification; or received a government recognized
license during participation in or within one year of program
completion.
Denominator: The number of CTE concentrators that were
enrolled in the academic year previous to the reporting year.

1P1: RETENTION AND PLACEMENT
Numerator: The number of CTE concentrators who, during
the second quarter after program completion, remained
enrolled in postsecondary education; were placed or retained
in employment; were in advanced training; were in military
service; were in a service program of the National and Community Service Act; or were in the Peace Corps Act.
Denominator: The number of CTE concentrators that were
enrolled in the academic year previous to the reporting year.
Formula: Results for this measure are based on a concentrator
cohort from the academic year previous to the reporting year
(Enrolled in 2017, reported in December 2018 CAR). The
retention portion includes concentrators who were enrolled
the previous academic year and who remain enrolled in the
following academic year. The placement/retention in employment
portion includes concentrators from the previous academic
year who were employed during the second quarter following
program completion and calculated using UI wage records.
Results from other placement options will be added as information becomes available.

Formula: Results for this measure are based on a concentrator
cohort from the academic year previous to the reporting year.
The measure is for both academic credentials awarded by the
educational institution and industry-based technical credentials
awarded by third parties. Results from other credential options
will be added as information becomes available.
Rationale: The calculation for this measure is a combination of
the Perkins IV 1P1-Technical Skills Attainment and 2P1-Credential Attainment which results in the same cohort being
measured for two purposes. Baselines and targets were projected using a non-duplicate count in the numerator.
Baseline Data: 51.11% Credential Attainment
Meaningful Progress: Increase 0.50 percentage points per year
for a total of 2 percentage points over 4 years.

Rationale: The calculation for this measure is a combination
of the Perkins IV 3P1-Retention and 4P1-Placement in Employment which results in the same cohort being measured for two
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PERKINS V 2020 • 151

APPENDIX M

3P1: NON-TRADITIONAL PARTICIPATION
Numerator: The number of gender nontraditional CTE concentrators that were enrolled in nontraditional CTE programs in the
academic year previous to the reporting year.
Denominator: The number of concentrators that were enrolled
in nontraditional CTE programs in the academic year previous
to the reporting year.
Formula: Results for this measure are based on a concentrator
cohort from the academic year previous to the reporting year.
Rationale: The calculation for this measure is similar to the
Perkins IV 5P1-Nontraditional Participation but is based on
concentrators rather than participants.
Baseline Data: 16.15% Non-traditional Participation
Meaningful Progress: Increase 0.01 percentage points per year
for a total of .04 percentage points over 4 years.
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GLOSSARY OF TERMS

through articulation agreements, early college high
school programs, dual or concurrent enrollment
program opportunities, or other credit transfer agreements that provide postsecondary credit or advanced
standing;

(*Indicates term is based on the same term used in federal law)
1.

Administration – when used with respect to an eligible
agency or eligible recipient means activities necessary for
the proper and efficient performance of the eligible agency or eligible recipients duties under this Act, including the
supervision of such activities. Such term does not include
curriculum development activities, personnel development, or research activities.

2.

All Aspects of the Industry – strong experience in, and
comprehensive understand of, the industry that the individual is preparing to enter.

3.

Career and Technical Education – organized educational
activities that:
A.

D.

4.

Career and Technical Student Organization (CTSO) –
an organization for individuals enrolled in a career and
technical education program that engages in career and
technical education activities as an integral part of the
instructional program.

5.

Career guidance and academic counseling –

offer a sequence of courses that
I. provides individuals with rigorous academic
content and relevant technical knowledge and
skills needed to prepare for further education and
careers in current or emerging professions, which
may include high-skill, high-wage, or in-demand
industry sectors or occupations, which shall be, at
the secondary level, aligned with the challenging
State academic standards adopted by a State
under section 1111(b)(1) of the Elementary and
Secondary Education Act of 1965;
II. Provides technical skill proficiency or a recognized
postsecondary credential, which may include an
industry-recognized credential, a certificate, or an
associate degree;
III. May include prerequisite courses (other than a
remedial course) that meet the requirements of
this subparagraph;

B.

C.

include competency-based, work-based, or other
applied learning that supports the development of
academic knowledge, higher-order reasoning and
problem-solving skills, work attitudes, employability
skills, technical skills, and occupation-specific skills,
and knowledge of all aspects of an industry, including
entrepreneurship, of an individual;
to the extent practicable, coordinate between secondary and postsecondary education programs through
programs of study, which may include coordination
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may include career exploration at the high school level
or as early as the middle grades (as such term is defined in section 8101 of the Elementary and Secondary Education Act of 1965).

6.

A.

provides access for students (and, as appropriate, parents and out-of-school youth) to information regarding career awareness exploration opportunities and
planning with respect to an individual’s occupational
and academic future;

B.

provides information to students (and, as appropriate, parents and out-of-school youth) with respect to
career options, financial aid, job training, secondary
and postsecondary options (including associate and
baccalaureate degree programs), dual or concurrent
enrollment programs, work-based learning opportunities, early college high schools, financial literacy, and
support services, as appropriate;

C.

may provide assistance for special population with
respect to direct support services that enable students
to persist in and complete career and technical education, programs of study, or career pathways.

Cooperative education – a method of education for
individuals who, through written cooperative arrangements
between a school and employers, receive instruction,
including required rigorous and challenging academic
courses and related career and technical education instruction, by alternation of study in school with a job in any
occupational field, which alternation
A.

shall be planned and supervised by the school and
employer so that each contributes to the education
and employability of the individuals; and
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B.

7.

may include an arrangement in which work periods
and school attendance may be on alternating half
days, full days, weeks, or other periods of time in
fulfilling the cooperative program.

Credit transfer agreement – a formal agreement, such as
an articulation agreement, among and between secondary
and postsecondary education institutions or systems that
grant students transcripted postsecondary credit, which
may include credit granted to students in dual or concurrent enrollment programs or early college high school, dual
credit, articulated credit, and credit granted on the basis of
performance on technical or academic assessments.

17. Eligible agency – a State Board designated or created
consistent with State law as the sole State agency responsible for the administration of career and technical education
in the State or for the supervision of the administration of
career and technical education in the State.
18. Eligible entity - Referenced only in regard to the competitive grant program in the National Activities section; does
not apply to which entities are eligible for funding under
the Basic State Grant.
19. ESSA – Every Student Succeeds Act
20. SSP – Student Success Plan

8.

ADE – Arkansas Department of Education

21. LEA – Local Education Agency

9.

ADHE – Arkansas Department of Higher Education

22. Low-income student – A student receiving free or reduced
cost lunch at the secondary level or a Pell-eligible student
at the postsecondary level.

10. CLNA – Comprehensive Local Needs Assessment
11. CTE Completer – A student who fully meets the standards
outlined in an approved CTE program
12. CTE Concentrator* – A student who, within the reporting
year, has completed a
A.

At the secondary school level, a student served by an
eligible recipient who has completed at least 2 courses in a single career and technical education program
or program of study (With ‘course’ being defined
as equivalent to one full school year of credit in the
specific program pathway).

B.

At the postsecondary level, a student enrolled in an
eligible recipient who has-I. Earned at least 12 credits within a career and
technical education program or programs of
study; or
II. Completed such a program if the program encompasses fewer than 12 credits or the equivalent in total.

13. CTE – Career and Technical Education
14. CTE Participant – An individual at either the secondary or
the postsecondary level who completes at least one CTE
course in an approved CTE program or program of study.
15. DESE – Arkansas Division of Elementary and Secondary
Education

23. Minority student – ‘Minority’ comprises all nonwhite subgroups of students in Arkansas.
24. Non-traditional – the term ‘non-traditional’ refers to a
student participating in an occupation or a CTE program
in which individuals or one gender comprise less than 25%
of the individuals employed in each such occupation or
CTE program or field of work. This term closely mirrors the
federal definition of ‘non-traditional fields’, but refers to
the students participating in or learning about those fields.
25. Program approval – requires completion of an approved
program of study that leads to a recognized postsecondary
credential, offering a sequence of CTE courses sufficient
in size, scope, and quality to comprise a CTE program,
offering work-based learning opportunities to students,
leadership development such as through a CTE student
organization, and the integration applied academics.
26. Program of Study* - a coordinated, non-duplicative sequence of academic and technical content at the secondary and postsecondary level that incorporates challenging
State academic standards, addresses both academic and
technical knowledge and skills, including employability
skills; is aligned with the needs of industries in the economy of the state, region, Tribal community, or local area;
progresses in specificity; has multiple entry and exit points
that incorporate credentialing; and culminates in the attainment of a recognized postsecondary credential.

16. DCTE – Arkansas Division of Career and Technical Education
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27. PWR – Postsecondary and Workforce Readiness skills
which work collaboratively with the ADE Essential Skills
(skills essential for success in professional life).
28. Recognized Postsecondary Credential* - a credential consisting of an industry-recognized certificate or certification,
a certificate of completion of an apprenticeship, a license
recognized by the state involved or Federal Government,
or an associate or baccalaureate degree. In Arkansas, certificates awarded by two-year institutions are also recognized as a recognized postsecondary credential.
29. Special Populations—individuals with disabilities; individuals from economically disadvantaged families, including
low income youth and adults; individuals preparing for
nontraditional fields; single parents, including single pregnant women; out-of-workforce individuals; English learners.
Perkins V adds two new categories of special population
students to reflect changes made under ESSA: homeless
individuals and youth with parents on active duty in the
armed forces.
30. Specialized Instructional Support Services—the services
provided by specialized instructional support personnel.
31. Support Services—services related to curriculum modification, equipment modification, classroom modification,
supportive personnel (including paraprofessionals and
specialized instructional support personnel), and instructional aids and devices. Clarifies that supportive personnel
includes paraprofessional and specialized instructional
support personnel.
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32. Universal Design For Learning—a scientifically valid
framework for guiding educational practice that provides
flexibility in the ways information is presented, in the ways
students respond or demonstrate knowledge and skills,
and in the ways students are engaged; and reduces barriers in instruction, provides appropriate accommodations,
supports and challenges, and maintains high achievement
expectations for all students, including students with disabilities and students who are limited English proficient.
33. Work-Based Learning (WBL)—Sustained interactions with
industry or community professionals in real workplace settings, to the extent practicable, or simulated environments
at an educational institution that foster in-depth, first-hand
engagement with the tasks required of a given career field,
that are aligned to curriculum and instruction.
34. Workforce Development Board – Arkansas’ Workforce
Development Board aligns workforce development programs in Arkansas in a manner that supports a streamlined
workforce development system in the state, removing
barriers to better coordinate, align, and avoid duplication
among the programs and activities carried out through
the system, develop strategies for providing effective and
improved outreach to individuals and employers to the
workforce development system, and developing strategies for implementing high-quality workforce programs
throughout the state.
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